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Box 3.4 Generz structure for participants 1 (P1) and P2

For P1, failure to learn the implementation of a recently acquired skill occurred when
he had 1o apply his knowledge unexpectedly and prematurely and without the
presence of a reliable experl other to guide him, but in lhe presence of & waiting user.
During the process, P was aware of auditory and visual discrepancies between 2
correct performance of the task and his own performance and did not have a detaited
and precise memory available to correct this discrepancy. P1 had to rely upon faulty
memories and unguided trial and error, and he had 1o cope wilth a self-imposed
anxiety precipitated by the waiting user. In such circumstances, be managed {o make
a product, but he was uncertain of its effectiveness and rustrated by his performance.

attempted a task that others claimed to be easy, but for her involved a fear structure

N

For P2, the experience of falling to learn a skill occurred twice when she

and difficulties and lack of proper support, such that the attempt at the task was
experienced as primarily frustrating and led her to feei ambivalent about continuing
the task. P2 experienced the allitudes of significant alhers as constraining and the
whole experience was situated within a context of acceptance of failure that indicates
that P2 jacked confidence in herself.

significance does not suffes from this kind of generalization. Indeed, one
could argue that it clarifies the psychological by lifting it out of potentially
confusing empirical details.

Another purpose of the transformations was o render the implicit
explicit. In meaning unit 2 of Box 3.2, participant 1 recognizes that since the
person who ordinarily cut keys was not there, and a potential user was
expecting the key, ‘he had to do it', and in the transformations we added
‘reluctantly’, since it is clear from other parts of the description that
participant 1 would have preferred handing the task over to the person who
normally did it. In meaning unit 10, we made it explicit that participant 1
solt that he was doing a task that, from the perspective of the potential user,
he was able to do. It seems that he did not clarify the situation to the
potental user, and so he experienced the situation as one of failure to learn.
In meaning unit 2 of Box 3.3, we made explicit the fact that participant 2
assumed, because of the attitude of others, that learning to ride a bike would
he casy — as implied by her siblings - and even the environment suggested
that to participant 2.

A third purpose of the transformations mentioned above was to make
them more descriptively articulate and better able to be the bearers of
psychological meanings. For example, in meaning unit 7 {third cofumn) of
Box 3.2, it is made explicit that participant 1 relied on his memory of the
relationship between the original key and the duplicate in the absence of the
expert other, and it is aiso noted that it is quite probable that the initial

perception as lived by participant 1 was not as focused as it needed to be in
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9.%._, for his recall fo be successful in his present circumstances. For mean-
ing unit 13 {third column of Rox 3.2), we stated that ?::Q.mvw:.». 1 "had M::
truly appropriated the process in an embodied, self-directed sai.. This was
not explicitly stated by participant 1, bal we would argue that _”w:.n _,w a._m
.:.:HEQ_ psychological meaning embedded in the situation as he A_ﬁn..nmﬁ :.
'he psychological expressions asticulated by the rescarchers ME_._U q._u.u..: ..:#..
psychological meaning in a more direct and pertinent s&u\.. i

. in wox. 3.3 meaning unit 5§ (third column) makes explicit that the
attitude of significant others has a constraining effect upon participant 2 and
the last .Bmmw._w:m tnit (13) makes explicit the idea that participant 2 was
m:: maotivated to keep trying to learn to ride a hike. While the ao:»:wmw,ﬂ
imposed by others and the ensuing lack of motivation to continue wcnrﬂ.
are both implied in the empirical data, specifically tying constrainin
_:m:ga.@ to the attitude of significant others and the lack of Sommm:o: ﬂ.m
keep trying to learn to her historical self-interpretations are psychologicall
reveating dimensions of the concrete experience being reported. !

Therefore, method and data are liighly correlated and both are related to
the purpose of the research as well as assumptions regarding psychology. Our
M.mms.:._._uzoa is that psychology has to dip into the subjective world OW the
participant as much as possibie. Collecting only behavioural data limits sach
access, although it is not without merit (in so far as behaviouss reveal
E@E:mmy and the use of quantification tends to inhibit access to the sub-
jective world of the other even more. One must not here confuse two mmﬁmr.mﬁ
sues: the world of the participant is subjective, but the means of capturin
that world on the part of the scientist is intersubjective or objective. ;

.,:5 discussion of the structure of the experience also belongs to the
relationship between data and method, and this is the fourth and .3,» step of
the procedures we are outlining. The structure is gained by mom:m.omon.wﬁm
ﬁu”ﬂ transformations of meaning units and attempts to determine what con-
stituents are typically essential in order to account for the concrete experi-
ences reported. By ‘typically essential’, we mean that the structures obtained
are not universal, but only general because of the role of context. One always
:,_mm.ﬁo obtain one structure for all of the data, but that is not mméu%.m
wcmm&_.n. and one should not try to force the data to fit one structure. The
necessity of several strucfures to account for the data means a @:E.Em:
degree of variability. For our examples in this chapter, a single structure was
not possible; consequently, a stracture was written {or each example (see wow
.wi. However, usually, as more cases are added, the types of structures
selidify, become enriched and wrail far behind the cases. For example, one
might have four or five types for 20 or 25 cases. )

