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BACB TASKLIST

— C-11 Interpret graphed data
— D-5 Use single-subject experimental designs (reversal,
multielement - alternating treatment)
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Zakladni charakteristiky chovani —
OPAKOVANI

— Umisteni v Case (temporal locus)
— Soucasti je latence (Cas mezi stimulem a odpovédi)

— Rozsah (temporal extent)
— Délka trvani

— Opakovani v Case
— Pocet

_ Pro tfidu odpovédi jsou st&Zejni KOMBINACE OPAKOVANI a
UMISTENI V CASE
_ Cas mezi dvéma odpovédmi (IRT)
— frekvence
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Zakladni charakteristiky zmeny chovani

— Uroven
— Trend
— Variabilita
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Cilové chovani

— Chovani, které chceme intervenci ovlivnit
— Pozorovatelné

— Méritelné

— Predstavuje interakci s okolim

— Znamena zmenu v prostredi

— Vzdy definujeme priklady a NEpriklady (non-examples)
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Co JE a NENI chovani?

Anorexie Nasledovani instrukci ucitele
Agrese Mysleni

Deprese Lenost

Kousini Rezistence

Pozitivni zivotni pristup Vénovani se zadané praci
Plivani na druhé osoby Nevenovani se zadane praci
Slaba emocni kontrola Nezdvorilost

Neposlusnost



— Ve skupine vyberte dva priklady, které nepredstavuji chovani.

— ProcC?

— Definujte a popiste tak, aby bylo mozné chovani mérit a na
zaklade toho formulovat cil intervence.

— Zamyslete se nad detmi, se kterymi pracujete/pracovali jste a nad
jejich problemy, které ale nebyly popisovany jako chovani.
Preformulujte.
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Trida odpovedi podle topografie a funkce

— Trida odpovedi podle funkce = 2 a vice odpovedi, ktereé jsou
topograficky odlisne, ale plni stejnou funkci.

_ Ukol: Ve 3 minutach napiste co nejvice pfikladt chovani, jehoz
funkci je vyhnout se ukolu. Vyuzijte zkusenosti s vasimi klienty.
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Vizualni analyza dat

— Rozumim po prohlédnuti grafu zakladnim promennym, se kterymi
experiment manipuluje?

— Umoznuje zvoleny design hodnoceni experimentalni kontroly?

— Predstavuji prezentovana data presvedcive to, ze intervenuijici
promenna kontroluje trend, variabilitu atd.”?
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Vizualni analyza

— Uroveri (level)
— Trend " vramci jedne faze

— Variabilita
— Prekryvy (overlap)
— Okamzitost ucinku

— Pravidelnost (consistency) napficC jednotlivymi fazemi

— Vertikalni osa: diferencialni efekt

mezi fazemi
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Pravidelnost napric fazemi:

Figure E.8. Examine Consistency Across Similar Phases

Baseline 1
100

Intervention 1

Baseline 2
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The relationship between the design and analysis! (Clearinghouse, 2014, p.E.10)
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Baseline Training

100

Ruzny pocet datovych linii

— Obvykle ne vice nez 3, aby byl graf stale
srozumitelny pro vizualni analyzu

Effects of stimulus presentation order during auditory—visual
conditional discrimination training for children
with autism spectrum disorder

Juuie E. Cusicciorri, JasoN C. Viapescu AND KENNETH F. REEVE

CALDWELL UNIVERSITY

ReGINA A. CARROLL

UNIVERSITY OF NEBRASKA MEDICAL CENTER’S MUNROE-MEYER INSTITUTE

Lauren K. SCHNELL

HUNTER COLLEGE

Children with autism spectrum disorder are typically taught conditional discriminations using a
match-to-sample arrangement. Consideration should be given to the temporal order in which
antecedent stimuli (the sample and comparison stimuli) are presented during match-to-sample
trials, as various arrangements have been used in the extant literature. The purpose of the cur-
rent study was to compare the effects of four stimulus presentation orders on the acquisition of
auditory—visual conditional discriminations. The study included participants from a clinically
relevant population (three children with autism spectrum disorder), employed clinically relevant
teaching procedures, and included two presentation formats not included in previous compari-
son evaluations (simultancous and sample-first with re-presentation conditions). Results were
found to be learner-specific; that is, a different stimulus presentation format was most efficient
for each participant. We provide suggestions to evaluate stimulus control topographies and
enhance experimental control in match-to-sample arrangements.

