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After identifying and.choosing strategies to accomplish goals, clients need to orga-
nize these strategies into plans. This is the work of Step 1[1-C. In this step, coun-
selors help clients come up 'with plans, sequences of actions—"What should | do
first, sécond, and third!‘.'——that will ger them what they want, their goals.

No PLAN or ACTION. THE CASE 01= FRANK

The lack ofa plan—thar is, a clear step-by-step process to accompltsh a goal——lteeps
some clients mired i in their problem situations. Consider the case of Frank, a vice
president of a large West Coast eorporatton.

Frank was & go- geller He wae very aslule obout buelness and had rsen quloldy lhrough the
ranks. Vinee, the presldenl ol’ the company, was ln tha process of working oul his own retirg-
ment plans. From & Buslness polm of view, Frank wae the halr apperent. But lhera wasa gmch
Vinch was far more than a'good manager; ' he was a leader. He had a vision of what thé comi-
pany should look Tika five to len years down the fine. Early on, he saw the-power of ihe Inlemet
and usad il wissly o give tha business a compelitive edge. ., TS )

Though tough. Vince related well lo people. Peopla consiliuted 1he hurnan caplial of lhe
campany. Ha knew that products and paople kapt customers happy. He also took to hearl
Ihe résulls of a millennium survay of-some 2 milon employees In the United States. One of the -
sentencas [n he summary of the survey resulls haunted him: “People Joln companias bt leave -

) eupendeore " In the "war tor lalenl.” he oouldn L afford supervisara who allenaled Lha)r team |
‘miembars, '

Frank was quille dll(erenl He was & “hands-on” manager, meaning, n his case; that he'’
was slow o delegate lasks Lo others, howsver compelant they might be. He kept second-
guessing olhers when he did delegate, reversed Lhelr declslons in a way that made them feel
put down, lislened poorly, and (0ok & falry short-lerm view of the businesg: "What were lasl, ;
wagk's figuras nke?" He was nol a leader but an “operalions” man. His direct reparts calied hlm
& micromanager. .
'+ One day, Vince sat down with Frank and toid him that he was conslderlng him gs s suc-
¢essor down the'lina bist that he had some concems. “Frank, [f [t were Just a question of bus):
ness acumen, you could lake over today. But my job, al least In my mind, demands a teader.”
Vince wenl on lo,explain what ha meant by & leader and to point oul the things in Frank’s atyle
that had to changea.

.50.Frank did scmalhing that he never thought he would do, Ha began sealng a coach;
Rossanng had been an.execulive wilh anather company In the same Industry bul had opted to :
baeoma acoach for temlry reaeone Frank chose her becauss ha lruated her business acumen,
That'$ whal meznt most 10 hlm They worked togather for over o year, often over lunch and In °

- hurrigd meelings eérly In the rnorning or Iale In the evenlng ‘And Indegd, he valued thelr dfe-
logues aboul the business,

. Frenkeunmateelmwaetobeoomepreeidml Ilgetﬁngtheiobnnanwwthehedtolryto-:
become, the kind of leader his boss had oulined, so be It. Since ha was very bright. he came up.
wilh sorne lnvenllve slmlogles far rnov!ng ln that ditaction, Bul he could never ba pinned down
to an ovarall program with speclﬁc milestonas by which he ¢ould evaluale his progress.
Hoeeamepushedhlm'bulFrankweeeMeys'loobusy'orwou!dsaythelalonnerrogramwes ’
'loosllﬂlng That was odd, since formal planning weas one'of his strengths In the business workd:

Frank remained'as astule as aver in his business dealings, Bul he merely dabblad in tha-
elrategiaa meant lo help him become tha Idnd of leader Vince wanted bim o be. Frank had the
opporiunity, ol not Just comecling soma rnlstakes but of developlng and expanding,hls manege- .
rial etyle Bul he hlew L. AU lhe end of lwo years Vlnca appornled someone else pre.eldent ol .
Ihe oomoeny T )

BARHIF LI

Frank never gor hrs act together He never put together the kind ofchange program.
needed to become the kind of leader Vince wanted as president. Why? Frank had :
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two significant blind spots that the coach did nor help him avercome. First, he
never really took Vince's notion of leadership seriously. So he wasn’t really. ready
for a change program. He thoughe the president’s job was his, that businéss acumen

alone would win out-in the end. Second he thought e could change his manage-'

menc style at the margins, when more'sabstantial changes were called for.