m.# is important to realize that a structure refers not only to the key
constituents but also to the relationships among them. It is also possible for
struclures to have commaon constituents but still not be identical. A holistic
view has to be taken in order to appreciate the relationship among .Em
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constituents. For example, frusiration is part of each of the u::n:,:.p._m ,,an ,_,_J
congidering, but for participant 1, his mE«,.ﬁ_:Q._\E& c«ﬁ. not mn.:.uw_ﬂ:wmv
what he thought he knew, However, parti ,_vm.m: ' m?_m:.a:c.: s..».v _o# a oM -
the seeming impossibility of success, and jt led her :,v have “:z W:E nw
feelings about continuing the task. In other words, the c.&.\q._.w.ow,cr:m_ “‘EH:
ings of the frustration were not identical. Moreover, _Q&:C?:,:,. q r.W.Q.E.
enced pressure and anxiety, but participant 2 was fearful, m.:a .».m.#,. Zt._‘_H "
others were actively detrimenta) for participant 2 whereas wm:_ﬂ.vmﬂ_ i
desiring an absent other, and while he feit pressure _:E: ;.5 ﬁos,_.ﬂ:._ F,bﬁ_
the latter was not vocally and actively detrimental. :,,@w a_:m%mn;,&m.poo
areat to be considered merely intrastructural, and, as interstruciural, they
fequire gifferent structures to do justice 1o them.

Communicating Qur Findings

The true closure of a research process is when the published E.&ﬂa& is Ewa
by a competent celleague. Without the \n,mm&:m of a wnmma_.n_.ﬂ. Gno.:_ MMM
entire process becomes practically useless. Thus, how the data are interpres ,
and communicated is also critical, and undoubtedly many nonznmmbm_mw
enter into this process, especially for those who 5m<ﬂm minority nmnmﬁmm:{.ﬂ
Hawever, many of the difficulties encountered in this phase of .Sm researc
process are not unique to phenomenology but ate generatly :Ew,mon wma
minority perspective. Consequently, we do not think that these difficulties
need to be discussed in this chapter.

Issues to Think About

Al experienced researchers kiiow that there is no perfect Eﬁ,:oa., wa
method has strengths and limits, and the research process :mw: Qw e
enhanced only when limitations of methods are made mxw:.n:.. s0 that proper
limits on ensuing interpretations of findings can be mmnmgm:aa.. C,céocm?
this truth also holds for the phenomenological method as inspired by
sserfian phenomenclogy. ]

Ecumm_ﬂm mhﬂ thing to be WVMVEQ when retrospective aau.mnmﬁsosm are .o.dﬂm.:w.nnm
as the raw data is the possibility of error or deceit on the m.um:.p w\mW..M:..
participant. Honest errors can obviously occur, but they m.B woﬁ m.v, Q:nKQ._M_,
the psychological analysis as might at m:.ﬂ appeat. .b”mﬁ o.:_., :M.vmm/..mm

logicai perspective implies that the an,mn:m:csm o.v_.w_:ma &% wc _w.n i NM.
dependent ones, not objective reports. The interest is in w.oz the mvwn icipar

experienced situations even if they come through Bmﬂoﬂ_m_ maodes, wm.nmc_wm
the manner in which situations stand out in memory is also cm%nwo_o.mﬁm vm
revealing. This double possibility of error (memory and perception ©
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original situation) certainly should make the researcher wary, but it does not

prasent an insurmountable obstacie in 3o far as no claims for the objective

reality are made. Rather, epistemological claims are based solely on how

sltuations were experienced or remembered by the participant. in phenor-

enological sesearch, this step is heightened because of the use of the scien-

¢ phenomenological reduction. The reader should recall that within the
reduction, streng epistemological claims are made only for how things pre-
sented themselves o the experiencers, not for how they actually were. But
this is precisely what a psychological perspective tries to do - to depict how
situations are experienced. With this emphasis, the objective reporting of a
situation can serve as an aid in detecting the psychological profile, but the
objective account should not serve as a substitute for the latter.

The question of deceit is more problematic in the sense that a research
interviewer can be deceived over a short period of time or with descriptions
that are as brief as the demonstrations presented in this chapter. However,
with longer interviews such as are used in doctoral dissertations or sustained
research, the fact that something is awry is usually detectable. One may not
know just why the narratives are stilted or ‘off’, but the fact that a parti-
vipant is trying to control a description usually comes through. Again, the
use of the phenomenological reduction is helpful here since the epistemo-
fogical claim is only for the experiential structure, not for the objective
reality, Stll, one was seeking authentic experiential stractures, not deceit-
lully contrived ones. The latter only offer how someone construed the
plienomenon to be.

Another possible prohibitor of deceit is the fact that in phenomen-
@logical research one is merely trying to find out what happened. That is, no
specific hypothesis or theory is being advanced, so it is difficult to know
why deceit would motivate the participant, unless it was simply to cover up
personal failures or embarrassments. The research within the phenom-
enological attitude s usually discovery oriented rasher than hypothesis
proving or theory testing (Giorgi, 1986).

It would be fair to point out that these vulnerabilities are not unigue to
phenomenological research. All qualitative research dependent upon par-
ticipant accounts of situations is equally valnerable. Indeed, more objective
approaches that depend on instruments such as questionnaires or test items
would be equally vulnerable even though the participant only makes check
marks on sheets of paper. There are checks and balances, but no foolproof
strategy for detecting deception. In addition, one should not forget that al}
‘talk therapy’ is equally vulnerable, although the establishment of a rela-
tionship over a lengthier period of time can establish a type of trust that
research situations rarely aliow.