Key words: autism spectrum disorder, conditional discriminations, discrete trial training,
instructional efficiency, matching to sample, stimulus control
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Figure 1. The percentage of unprompted correct
responses across the sample-first (SF), sample-first with re-
presentation (SFRP), comparison-first (CF), and simulta-
neous (Sim) treatment conditions. Gray bars represent
percentage of trials with early responses to the comparison
stimuli in the comparison-first condition.
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Jak muzeme vizualné analyzovat tento graf?

— Variabilita, uroven, trend, pocCet datovych bodu
— Prekryvy, okamzitost ucCinku, pravidelnost napric fazemi
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Figure 1. George's FA graphs depicting chal-
lenging behaviors per minute (self-injury, top
panel; vocalizations, bottom panel). Medica-
tion Changes: (D/C)=Discontinued

This figure was uploaded by Maria G
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Single-Subject Designs

Alternating
Treatment or

Multiple- Changing- Multi-Element
Baseline Criterion Designs

Designs Designs

Reversal or
Withdrawal
Designs

2 phase:

Baseline

Single-Phase and ATD
Across Across Phase

Behaviors Participants

Multiple-
Treatment 3phase:

b Baseline,
Setting AT];’ g
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DRI/DRA Trle?fment
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Kingsdorf, S. L. (2019) ABA in Education (conferecne papaer)



Reverzni schema (reversal design)

— Nejsilnejsi vnitrosubjektovy design k prokazani funkcni zavislosti
— Nezavisla promenna (1V) je odstranéna z intervence a opét do

Intervence pridana

A—B -

\—B

—
Minimalni
pocCet fazi

- _—Doporuceny
pocet fazi,

LI "4V 4

/zkumny desj
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— Vyzaduje minimalne tfi po sobe jdouci faze:

_ Uroveri vychozich hodnot (baseline) (A)
— Intervence (B)
— Navrat k vychozim podminkam (A)
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Predikce, verifikace a replikace

(Prediction, Verification, Replication)

— 1V je zodpovedna za zmenu v DV v pripade, ze opakovani vychozi
urovne (baseline) a experimentalni faze vykazuje podobné
vysledky jako v predchozi fazi
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Reversal (withdraval design)

J Behav Educ. 2014 December 1; 23(4): 421-434. do1:10.1007/s10864-014-9204-x.

Implementation of a self-monitoring application to improve on-
task behavior: A high school pilot study

Howard P. Wills and Benjamin A. Mason
Juniper Gardens Children's Project, University of Kansas, 444 Minnesota Ave, Kansas City, KS

66101

Abstract

Technological innovations offer promise for improving intervention implementation in secondary,
inclusive classrooms. A withdrawal design was employed with two high school students in order
to assess the effectiveness of a technologically-delivered, self-monitoring intervention in
improving on-task behavior in a science classroom. Two students ages 14 and 15 with diagnoses
of specific learning disability (student 1) and attention deficit hyperactivity disorder (ADHD:
student 2) were selected by case manager referral due to difficulties with on-task behavior despite
long-term administration of psychostimulant medication. After baseline data were collected, both
students were trained in the use of a self-monitoring application (I-Connect) delivered via a
handheld tablet. On-task prompts were delivered at five min intervals in an ABAB withdrawal
design. The intervention resulted in positive, stable improvements in the primary dependent
variable of on-task behavior for both students and less clear improvement in the generalization
variable of disruptive behavior.
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Varianty reverzniho designu