' Roseanne never challenged Frank as he kept “trying chings” that never led
anywhere. Maybe things would have been different if she had said somethlng like
this: "Comé on, Frank, you know you don't really buy Vince’s'notion-of leadership.
Bur you can’t just give lip service to it. Vince will see right through ‘ir. We're just
messing around. You don’t want-a program because you don’t:believe in the goal.

Let’s do something or call these meetings off.” It a'way, she was a co-conspirator-

because she, too, relished their business discussions. When Frank didn’t get'the job,

he left the company, leaving Roseanne Lo ponder her succéss as an executive but -

her fmlure as a coach. !

How PLANS ADD VALUE.TO ; -
CLIENTS’ CHANGE PROGRAMS

Some clients, once, they know what they want and some of the. r.hmgs rhey have to
do to ger what they want, ger their act together, develop a plan, and move forward.
Qther clients need help. Since some clients (and some helpers) fail to appreciate
the power of a plan, it is useful to starc by reviewing the advantages of planning.

Not all plans are formal. “Little plans,” whether called such or nat, are formu-
lated and execured throughout the helping process. Tess, an alcohollc who wants
to stop drinking, feels the need for some support. She contacts Lo, a friend who
has shaken a drug habit, tells him of her plight, and enliscs his help. He. readily
agrees. Objective accomplished. This "Ilttle plan” is part of her overall change pro-
gram. Change programs are filled with setting “litrle objectives” and déveloping
and executing "litcle plans” to achieve them,

Formal planning usually focuses on the sequence of “big Sl:eps i’clients must
cake to get what they need or.want. Clients are helped to answer the question,
“What do I-need-to do first, second, and third?” The most formal version of plan-
ning takes strategies for accomplishing goals, divides them jnto workable steps, puts
the steps in order, and assigns a timetable for the accomplishment of each step.

Formal planning, provided that it is adapted to the needs of individual clients,
has a number of advantages, :

Plans help clients develop needed discipline. Many clients get into trouble in
the first place because they lack discipline. Planning places reasonable demands
on clients to develop discipline. Desmond, the halfway-house resident discussed
in the last chaprer, needed discipline and ‘benefitred greacly from a formal job-
secking program. Indeed, ready-made programs such as the 12-step program of Al-

cohalics Anonymous are in rhemselves plans that demand or ac least encourage,

sclf-discipline.

Plans keep clients from being overwhelmed. Plans help clients see goals as
doable, keeping the steps toward the accomplishment of goals "bite-size."- Amazing
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things can be accomplished by rakirig bite-size steps toward substantial goals. Bud,

the ex-psychiatric patient who ended up creating a network of self-help groups for
ex-patients, started with-the* bite-size step of participating in one'of those groups"
himself. He'did not become a self-help entrepreneur overmght Il: wasa srep-by-step:

process. © - i i Tt

Pormulating plans helps clients search for mote useful u.;ai;s‘of accornplishlng
godls—that is, eveii better strategies. 'Sy Johnson was an alcoholié¢. When M.
Johnson's wife and children, working with a counselor, began to formulate 2 plan
for coping with their reactions to. his.alcoholisin, they realized that the strategies

*  they had been trying were hit-or-miss. With the help of an. Al-Anon self-help

group, they, went back o the drawing board. Mr. Johnson’s drinking had introduced
a great deal of dlsorder mto the famlly Planmng would help thern restore order .

Plans provide opportumtles to evaluate the :eallsrn and adequacy of goals. This:
aspect of planning is an example of the * dialogue thal: should take place among the
stages of the helpmg process. When Walter, a middle manager who had many prob-
lems in the workplace. began rracing outa plan to cope with the loss. of his job and.
with a lawsuic filed against him by his former ernployer. he reallzed that his initial
goals—getung his job back and filing and wmnmg a countersuit—were untealistic.,
His revised goals included getting his former employer to wlr.hdraw the suit and get- -
ting into better shape to search for a ]ob by. partrcrpanng in a self-help group of
managers who had losr l:helr ]obs L

Plans make clients aware of the resources’ they will: need to 1mplement their
strategies; ‘When Dora was helped by a counselorto formulare a plan o pull her
life together after the disappearance of her younger son; she realizéd that she lacked'
the social support needed to carry out the plan. She'had retreated froim friends and
even relatives, but now she knew she had to get back into community, Normalizing
life demanded ongoing social involvement and support. A goal of finding the sup-
port needed to get back into community was added tw© her constructive: change
program. :