Anotber vulnerability that is rather transparent with this method is the
fact that the whole process seems to be dependent upon the researcher’s
subjectivity. This is especially true with respect to the third step of the
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method, the ene in which expressions take om psychological sensitivity. We
have aiready explained why Ihis transformation is necessary because all
science transforms raw data in some fashion, either a priori through the
‘research setting o1 snslyuments, or a posterion. Since the wrnzcansowomz.w
{ransformation is a posteriori, and since it is concerned with pracise expres-
sions of psychological meaning, it often appears to be arbitraty or heavy-
handed. Nevertheless, there are TigoTous guidelines for such transformations,
but their processes cannot be intersubjectively checked: enly the outcomes
can. And, of course, through dialogue with other researchers, greater clarity
can be achieved, but that usually requires 2 special effor heyond the primary
purpose of the research.
The inevitabie fact that all psychologists seeking a scientific pursuit of
the subject matter must face is that ‘meutral’ total access to their subject
matter i5 lacking. One may believe that one has full access Lo one’s own
Gﬁmnoazm_ prOCeSSES, hut, even if true, this access is not fully shareable with
the critical other, and this attitude does not account for unconscious
dimensions. !f one turns to the behaviour or experience of the other as
subject matter, again total access of any type is lacking since experiences are
not directly shareable. Traditional psychology has tried to overcome this gap
by means of quantification - numbers are precise and exactly shareable — ot
objectification. However, the conversion of psychological meaning to num-
bers loses a lot, and, in any case, 10 be psychologically rich, the process has
to be reversed. That is, one has o g0 from the numbers back to the sub-
jective psychological reality, and this is usually accornplished entirely
subjectively by each researcher. Objectification participates in the same
process, but perhaps not so radically. The difficulty is that the objectification
of the subjective is not the same as comprehending the subjective as sub-
jective. Trenicaily, 0 do so is closer to an authentic objective understanding
of the subjective thar the two previous strategies offer.

The phenomenological approach recognizes this lack of totalness.
Consequently, since the critical other cannot directly share the phenomeno-
logical researcher’s intuitions, meaning discriminations and transforma-
tions, the researcher leaves as complete a track record of the process as is
possible. The ﬁra:oﬁn«_o_ommaa researcher shows the critical other the
meaning unit discriminations that are made; the researcher shows the
transformations that are corretated with each of the meaning units, although
it is understood that contextual factors also operate with every transforma-
tion. Also clearly visible ave the final transformations for each meaning unit
that are the Dasis for the articutation of the structure of the experience. His

me critical processes remain invisible even though outcomes do

true that so
h dialogune with the critical other, even seme of these

not, but, throug
processes can become accessiblie.

Finally, it should be pointed out that the anatysis should be done from
an intersubjective attitude. That is, the researcher does not remain in a

Fhenomenology

.m_gw_wwmwx_ov_%wﬂmv:.mn.,,_ Ew.::ac. Rather, he or she assumes a psycholo
A M:,rc.ﬂ ﬂwm,;__umr_.m_,%n_ﬁ_ﬁ anl i Q.Eﬁ.mﬂ.q conscious of the fzct that a
are not so much 3.:.:5: _um,.m_,“wmhgwbu_wﬁmmmw ¢>M”:”n mﬁn_._waa. o
- not : sed sed. Again, these are ruarantee,
Hu_”_c Muwmﬂ_w_ﬂ% TM“M.MWM:M balances, and they offer .?.:ZMM_OM M_AMA _Mdﬂ”_ﬂ_ﬂmmw
Basically, both F_M_ M:;. ol resen _
e .J.m:sm A, «.m :_,c:m_.amnmmn:o; and qualitative researchers recog-
the problem of Wmﬂ._ﬁjhm M_:” _9:,@.35. #:.m?um.&w are employed to overcome
urement Ewnmo_owmw_m WQ:M%_:M.MWM oMMu_ﬂwaM_W:w_ o
et e 08k G- ished tradition err on the side
U.“_mwmmwwm_w__wﬁmﬂEnnm.m,aoaai among researcheis (of course, c<mm_ﬁ.mmm
_um<n_go~mmmnm_ :n:.amwm_wwv but often the price paid is the reduction of the
A :F., ﬁa.m h ﬁwav_w.%:ﬂzn:c:. Qualitative researchers would
torabiecae ma.:..éS.ﬁ,E _g clity ,_o the phenemenon’ and struggle with
i thon s ,oo :.c ;m_ - ,: any case, both biases have some legitimation
o to be ¢ eto nOome.w. with cach other. Arbitrary exclusion of
:se positions by the other is the great error that should be aveided

Alter w:» mumw..n_:iﬁ Y i
E Y 1S still a devel wu. 18 isciphi [ i i
ossential Frton, d VEIODING A__wﬁ:.vrﬂm that is rying to find its
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Chapter 4

