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Understanding how independent learning is regulated, and how to
educate others in this process may lead to an improvement in
students” study habits, and greater professional competence in
teachers; specifically, the acquisition of skills that go beyond the
normal boundaries of the profession.

Many studies suggest that self-regulation is represented by student
who directs his/her learning without being directed from outside.
Rather than taking a passive role, self-regulated learners are active
participants in the learning process, who seek new information and
take steps to master new skills.

Self-regulating skills cannot be considered inborn mental skills or
acquired learning skills; rather they are the self-directive processes
by which learners transform their mental abilities into academic
skills (Zimmerman, 2001). We think that at a certain stage in life (age
between 6 and 12) the brain is optimally suited for self-regulation,
and self-regulation is a part of one’s healthy lifelong development.
This process continues and can be strengthened in any stage of life.

The aim of this study is to propose design modifications of the
classroom program in order to stimulate and develop students’
motivation toward the process of self-regulated learning.

The current study aims to address the following question: (1) What
can a school do to develop positive motivational beliefs in students,
and ensure that they engage in self-regulated learning? (2) What is
the role of teachers in promoting a student’s motivation in self-
regulated learning? (3) Which are the educational practices most
effective in fostering the regulation of motivation in students?

The empirical section of the study describes an intervention
program integrated in educational practice. Based on data collected
from the pretest-posttest, and observation and interviews with
students and teachers, we provide guidelines for designing
appropriate strategies to promote student’s motivation in self-
regulated learning.
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Resent research has stressed the importance of considering the
motivational components of classroom learning. Ability to self-
regulate one’s learning is increasingly being seen as a good
predictor of a student’s academic success (Pintrich, DeGroot, 1990),
higher educational goals (Vallerand, Bissonnette, 1992) and level of
satisfaction, enhanced achievement.

Overall, results from the empirical studies appear to provide some
promising evidence that self-regulation learning interventions can
improve students’ performance in different fields of study when
compared to no in intervention control conditions (Cleary,
Zimmerman, 2004; Cleary, Platten, Nelson, 2008). However,
understanding this motivational process is still incomplete. The
present study seeks to address this gap by evaluating the pilot
intervention program in the Czech educational environment.

The research sample is comprised of 40 university students, in their
final year of the full-time master’'s program in the helping
professions. Based on data collected in the previous studies and
teachers’ interviews concerning the best educational practices to
promote students’ motivation in self-regulated learning, a semester
stretch intervention program was integrated into educational
practice.

This intervention consisted of three phases: assessment (teachers
and students); stimulation and development students” motivation in
process of self-regulated learning, and outcomes evaluation
(effectiveness of intervention and level of satisfaction).

To measure the progress we used an 18 item self-report
questionnaire at the beginning (pre) and end (post) of the Winter
Semester 2012. The scales of the questionnaire were comprised of
five-point Likert type statements, ranging from (1) least mastered
task to (5) most mastered task of the intervention program
materials. Individual 15-question student interviews (n = 40) were
performed after the intervention, focusing on five factors underlying
students” motivation.

Executive Skills for School Success: Enhancing Self-Regulation, Reasoning and Working Memory

PROMOTING MOTIVATION AND SELF-REGULATED LEARNING: FROM THEORY TO PRACTICE
Jitka Jakesovd?, Karla Hrbdckovd?, Viastimil Svect

Faculty of Education, Masaryk University in Brno, Po.

Within this study, the findings (p < 0.01) indicated that students
made significant progress in mastering tasks (Table 1), and the
results of the student interviews suggested that intervention can
have a meaningful impact upon the development of motivation in
the process of self-regulated learning.

Table 1 Program outcomes evaluation {t-test)

Pretest Posttest
Mean SD Mean S0

2.203 0.785 4.275%* 0.457

“iferance s igrificant at 0 01 ieval R

= =

The specific means to increase the level of self-regulation include:

= Promoting autonomy not independence — encouraging students
to be self-initiating and volitional in their actions. It means
providing the supports necessary for students to feel as if their
actions were emanating from themselves.

= Providing options to decide what the structure of the class will be
about ~ students feel capable of managing activities they have
chosen to do.

= Creating working groups of students according to their field of
interest — students motivate each other to study relevant literary
sources and discuss the findings.

® Ongoing studying throughout the whole semester, not just during
the examination period of the semester.

= Reducing external control from outside.

= Requiring discussion as the main method of teaching.

= Presenting meaningful and useful activities that induce personal

interest.
The presented research was supported by the Faculty of Education Scholarship Fund, PdF MU in Brno.
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