Formulating plans helps clients uncover:unanticipated obstacles to the accom-
plishment of goals. Emesto, a U.S. soldier who had accidentally killed an innocent
bystander during his stint in Kosovo, was seeing a counselor because of the difficulty
he was having retuming to civilian life. Only when he began pullmg rogether and
trying out plans for normalizing his soc|al life did he realize how ashamed he was of
what had happened to him in the mlhtarv He felr so flawed because of what had .
happened that it was almost 1mpossrble to involve himself mtlmal:ely with others.
Helping him deal with his shame became one of the most 1mportanr parts of the
healing process,

Formulating plans will not solve all our clients’ problems, but it is one way of
making time an ally instead of an enemy. Many clients engage in almless activity in
their efforts to cope with problem sltuations. Plans hielp‘élients make'the best use of
their time. Finally, planning itself has a hefty shadow side. For a good review of the
shadow side of planning, see Domer (1995, pp 153-] 83).
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- SHAPING THE PLAN: ‘THREE-CASES

Plans need * shape to dr[\re actton A formal plan tdentlﬁes the activities or. acttons

needed to accomplis ish agoal ora subgoal puts those activities into a logical but

flexible order, and sets a time frame for the accomplishment of each key step.
Therefore, d1ete are t.hree snmple queStions

® Whatare the- concrete things. that need to be done to accompllsh the goal or
the subgoal? , | e .

# In what sequence should: these be done? What should be done first, second
" third,and soon?. - - BE S e

‘e What i is the time Frarne? What should be done today. tomorrow, next’ month’

If cliencs choose goals chat are complex or dtf’f‘ cult, it is useful to help them estab

lish' subgoals as a- way-of rnoving step-by-step ‘towapd the ulttmate goal. 'For in-’

stance, once Bud decided to start an organtzatton ofself-help ETolps composed of
ex-patients from mental hospifals, there were a'number of subgoals he needed to
accomplish before the organization would become a reality. His first'stép was 1o set
up a test groap. This insttumenieal goal provided the experience needed for further

planning. A later step was to establish 'some Kind of charter for the organlzatton _'

"Charter in place” was one of the subgoals leading to his main'goal.

' In general, the simplér the plan the better.' However. simplicity is not an end -

in itself. The question is not whether a plan or program s complicated but whether’

it is well shaped and designed to produce results. If:complicated plans are broken',

down:into subgoals and the strategies or activities needed to accomplish them, they
are as capable of being achieved.as simpler ones, assummg the time frame is realis-
tic. In schematic-form, shaping:looks like this: _ .

- Subprogram 1(as set of actwlttes) leads to subgoal 1 (usually an lnstrument"tl
" goal). - e .

Subprogtam 2 leads 1o subgoal 2.

-Subprogram n (the last in the sequence} leads to, r.he accomphshment ofthe. -

ultimategoal. . : , . ¢ ... o

The case of Wanda. Consrder Wanda, a client who set a number of goals to man-
age a complex problem situation! One of her goals was ﬁndtng a job. The' plan lead-'
ing to this goal had a number of steps, each of which léd 10 the accompltshment of
a subgoal. The followmg subgoals were part of Wanda's job-fi ndtng program. They
are Stated as accompl{shments (rhe 0utcome or results approach) v

Subgoal 1: Resumé written.
" Subgoal 2: Kmd of jOb wanted determlned . '
'Subgoal.'i Job possrbtlltle.s cﬂnvassed . w :"il- T
'Subgoal 4: Best job i ptospecl:s tdenttﬁed

Subgoal 5: Job interviews am'tnged
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Subgoal 6: Job interviews completed.
Subgoal T Oﬁ'ers evaluated

The accompllshmcnt of these subgoals leads to the accomplishment of the ovetall
goal of Wanda’s plan—that is, getting the kind of job she wants.

Wanda also had to set up a step-by-step process or program to accomplish each
of these subgoals. For instance, the process for accomplishing the subgoal “job possi-
bilities canvassed” included such things as doing an Intemet search on one or more
of the many job seatch sites, reading the “*Help Wanted” sections of the local news-
papets, contacting friends or acquaintances who could provide leads, visiting em-
ployment agencies, reading the bulletin boards at school, and ralking with someone
in the job placement office. Sometimes the sequencing of activities is important,
sometimes not. In Wanda's case, it's important for her to have her resumé completed
before she begins to canvass job possibilities, but when it comes to using different
methods for identifying job possibilities, the sequence does not make any difference.