Interpretative phenomenological
analysis

Jonathan A. Smith and Mike Osborn

Yhe aim of interpretative phenomenalogical analysis (IPA) is to explore in

detail how participants ate making sense of their personal and social world,
and the main currency for an IPA study is the meanings particalar experi-
ences, events, states hoid for participants, The approack is phenomeno-
logical (see Chapter 3) in that it involves detailed examination of the
participant’s lifeworld; it attempts io explore personal experience and is
concerned with an individual’s personal perception or account of an object
or event, as opposed to an attempt to produce an objective statement of the
object or event itself. At the same time, IPA also emphasizes that the research
exercise is a dynamic process with an active role for the researcher in that
process. One is trying to get close to the participant’s personal world, to take,
in Conrad’s (1987) words, an ‘insider’s perspective’, but one cannot do this
disectly or completely. Access depends on, and is complicated by, the
researcher's own conceptions; indeed, these are required in order to make
sense of that other personal world through a process of interpretative
activity. Thus, a two-stage interpretation process, or a double hermeneutic, is
involved. The participants are trying to make sense of their world; the
researcher is trying to make sense of the participants trying to make sense of
their wosld. IPA is therefore inteliectually connected to hermeneutics and
theories of interpretation {(Packer and Addison, 1989; Patmer, 1969; see also
Chapter 2 this velume). Different interpretative stances are possible, and
IPA combines an empathic hermeneutics with a questioning hermeneutics.
Thus, consistent with its phenomenological origins, 1PA is concerned with
lrying to understand what it is fike, from the point of view of the parti-
cipants, to take their side. At the sanie time, a detailed 1PA analysis can also
involve asking critical questions of the texts from participants, such as the
lollowing: What is the person trying to achieve here? 1s something leaking
out here that wasn't intended? Do | have a sense of something going on here
Ut maybe the participants themselves are less aware of? We would say that
hotl styles of interpretation are part of sustained qualitative inquiry bat that
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the degree of emphasis will depend on the particularities of the IPA study
concerned. The ordinary word anderstanding’ usefully captures these iwo
aspects of wEﬁ?npm:o:.cn%::s:n:aw in the sense of identilying or
empathizing wilh and understanding as trying to make sense of. Allowing
for hoth aspects in the inquiry is tikely to lead to a richer anaiysis and 1o
do greater justice o e totality of the person, ‘warts and al’. 1PA also
acknowledges a debt to symbolic interactionism {Denzin, 1995) with its
concern for how meanings are constructed by individuals within both a
social and a personal worid.

IPA has a theoretical commitment to the person as 2 cognitive,
linguistic, affective and physical being and assumes a chain of connection
between people’s talk and their thinking and emotional state. At the same
time, IPA researchers realize this chain of connection i3 complicated -~
people struggle o express what they are thinking and feeling, there may be
reasons why they do not wish to self-disciose, and the researcher has to
interpret people’s mental and emotional state from what they say.

IPA's emphasis on sense-making by both participant and researcher
means that it can be described as having cognition as a central analyfic
concern, and this suggests an interesting theoretical alliance with the
cognitive paradigm that is dominant in contemporary psychology. IPA
shares with the cognitive psychology and social cognition approaches in
sacial and dlinical psychology (Fiske and Taylor, 1991) a cencern with
mental processes, However, PA strongly diverges from mainstrean psy-
chology when it comes to deciding the appropriate methodology for such
questions. while mainstream psychology is stifl strongly committed to
quantitative and experimental methodology, 1PA empoys in-depth quali-
tative analysis. Thus, IPA and mainstream psychology comverge in being
interested in examining now people think about what 15 happening to them
but diverge in deciding how this thinking can best be studied.

Indeed, we would argue that 1PA’s commitment to the exploration of
meaning and sense-making links it quite ciosely o the ariginal concerns of
cognitive psychology in its rejection of the behavourist paradigm that had
thus far dominated the discipline. It is interesting to see how Bruner (1990),
one of the founders of the cognitive approach, Tegrets how it swiftly moved
from 2 central concern with meaning and meaning making into the science
of information processing. For more &n the theoretical foundations of 1A,

see Smith (1996a).

The aim of this chapter is 10
working a detailed presentation of the
m:nnoaomoﬂom._nm_ analysis. It gives detasls of each stage and illustrates them
with material taken from a study conducted by the authors, At the same
sod that, as s gencrally the case with quatitative

time, it should be recogniz
research, there is no single, definitive way to do IPA. We are offering
suggestions, ways we have found that have worked for us. we hope these

provide for the reader new to this way of
tages involved in doing interpretative

interpretative phenomenological analysis

Box 4.1 Examples of i
studies P psycholegical research guestions addressed in #PA

How i
do gay men think about sex and sexuality? (Flowers ef al. 1987)

3

How do people with > conditions view Nag m techno ?
p genet I
m \ Vi cha ging medical C 0gies?y

L3

Whal is the relationship bet
Jakes, 2000) P beeen deld

ions and personal goals? {Rhodes and

9

How do clinical geneticist i ic
s think gene! oun: i ?
] v o] I g tic counsetl 1] shouid work? (Michie et al.,

» How do people come 1o terms wi
oo o s with the death of a partner? {Golsworthy and

* How does & woman's sen Y G
A U se of idenlity cha ge dur g the transition fo

o Wh, 2 i
2t model of the person do priests have? (Vignoles et al., in press)
= How
do male patiners respond to planned fetal lermination? (Robson, 2002)
« Wh i _
at theorelical models do mental heaith nurses use? (Carradice et at 2002)

s Wh i
at does it mean 1o be a donor offspring? {Tumer and Coyle, 2000)

will i ;