The case of Harriet: The economics of planning. Harriet; an undergraduate stu-
dent ar a small state college, wants to become a.counselor. Although the college
offers no formal program in counseling psychology, with the help of an advisor,
she identifies several undergraduate courses that would provide some of the foun-
dation fora degree in‘counseling. One is called Social Problem-Solving Skills; a
second is Effective Interpersonal Communication Skills; a third is Developmental
Psychology: The De\reloprnental Tasks of Late Adolescence and Early Adulthooed.
Harriet takes the courses as they come up. The first course she can enroll in is So-
cial Problem-Solvrng Skills. The good news is that it includes a great deal of
practice it 'the skills. The bad news is that it assumes competence in interpersonal
communicatiofi skills. Too late she realizes that skie is taking the courses out of
optimal sequence. She'would have gotten 'much more fre rom the coutse had she
taken the communication skills course fist. " :

Harriet also volunteers for the dormttory peer- -helper program run by the Cen-
ter for Student Services. The center's counselors are very careful in choosing people
for the program, but they don't offer much training. Itisa leain-as-you-go approach:
Harriét realizes that the developmcnt'al psychology course' would have helped her
enormously in' this program. It would have helped her understand both hetself and
her peers, better. She finally réalizes that she needs'a better plan: In the next semes-
ter, shie drops out of thé peer-counselor program. She sits down with one of the cen-
ter's psychologists, reviews the schools offerings with him, decides which courses
will-help her most, and determines the proper, sequencing of these courses. The psy-
chologist. also suggests a couple of courses she could take in a local.community -
college. Harriet’s opportunity-development program would have been much more
efficient had it been better shaped in the first place.

The case of Frank revrstted Let's' sée'what planning might have done for Frank,
the vice president'who needéd leadership skills. In this fantasy, Ftanlt like Sctoogc.
gets a second chance.

What does Frank need to do? To become a leader, Frank dcctdes to reset his
managerial style with his subordinates by invelving them more in decision making.




340 Chaprer 20 Ty,

'Qu'e?stlo

;*M EEAR

- vlnble plan for construcl:!ve hange.

He wants o l[sren more, set work objectives through dnalogue, ask subordmal:es for
suggestions, and delegate more. He knows he should coach. l'us direct r reports in
keeping with their individual needs, give them feedback on the quality of their
work, recognize their contnbuuons. and reward them for achlevmg resull:s beyond
thelr objectives.

" In what sequence should Frank do thesé thlngs? Frank decides that the first
thing he will do is call in each subordinate dnd ask, “What dd § you need from me to
get your job done? How can I add value to your work? And what management style
on my part would help you mosr?" Theu' dialogue around. l:hese issues will help him
tailor his supervisory intefventions to the needs of eich team member. The second
step is also clear. The planriing eycle for the business yéar is'about to begin, and
each team member needs to know whar his or her objectwes aré. [t is 2 perfect time
to begin serting objectives through dialogue rather than simply assigning them. So
Frank sends a memo to each of his direct reports, asking chem to réview the com-
pany's strategy and business plan and the strategy and plan for each of their func-
tions, and to, write down what they think their key mnnagenal ob]cctwe.s for the
coming year should be. He asks them to include stretch goals. -

What is Frank’s time frame? Frank calls in each of his subordinates immedi-
ately ro discuss what they need from him. He completes his ob]et:twe-settmg ses-
sions with them within three weeks.'He puts off further action on delegation until
he gets a hecter reading on their performance. This is a rough idea of what a plan
for Frank might have. looked like and how it might have improved his chaotic and
abortive effort to change his managerial style—on the-condition, of course, that he
was convinced thata different approach to managemerit and supervision made per-
sonal and business sense.

Box 20-1 lists questions you can use to help clients think systematlcally about
crafting a plan o gel: what they need and want. -

. elp‘cllen | themselves tor come up wu'h as
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HUMANIZING THE TECHNOLOGY -
“'OF CONSTRUCTIVE CHANGE:

Some years ago, I lent a friend of mine an excellent, though somewhat detalled
book on self-developmerit. :About Ewo'weéks latér, he came back, threw the book
on my desk, and said, "Who would: go through all of that!” 1 retorted, “Anyone re-
ally inrerested in self- developmcnt .That was the righteous, not.the realistic,
response, Planmng in r.he real world seldom looks like planning in textbooks. Text-
hooks do provide useful frameworks, pnnc:ples. and processes, but l:heware seldom
used. Most people ate too impatient to do the kind of planhing outlined in the pre-
vidus section: One reason for the disrhal tfack record of discretionary change men-
tioned earlier is that éven when clients dé set réalistic goals, they lack the. discipline
to develop reasonable plans. The, detalled work of planning is too burdensome.

Therefore, Stages 11'and III of the helping process rogecher with their six steps
need a human face. If helpers skip the goal-setting and planning steps clients need,
they'shorcchange: themi. On-thé other hand, if they are pedannc, mechanistic, or
awkward in"their attempts to help cllents engage in these steps—if they fail to give
these processes a human face—helpers run the risk of alienating the people they ‘are
trying to serve. Clients might well say, “I'm getting a lot of boring garbage from
him." Here, then, are some pnnmples to gulde the constructive-change process from
Stcp II-A rhrough Step ne . .

" Builda Planmng Mentallty into the
Helping Process Right from the Start

A constructive-change mind-set should. permeate the helping process from the very
beginning. This is. part of the hologram metaphor—the whole model should be
found in each of its parts—mentioned in Chapter 2. Helpers neied o see clients as
self-healing agents.capable.of changing their lives,.not just as individuals.mired in
problem situations. Even while listening to a client’s story, the helper needs to be-
gin thinking of how. the situation can be remedied and through. probes find out
what approaches to change the client is thinking about—no matter how tenrarive
these ideas might be. As mentioned earlier, helping clients act in their.real world at
the stare of the helping process helps them develop some kind of initial planning
mentality. If helping is to be solution-focused, chinking about strategies and plans
must be introduced early. When a client tells of some problem, the helper can ask
early on, "What have you done so far to try to.cope with the problemi” -

Gara, a battered spousa, did nol want 1o lsave har husband because of the Kids, Right from the
- beginning, the helper saw Cora's problem situation irom 1he polnt of view of tha whole harplng
procass, While sha listened lo Cora's story, withoul distorting i, ‘she saw posarble goals and
stralegles. Within the helping sessions, tha cauinsalor helped Cord laam a gréat ‘daal about how
battered women' typlcally mspond Lo thelr plight and how dysfunctional some of those Fe-
sponses are. Cora also leamned how to atop blaming hersal for the vialence and to overcome
her fears of developing more active coplng elmlegles. Al home, she confronted her hushand
and stoppad submiling to the, \dolenca In, a valn attemp! to avoid further abuse. She also joinad
alocal salf- -help group Tor ballerad women Thare she' found soclal supporl and learmad how to
Invoke balth pollca protaction end recoursa lo tha courls Further $esslons with the coungelor
helped her graduaﬂy change her Idantlty from batterad woman lo survivar and, aventually lo
doer. She moved from simply facing problems Lo developing opportunlies.
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Constructive-change scenarios:like this must be'in the helper’s mind from the start,
nat as preset programs to be imposed on clients butas parg of a constructive-change
mentality. - "

-, Adapt the Constructive-Change . .. |
i+ ! Process to the Client’s Style

Se:‘lting.goa'lf. devi;ihg strategies, and mak_:ing and implementing'plans can be done
forrhally or informally. There is a cantinuum., Soine-clients actually like the de-

tailed work of devising plans; it fits their style: = -

. Gla sought counseling es she entered the *amply nest™ period,of her Ifa. Although there were
no specific problems, sha sew oo much emptiness as eha looked Inlo the fulure. The coun-
selor heiped Hist ses this'perlod of life'as @ niomil Experience rather than & psychological prob-
lem. it wais'a developmentat opportunity dnd chalfengs {see REup & Myers, 1989); It was an
opporiunlty to resat her Iife. After spending a bitof Ume discussing some of the maladapiive re-
sponsas to this transitional phase of life, they embarked oh a review of possible scenarios. Gitta

, loved bralnstorming, galling inlo the detells of the scenarios, weakghing cholcas, satting strate-

, gles, and making formal plans, She had been funning her household this way for years. So the
prooasawaslanﬂlllaravan though tha contént wes new.’ oo o
‘Here's anothercase: .- .. ... .~ .. 1" - e,
Connor, In rabuliding his'fé sftef’a seridus utomioblle accident, very defbaratély planned both
& rehabfiilation program and a career change. Keeping to a scheduls of carefully planned ac-
lons not only helped him keep his splrits up. but also helped him accomplish a succession of
ﬁm small irfiumphs buoyed Kils splrits and ' méved him, howéver siowly, along the reha-
atenpath. .- e oo