:,B%MUMMM”M “ helping the newcomer o 1PA to get under way, but

to your own _wm:.—._.ww_: proceed, you may find yourself adapting the method

jnvestigating, We LMH_%E\ of So.%u:m and the particular topic you are

inserpretive ph vould also point the reader to related writing o
¢ phenomenology (Benner, 1994; Van Manen, 1997) £

Constructing a Research Question and Deciding a Sample

As will 2 i i i
e Sw_od\wﬁ%_ﬂqw_w IPA ;.m.,..v::mc_o %_.:Omnﬁ when one is trying to &nd out
oy g Bmwms,m wm:mmﬂaw:::m the particular situations they are facing, how
ey are making ;no of their nnao:E and social world. IPA is mm_u.m.&mmu\
e ahen of nv a:amm:na with n.oBme.wJ._ process or navelty. Box 4.1
Research n:mw:wwﬂm Mu: “Mwmw_u_.mwuowﬁ mhmmhw:._ﬂﬁ ”“.me.m e ity o :d.»,
fnearet . , projects sually framed broadly and openly.
It EMMM_MW_.B: to test a ﬁqwamﬂawg_maa hypathesis of ﬂﬂn _.nmomwnm_mﬂ
, the is to explore, flexibly and in detail, an area of concern '
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(A studies are conducted on small sample sizes. The detailed case-by-
case analysis of individual transcripts takes  long time, and the aim of the
study is 1o say something in detail about the percepiions and understandings
of this parficular group rather than prematurely make more general claims.
This is not to say that 1PA s opposed to more general claims for larger
populations; it & just that it is committed to the painstaking analysis of cases
rather than jumping to generalizations. This is described as an idiographic
mode of inguiry as opposed to the nomothetic appraach which predomi-
nates in psychology (Smith et al., 1995). 1n a nomothetic study, analysis is at
the level of groups and populations, and one can make only probabilistic
claims about individuals; for example, there is a 70 per cent chance that
person x will respond in this way. In an igiographic study, because it has
been derived from the examination of individual case studies, it is also
possible to make specific statements about those individuals.

IPA researchers usually try 1o find a fairly homogeneous sample. The
basic jogic is that if one is interviewing, for example, six pariicipants, it is
not very helpful to think in terms of random or representative sampling. 1PA
therefore goes in the opposite direction and, through purposive sampling,
finds a more closely defined group for whom the research question wilt be
significant. How the specificity of a sample is defined will depend on the
study; in some cases, the topic under investigation may itself be rare and
defime the boundaries of the relevant sample. In other cases where a less
specific issue i under investigation, the sample may be drawn from a
population with simitar demographic/socio-economic status profites. The
logic s similar to that employed by the social anthropologist conducting
ethnographic research in one particular community. The anthropologist
then reports in detail about that particular culture but does not claim to be
abje to say something about all cultures. In time, of course, it wili be
possible for subsequent studies to be conducted with other groups, and so,
gradually, more general claims can be made, but each founded on the

detailed examination of & set of case studies. It is also possible to think in
terms of theoretical rather than empiricat generalizability. 1n this case, the
seaders make links between the findings of an IPA study, their own personal
and professional experience, and the claims in the extant literature. The
power of the 1PA study is judged by the light it sheds within this broader
context. A final note on sampling: it should be remembered that one always
has to be pragmatic when doing tesearch: one’s sample will in part be
defined by who is prepared to be included in it!

There is no right answer to the question of the sample size. 1t partly
depends on several factors: the degree of commitment to the case study level
of analysis and reporting, the richness of the individual cases, and the
constraints one is operating under. For example, 1PA studies have been
published with samples of one, four, nine and Bfteen, As a rough guide, we

suggest five or six as a reasonable sample size for a student project using IPA.

Interpretative phenomenclogical analysis

::v m.,oSA.Em enough cases o exarnine similarities and differences between
participants HE.# not so many that enc is in danger of being overwhelmed b
the amount of data generated. : ’

Collecting Data: Semi-structured Intervi
oo Dot erviews as the Exemplary

1PA _..nmnm_.n:ﬁm wish to analyse in detail how participants are perceiving and
_E_r,Em sense of things which are happening to them. it therefore re smu. g
:a.x_Ea data collection instrument. While it is possible to cimmw M.m m_
ﬁ:x&.ﬁ mc_. IPA analysis in a namber of ways ~ such as personal wﬁnochﬁﬂw
and diaries - probably the best way to collect data for an 1PA study and %.m.
iy most iPA studies have been conducted is with the moam,mncﬁ ed
::E.i?.e. This form of interviewing allows the researcher and mmn“mﬁ x:”ﬂw
engage in a dialogue whereby initial questions are modified in the mm tht oﬁw
the _wm_.sa_vmzﬁi responses and the investigator is able to probe .Emﬁ.wm::
sind important areas which arise. Therefore, we will discuss é:._.rﬂiﬁ.:wmw
,.:@.Sm.s:m in detail in this chapter. The sections on 58.&#5:.‘ draw
smith (1993). For discussion of other data collection methods Q.EWH mmnam:
or consonant with IPA, see Smith (1990) and Plummer (2000). It is =mnm“~_
first to contrast the primary features of a semi-structured ::. i i
those of a structured interview. eview with

The Structurad interview

fhe %Eo::ma interview shares much of the rationale of the psychological
,..z_::.wmgn:r Generally, the investigator decides in advance mvwwn: mﬁmn
vonstitutes the required data and constructs the guestions in such mzs_m :

i clicit answers corresponding to, and easily contained within BQM .mm
mined categories, which can then be numerically analysed :“ w:n_a MH.
vihance reliability, the interviewer should stick very closely o0 the w:nﬁmm(w

sehedule and hehave with as i iati i
wehed s little variation as possibie betw intervi
Ihe interviewer will gim to; : elween teniews.