Both Gitta and Connor readily embraced the positive-psychology approach embed-
ded'in constructive-change programs. They thrived on both the work and the
discipline to develop plans and execute them.:'Many, if not most, people, however,
are not like Gitra and Connor.-Thie ilistribution'is skewed :toward the-I hate all

this detail and won't-do it” end of the continuum:: "+ - :

Kirschenbaum (1985) challenges the notion that planning should always pro-
vide anvexact blueprint for specific actions, their-sequericing, and the time frame.
There'are three questions: -+ 1t o T L e

[P .
o T A U TT T B IR
_-* How specific dlo the activities have tobe?

:-» How rigid does the order havecobe?: ... 1
* How soon does each actlvity have ts be‘carried dut?

Kirschenhaum suggests that, at least in some cases; being less specific-and rigid
‘aboiit actions, sequencing, and deadlines can “encourage people to pursie their
goals by conrinually and flexibly choosing their activities” (p. 492). That is, flexi-
bility in planning can help clients become more self-reliant and proactive. -lRigid
planning strategies can lead to frequent failure to achieve short-term goals. .-

. Consider the'case of Yousef, a single parent with a mentally retarded son. He
was challériged one day by a colleligue’dt work. “You've let your son become a ball
and chain, and thait’s not good for you or himl" hi friend said. Yousef smarted from
the remark, but eventually—and reluctantly—he sought. counseling. He never dis-
cussed any kind of extensive-change program with his helper, but with some stimu-
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lation from her, he began doing little things differently at home. When he came
home from work especially tired and frustrated, he had a friend in the apartment
building stop by. This helped him to refrain from taking his frustrations out on his
son. Then, instead of staying cooped up over the weekend, Yousef found simple
things to do that eased tensions, such as going to the zoo and to the art museum

" with a woman friend and his son. He discovered that his son enjoyed these pastimes

immensely despite his limitations. In short, he discovered little ways to blend car-
ing for his son with a better social life. His counselor had a constructive-change
mentality right from the beginning but did ot try tc engage Yousef In overly formal
planning activities. S

‘On the other hand, a slipshod approach to planning—*"I will have to pull my-
self together one of these days"—is also self-defeating. We need only look at our
own experiences to see that such an approach is fatal. Overall, counselors should
help clients embrace the kind of rigof in planning that makes sense for them in
their situations. There are no formulas; there ate only client needs and common

- sense. Some thirigs rieed to be done now, some later. Some clients need mare slack

than others, Sometimes it helps to spell out the actions that need to be done in
quite specific terms; at other times it is necessary only to help clients outline them
in broad terms and leave the rest to their own sound judgment. If therapy is to be
brief, help clients start doing things that lead to their goals. Then, in a later session,
help them review what they have been doing, drop what is not working, conitinue
what is working, add more _éffectivg'sirategies, and put more organization in their
programs. If you have a limited number of sessions with a client, you can't engage
in extensive goal serting and planning. “What can, [ do chat will add the most
value?” is the ongoing challenge in brief thérapy. ' .

‘Devise'a Plan for the Client and Then - ' =
.. Work'with'the Client to Revise It as Needed

The more expetienced helpers become, the more they learn abaut the elements of
program development and the more they come to know what kinds of programs
.work for different clients. They build up a stockpile of useful programs and know
how to.stitch pieces of different programs together to create new programs. And
they can use their knowledge and experience to fashion plans for clients who lack
the skills or the temperament to pull together plans for themselves. Of course, their
objective is not to foster dependence but to help clients grow in self-determination.
For instance, a helper can first offer a plan as a sketch or in outline form rather than
as a detailed program. Then the belper can work with the client to fill out the
sketch and adapt it to the client's needs and style. Consider the following case:

Kalrna, & woman who dropped out of high schoal but managed to get a high school equiva-
lency diploma, was overwelght and reclusive. Over the years, she bad restricted ber acliivilles
.because of her wealght.. Sporadic attempts at disting hed 1eit her even heavier, Because she
was chronlcally depressed and had liille maginallon, she was npl able lo.come up with any
kind of coherent plan. Onoe her counsaior understood the dimenslons of Kalrina's problem git-
ualicn, she pulled together an eulline of a change program thal Included such things as blame
reduction, tha redaiinltion of bealty, decreasing sell-mposed soclal restrictions, and cognllive
restructuring activities almed at lessening depression (see Roblnaon & Bacon, 1896). She also
gathered Informatlon from haalth-care sources about obesity and suggestlons for dealing with
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It. She presenigd thase to Katrna In a simple formal, adding detell only for the sake of clarity.

She edded further delgl[ as Katrina got involved In {K8 plaNRIng grocesa and in making -

cholces.

Although this counselor pulled together elemenis 6f a'range of alfeady existing. pro-.

grams, counselors are, of course, free to make up their.own programs based on their

e e e e et il i
expeftise and ‘éxperience. The point is‘toigivé Eliénes something to, work-with, 1

somgi:ljirhg' to ger involved in. The elaboration of the plan emerges through dia-
logue with the client and in the kind of derail the client can handle.

The ultimate test of the effectiveness of plans lies in the problem-managing
and opporcunity-developing action clients engage in to get what they need and
want. There is no such thing as a good plan in and of itself. Results, noc planning
or hard work, are the final arbiter. The next and final chapter deals with turning
planning into accomplishments,

TR prereaade b ol
TAILORING READ}'-’-MA’DE
PROGRAMS TO CLIENTS” NEEDS /'~ "1
T A T R e
There are many ready-made programs for clients with particular pi"oblefﬁ"s[. They'are
often tried-and-true constructive-change programs. The; 12-step approach. of Alco:
holics Anonymous is one of the most well known, It has been adapted to orher
forms of substance abuse and addicrion. Systématic dasénsitization, a behavioral -
approach, has been used to trear clients with PTSD, or-post-trdumatic stress disor- -
der (Frueh, de Arellano, & Turner, 1997). This program includes sessions in mus-
cle relaxation, the development of a fear hiéraréhy, and; final ly, weekly sessiGas in
the systematic desensitization of these fears. The program hélps-alleviate siich/de- ,
bilirating symptoms as incrusive thoughes, panic attacks, and episodic depression.,
The manualized treatment programs outlined in CHaprer'l aré‘also examples of
ready-made programs. Donald Meichenbaiim'(1994) piiblished a comprehensive '
handbook for dealing with PTSD that includes a practical manual. . ‘
Counselors add value by helpingclierits adapt “sec” prograrms'to thieié particu-
lar needs. Consider the following cases, ..o 1. 27 b

§ i et Dot b
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A prevention program for pedophilia. XWhile there are many treazment programs
for pedophilic clients after the fact, prevention programs are much scarcer. Con-
sider this case:

Alter a couple of rather almlsss sesslons, the helper sald to Ahmed, “We'va talked about a lot
of Ihings, but I'm still not sure why you came In the first place.” This challenged Ahmed 1o re-
veal the central Issus, though he needed a great deal of halp to do so. It lumed out that Ahmed
was sexudlly attracted lo prepubescant chiidren of both sexes. Atthough he had nevar engaged
In padophlic behavior, the templalien 1o do so was growing,

Tha counsalor adapled a New Zesland program called Kla Marama {Hudson et al,,
1995), a comprehensive cognitiva-behavioral program for Incarcerated child molastars, to
Ahmed's siluatlon, The origlnal prograrm Includes Intensiva work in challenging distorled atti-
tudes, reviawing a wide ranga of sexual Issues, seeing the world from the point of view of the
victim. developing problem-solving and Inlerpersonat-relalionship skills, etrass management,
and relapas-preventlon tralning. The helper and Ahmed spent some tme assessing which
parls of the program might be of mosl-help before embarking on an Intensive tallorad
program.

5,
'3
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Step I-C: “What Kind of Plan WAll Help Me Ger What | Need and Want™ 3

The economics of prevention far gutweigh the economics of rehabilitation. Not
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only. did Ahmed stayour, of trouble, buc much of-what; e learmed from the,
program—for instance, stress management—applied to other areas of his life: ) *_

LAk e by et

A'program for: helping péoplerorivwelfarerbecomes successfulat-work:.:One

_ community-based mental-health'center wotked 'extensively with:people on welfare. -