« use short specific guestions
= read the question exactly a5 on the schedule
« ask the questions in the identical order specified by the schedule

" _a.cwmﬂ :B.\m precoded response categories, epabling the questioner to
match what the respondent says against one of those categories.
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Sometimes the investigator will provide the respondent s:.? aset of ﬁx.vm.ﬁmuwm
answers fo choose from. Sometimes “:o respondent is allowed a free
] s¢, whi can then be categorized. . )
_nmﬁc‘__ﬁﬂmwﬂm”uﬂw ways, the w_,w:w.u::na interview ;.._:S :.:.. ammmfo:_:m“”m
indeed, the fwo overlap to the extent :di o.:m: the 5525% is M_.E%Jmmﬁ
nvestigator going through a questionmaire in the presence of a wm?w‘ m a 9.“
the interviewer filling in the answcrs on the questionnaire sheet based
ndent says.
i:m»,“.ﬂw H_m%mwa mmﬁ_:wmmnm of the m:.:ﬁ:nma interview ,33_2 maﬁno_:wﬂmw_m
reliabitity and speed. That is, the investigator has Bmx:?.é con Mw&_“ “
what takes place in the interview. 1t is alse Em:ﬂ 5&.15 5825%: b
relizhle in the sense that the same moﬁsmﬂ. is being &Ma with e h
respondent, and that the identity of the interviewer should have minim
i nses obtained.
_Bﬁmﬂrwﬁw%wﬁnm”wnv%SSEHS has %mw%mﬁ.mmom E.En: arise :.9:,:5 con-
straints put on the respondent and the situation, The meE.Q.:ama _.:Snm._wwﬂ
deliberately limits what the respondent can talk m_.uoE - this mSEW_ o
decided in advance by the investigator. Thus, the J:_mﬂc_n,é may é.n_ J_:
out on a novel aspect of the subject, an area considered _Bnnnm:w.uﬂ HM
respondent but not predicted by the investigator. >m¢ the S?nwz.w_wnm:oi
included are approached in a way which waﬁ it unlikely a“m: _w wi allon
the unravelling of complexity or ambiguity in the respondent’s ﬂ%m_ i w
The structured interview can also become stilted because of the nee to as
questions in exactly the same format and sequence to each participant. 4
This section has offered only a brief .E:oaﬁn:om to the M_.Enﬂc..a
interview, the aim being to provide a context in s&was S.Emna mm w»nzmm_ww.w
of semi-structured interviewing. For more on the different types of inter
used by researchers, see Brenner et al. {1985).

Semi-structured interviews

With semi-structured interviews, the investigator will ﬁé aset of ac.mwao—“w
on an interview schedule, bub the interview will be guided by the schedule
rather than be dictated by it. Here then:

e There is an attempt to establish rapport with the respondent.
e The ordering of questions is less important.
e The interviewer is freer to probe interesting arcas that arise.

e The interview can follow the respondent’s interests of concerns.

These differences follow from the basic concerns of an approach mcn:.ww :,_»».
‘The investigator has an idea of the area of interest and some gueslions to

interpretative phenomenological analysis

pursue. At the same time, there is a wish to try to enter, as far as possible, the
psycholagical and social world of the respondent. Therefore, the respondent
shares more closely in the direction the interview takes, and the respondent
can introduce an issue the investigator had not thought of. In this
relationship, the respondents can be perceived a3 the experiential expert on
the subject and should therefore be allowed maximum opportunity to tell
their own story.

Thus, we could summarize the advantages of the semi-structured inter-
view. It facilitates rapport/empathy, allows a greater fiexibility of coverage
and allows the interview to go into novel areas, and it tends to produce
richer data. On the debit side, this form of interviewing reduces the control

the investigator has over the sitwation, takes longer to carry out, and is
harder to analyse.

Constructing the Interview Schedule

Although an investigator conducting a semi-structured interview is fikely to
see it as a co-determined interaction in its own right, it is st#] important
when working in this way to produce an interview schedule in advance.
Why? Producing a schedule beforehand forces us to think explicitiy about
what we think/hope the interview might cover. More specifically, it enables
us to think of difficulties that might be encountered, for example, in terms
of question wording or sensitive areas, and to give some thought to how
these difficulties might be handled. Having thought in advance about the
different ways the interview may proceed allows us, when it comes to the
tnterview itseif, to concentrate more thoroughly and more confidently on
what the respondent is actually saying. For example, Box 4.2 presents a
schedule from a project one of us conducted on kidney disease patients’
response to their Hlness. The participants are undergoing dialysis treatment
for their kidney disease - an extremely demanding treatment regimen which
involves going to hospital three or four times a week and being attached to a
dialysis machine for about three hours.

The following list suggests a sequence for producing an interview
schedude. This is intended to be only suggestive, not prescriptive. Note aiso
that doing this sort of work is often iterative rather than lnear, and you may
find your ideas of what the interview should cover changing or developing
a5 you work on the schedule.