When new legisiation was passed forcing welfare recipients to ger work, they
searched for programs that helped people on welfare ger and keep jobs, They
A i . .
learned a great deal from one program'.sponsgred by a major hotel chain (see Mil-
bank, 1996). The hotel rargeted welfar"é‘:r'éqipienté because it made both economic
and social sense. Because of the problems with this particular population, however,
the hatel’s reccuiters,, triners;7and jsupecvisors had. to become paraprofessional
helpers, though they never used that term. The people they recruited—battered
wométil! ex‘conviers, addicts;homeless péople,' including those: who-had been
thrown out of shelters, and §o'forth—had’all'sorts of problems.-In the beginning,

the hotel's staff didimany things for the ainees. ;.. .. ..t 4 oupie ilur ol o
They.drive welfare trairiees to.work/ arrangé their day care, negotiate wich:
their landlords, bicker with their caseworkers, buy them clothes, visit them
at honie, coach them in everything from banking skills to self-respect, and
promise;those, who stick with it full:time jobs..(Milbank, 1996, AL)... ... .

But the trainers also challeriged theif cligncs™ ‘mirid-sét thiit they weré not respon-

sible for what happeried to them;‘enforced the hotel'scade ‘of behavior with'équity,

and pérseveredl: The hiotel prograrn:wassfar from' petfect, buc'ic' did help many:of the
partictpants develop much-needed self-discipline-andfind niewlives both ag work

and outside. ".7:"1;‘3.!.»_'- R R wy R T
The counselors from a,Jocal mental-health center whojacted as consultants o

the program leamed chat.some-of the new emplojees benefirted greacly from whole-

sale upfront involvement of trainers and supervisors in their lives. ltkick-starred a

constructive-change process. They also saw that the recruiters, trainers, and supervi-

sors also benefitted, So they started 4 volanteer program at the menital-health cen-

ter, laoking for people willing to do the kinds of things that the ho't'tf:l"]traih'érg and

supervisors di'd; They k'newt]hgf }",r'th‘r t'Ht”:;'ci}iF"r';Irté'ﬁfflfd the \':’c':liiritéi:ts‘\ifd};ld'beﬁeﬁf.
[ RPN TS b i P SN A S S SR TN crle arh S e b ST

General well-being progams: Exercise,, Some programs that contribute to general

well-being can be used as adjuncts to all approaches to helping. [ﬁg'gérfc!'sg_prdg'rams

are probably one of the most underused adjuncts to helping (Burks & Keeley, 1989).

McAuley, Mihalko, and Bane (1997) have explored the’ multidimensional relation-

ship befween exércise and self-efficacy. There'ié evidenceshowing thatexeércise

programs can help in the rreatment of schizophrenia and aleohol dependeiice: Such
programis also hel;’a‘"ri-ibri:['diieél:ly' to réduce depresﬂsidﬁ;' manage chronic pain, and
control anxiety (Tkachuk & Martin, 1999). The self-discipline developed through
exercise programs can be a stimulus to increased self-regulation in other areas of life.

Kare Hays has done a comprehensive review of the positive psychology possibilities

of exercise in Working It Out: Using Exercise in Psychotherapy (1999). To end on a

personal note regarding exercise: Once, [ got my gear together and started out to get

some excrcise. When [ hesirated, I asked myself: “Have you ever regretted exercis-

ing?” | answered, “Never,” and headed out the door.
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Flnallv. not il ueeful reﬂd -In}?de programs are found ‘in sophis’l:ic'ared manua[s
Many are, found in the beé of r.h ’lf-help'hterature Books like Thoughts ahd Feel-

T

ings (McKay. Davis, & Eanhinig, 1997) ard filled'wich' systematlc stratagies for the': .

treatmerit.of:a wide variety of.psychological.problems. The best are reallstlc, pradti-;
cal translatlons of some of the-best: thmkmg inthe field. /.1 ..
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How effeetlvely have I adopted'the‘hologram ,rmnd-set’m helpmg, seelng
each sessnon" nd each‘-' '

1lofpl‘nnlngt theneeds ot" g
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THE ACTION ARROW:. - o
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The action ammow of the. helpmg model repre-

sents the difference; between plannmg and S

action. The nine steps of Stages I, 11, and III L
all revolve around planmng for change, ROt v o e e
change, 1tself However, the need to: mcorpo- o e

rate action into plannmg and plannmg into ...
action, has been emphas:zed throughout the S .I: e
book That 1s‘Tthe,"11ttle acttons needed o get R

have' been noted and 1llustratecl We now take f e
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a more formal, look ar results-producmg
action—hoth the obstacles to action and. - .
the ways to overcome those obstacles T R HI
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