1. Having determined the overall area to be tackled in the interview, think
about the broad range of issues you want your interview to cover. The
three issues in the kidney dialysis project are description of dialysis,
effect on the self and coping strategies.
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Box 4.2 interview schedule: patient's experience of renal dialysis

C. Coping

A Dialvsis 13} What does the term ‘iliness’ mean to you? How do you define i?
. Dialysi

1) Could you give me a brief history of your kidney problem from when it starled 14)  How much do you think about your own physical health?

1 your beginning dialysis?

15} Do you see yourself as being #?
prompt: always, sometimes? Would you say you were an i person?

2} Could you describe what happens in dialysis, in your own words?

. T : 16) On a day-to-day basis, how do you deal with having kidney disease (the
3) What de you do when you are having dialysis? .” inees)?
4} How do you feel when you are dialysing? prompt: do you have particular strategies for helping you? ways of
prompl: physically, emotionally, mentally. coping, practical, mental,

& i o
5} Whal do you think about? : 17) Do <oc.5_=w about the future much?

&) How do you feel about having dialysis? ,
prompl: some peoplesrelief from previcus Miness/a bind.

2. Put the topics jn the most appropriate sequence. Twa questions may

: Leip here. What is the most logical order in which to address these
i areas? Which is the most sensitive area? In genesal, it is a good idea to

7) How does dialysis/kidney disease aifect your everyday life?
prompt: work, interests, relationships.

ibe what the dialysis machine means 1o you, what would .ﬁ leave sensitive topics until Jater in the interview to allow the respon-
8 Hyou :wa to describe wha ialy ' 3 dent to become relaxed and comfortable speaking to you. Thus, an
you say? : 1 interview on political affitiations might begin with questions on what
: come to mind, what images? Do you have a nick- : ! POl ! g g ! ;
mwﬂﬁﬁa.ﬁﬂm“ words co 9 the different political parties tepresent, and then move on to the

question of societal attitudes to politics before, in the final section,
asking about the person’s own voting behaviour - thus leaving the
most personal and potentiaily most sensitive area until last. In the
dialysis project, one couid say that all the materjal s sensitive - but
then the respondents know the project is about their health condition
and have agreed to talk about it. It was decided that talking about the
illness itseif was the best way into the interview, and to aliow dis-
cussion of the effect on the respandent’s sense of self to come later

B. identity

) How would you describe yourself as a person? »
prompt: What sort of person are you? Most imporiant characteristics:
happy, moody, nervy.

E ing ki i ; ing dialysis made a difference 1o how you H ) ) ) ] )

104 MMM wowwwmw_w%mv_ disease and stasting dialy: : 3. Think of appropriate guestions related to each area in order to address
prompt: it 50, how do you see yourself now as different from before you : the issue you are interested in.

started dialysis? How would you say you have changed?

4. Think about pessible probes and prompts which could foliow from
answers that might be given to some of your questions (see below)

11)  What about compared {o before you had Kidney disease? ]
12)  What about the way other people see you? : i .
prompt: members of your family, friends? changed? “, Constructing Questions

A strategy often employed in this type of interviewing is to encourage the
continued : person to speak about the topic with as little prompting from the interviewer
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as possible. One might say that you are attempting to get as close as possible
to what your respondent thinks about the topic, without heing led too much
by your questions. Good interview technique therefore often involves a
gentle nudge from the interviewer rather than being too explicit, This aspect
of the methodology runs counter to most of the training received for more
orthodox psychology methodologies. Thus, you may well find that in the
course of constructing your schedule, your fivst draft questions are 100
expiicit. With redrafting, these become gentler and less loaded but sufficient
to let the respondents know what the area of interest is and recognize that
they have something to say about it. 1t may be useful to try out possible
questions with a colleague and get some feedback on the level of difficulty
and tone.

Sometimes this initial question will be insufficient to elicit a satis-
factory response. This may be for various reasons - the issue is a complex
one or the question is foo general or vague for this particular participant. To
prepare for this, you can construct prempts that are framed more explicitly.
Indeed, some of your first draft questions may serve as these prompts. You
do not have to prepare prompts for every question, only those where you
think there may be some difficuity. $o, for example, after question 4 in the
dialysis schedule (Box 4.2}, there is a prompt to remind the interviewer to
ask about each of these domains. After question 8, a prompt 15 provided in
case the respondent has difficulty with the main question itself,

Thus, the interviewer starts with the most general possibie question
and hopes that this will be sufficient to enable the respondent to talk about
the subject. If respondents have difficuity, say they do not understand, or
give a short or tangential reply, the interviewer can move to the prompt,
which is more specific. Hopefully, this will be enough to get the participant
talking. The more specific level questions are there to deal with more
difficult cases where the respondent is more hesitant. It is likely that a
successful interview will include questions and answess at both general and
more specific levels and will move between the two fairly seamiessty. If an
interview is taken up with material entirely derived from very specific
follow-up questions, you may need to ask yourself how engaged the
respondent is. Arc you really entering the personal/social life world of the
patticipants, or are you forcing them, perhaps reluctantly and unsuccess-
fuily, to enter yours?

Funnelling is a related technique. For certain issues, it may well be that
you are interested in eliciting both the respondents’ general views and their
response to more specific concerns. Constructing this part of the schedule as
a funnet allows you to do this. Thus, in Box 4.3, the first question attempts
10 elicit the respondent's general view on government policy. Having
established that, the interviewer probes for more specific issues. The general
point is that by asking questions in this sequence, you have atlowed the
respondents to give their own views before funnelling them into mote

Interpretative phenomenclogical analysis

Box 4.3 Funnelling

1) Whai do you think of current government policies?

What do you think of the current government policies towards heallh and
wellare issugs?

3} Do you think the government record in this area is okay, or shouid it be doing
anything different?

4} i s0, what?

%) Ithas been suggested that government policy is maving towards one of self-
el m:nm. the welfare system being there only as a salety net for people unable
to M_:mqom their own provision. What do you think of this as a policy?

specific questions of particular concem Lo you. Conducted in the reverse
sequence, the interview is more likely to produce data biased in the direction
of the investigator’s prior and specific concerns. Of course, it is possible that
when answering the first question, the respondent may also address the
targeted issue and so make it redundant for you to ask the more specific
questions.

Below we provide some more tips on good practice for constructing the
interview schedule; .

e Questions should be acutral rather than value-laden or feading

Bad: Do you think that the prime minister is doing a good job?

Better: What do you think of the prime minister’s recard in office so
far?

o Avoid jargon or assumptions of lechnical proficiency, Try to think of the
perspective and language of the participants in your study and frame
your questions in a way they will feel familiar and comfortable with.

Bad: What do you think of the human genome project?
Better: What do you know about recent developments in genetics?

Obviously, the first question would be fine if one were talking to
biclogists!
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e Use open, nol closed, questions. Closed questions encourage Yes/No
answers rather than getting the respondent to open up about 1
thoughts and feelings,

Bad: $hould the manager resign?
Better: What do you think the manager should do now?

it ail depends on intent and context, however. 1t is possibie to ask what
seems like a closed question in such a way and at such a point in the
interview that it is actually unlikely 10 close down the response.

Having constructed your schedule, you should try and learn it by heart
before beginning to interview so that, when it comes to the interview, the
schedule can act merely as a mental promp, if you need it, rather than you
having constantly to refer to it.

interviewing

Semi-structured interviews generally last for a considerable amount of time
{usuaily an hour or more} and can become intense and invoived, depending
on the particular topic. It is therefore sensible to try to make sure that the
interview can proceed without intersuption as far as possible, and usuaily it
is better to conduct the interview with the respondent alone. At the same
time, one can think of exceptions where this would be neither practicai nor
sensible. For example, it may not be advisabie with young children. The
jocation of the interview can also make a difference, People usuaily feel most
comforfable in a setting they are famiiiar with, as in their own home, bul
there may be times when this is not practicable and a different venue will
need to he chosern.

It is sensible to concentrate at the beginning of the interview on
putting respondents at ease, t0 enable them to feel comfortable tajking to
you before any of the substantive areas of the schedule are introduced.
Hopefully, then, this positive and responsive ‘set’ will continue through the
interview,

The interviewer’s role i a semi-structured interview is to facilitate and
guide, rather than dictate exactly what wil} happen during the encounter, if
the interviewer has Jearnt the schedule in advance, he or she can concentrate
during the interview on what the respondent is saying, and occasionally
monitor the coverage of the scheduled topics. Thus, the interviewer uses the
schedule to indicate the general area of interest and to provide cues when
the participant has difficulties, but the respondent should be allowed a
strong role in determining how the interview proceeds.
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The interview does not have to follow the sequence on the schedule,
nur does every question have 1o be asked, or asked in exactly the same way,
cach respondent. Thus, the interviewer may decide that it would be
opriate to ask a question earlier than it appears on the schedule because
lows from what the respondent has just said. Simitarly, how a question
is phrased, and how explicit it is, will now partly depend on how the
irterviewes feels the participant is responding.

‘The interview may well move away from the questions on the schedule,
I 1he interviewer must decide how much movement is acceptable, It is
guile possible that the interview may enter an area that had not been
predicted by the investigator but which is extremely pertinent to, and
hiening of, the project’s overall question. Indeed, these novel avenues
ate often the most valuable, precisely because they have come unprompted
from respondents and, therefore, are likely o be of especial importance for
thern, Thus quite a lot of latitude should be allowed. On the other hand, of
veurse, the interviewer needs to make sure that the conversation does not
move too far away from the agreed domain.

Here are a few tips on interviewing techniques.

!

o Ty not to rush in too quickly. Give the respondent time to finish a
question before moving on. Often the most interesting questions need
some time to respond to, and richer, fuller answers may be missed if the
interviewer jumps in too quickly.

¢ Use minimal probes. If respondents are entering an interesting area,
minimal probes are often all that is required to help them to continue,
for example: ‘Can you tell me more about that?” or ‘How did you leet
about that?’

o Ask one question al q Lime. Multiple guestions can be difficuit for the
respondent 1o unpick and even more difficult for you subsequently,
when you are trying to work out from a transcript which question the
respondent is replying to.

e Monitor the effect of the interview on the respondent. 1t may be that
respondents feel uncomfortable with a particular line of questioning,
and this may be expressed in their non-verbal behaviour or in how they
reply. You need to be ready o respond to this, by, for example, backing
off and trying again mare gently or deciding it would be inappropriate
o pussue this area with this respondent. As an interviewer, you have
ethical responsibilities toward the respondent. For more on interview-
ing, see Taylor and Bogdan (1998) and Burgess (1984},