— Repeated reversal (Opakované reverzni schema)

— B-A-B reversal

— Multiple treatment design (Design s vice intervencemi)

— NCR reversal technigue (Reverzni schéma s posilenim
nezavislym na chovani)

— DRO/DRI/DRA Reversal technique (Reverzni schéma s
DRO/DRI/DRA)
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Opakované reverzni schéma = A-B-A-B
design

Reversal Design (ABA B)
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JOURNAL OF APPLIED BEHAVIOR ANALYSIS 2019, 52, 386-393 NUMBER 2 (SPRING)

Reducing adolescent cell phone usage using an interdependent
group contingency

MEGAN E. JONES, R. ALLAN ALLDAY AND ASHANTE (GIVENS

UNIVERSITY OF KENTUCKY

The purpose of this study was to test the effects of an interdependent group contingency on cell
phone usage in an alternative high school classroom. We used an ABAB reversal design to test
the effects of the contingency on the cell phone usage of the entire class and an individual stu-
dent. Results showed a reduction in the cell phone use of the class and the individual when the
group contingency was in effect, demonstrating a functional relation between the contingency
and student cell phone usage. These findings suggest that group contingencies may be effica-
cious for teachers to use within their classrooms to curb cell phone usage. Further study of this
intervention is warranted to determine its generality.
Key words:  adolescents, cell phone usage, group contingency
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390 MEGAN E. JONES et al.
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Figure 1. Veronica's total duration of cell phone usage, in minutes, per class session.
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Figure 2.  Percentage of students using cell phones in class.




B-A-B reverzni schéma

— Kdyz neni mozné zacit se zjistenim vychozi urovne odpovedi

— 3 faze:
— Nezavisla proménna — IV (B)
— Faze bez IV (A)
— Obnoveni IV (B)

— Slabsi design nez A-B-A (neumoznuje zjisteni efektu IV behem
intervencni faze)

— Omezeni:

— Sekvenéni efekt (sequence effect) — uroven odpovédi ve fazi (A) maze byt ovlivnéna
pfedchozim pusobenim IV
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Figure 1. Self-choking responses exhibited by Peter during each school day across ex-
perimental conditions. Missing data points indicate days during which school
was not in session.
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Multiple treatment reversal

— K porovnani efektu 2 a vice experimentalnich podminek
(proménnych) mezi sebou a vuci vychozim hodnotam
— Pozname podle toho, ze pribude C-D atd.

— Omezeni:

— Sekvenéni efekt (sequence effect) — uroven odpovédi ve fazi (A) maze byt ovlivnéna
pfedchozim pusobenim IV
— A-B-C-A-B-C....A B-C-A-C-A-C — uprava fazi k eliminaci sekvencniho efektu B-C
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JOURNAL OF APPLIED BEHAVIOR ANALYSIS 1995, 28, 27-37 ~Numser | (spriNnGg 199

FUNCTIONAL ANALYSIS AND TREATMENT OF
EYE POKING

Craic H. Kennepy anDp Geri Souza

UNIVERSITY OF HAWAI

In four studies we analyzed the eye poking of a youth with profound disabilities. In Study 1, a
functional analysis showed that eye poking occurred during the no-attention condition, but not
during demand, attention, or recreation conditions. The analysis did not identify socially mediated
variables involved in the maintenance of eye poking; rather, eye poking may have been maintained
by consequences produced directly by the response. In Study 2 we had the student wear goggles
to prevent potential reinforcement from finger—eye contact. The results of Seudy 2 indicated that
eye-poking actemprs were reduced when the student wore goggles. We then tested in Study 3 the
effects of two alternartive topographies of stimulation. Study 3 demonstrated that eye poking was
reduced when a video game was provided as a competing source of visual stimulation, and that
scanned image of page 27 ducing eye poking. In Study 4, a contingency analysis using the video
Eame was conauctea in an artempe to (a) reduce the frequency of eye poking and (b) study whether
the video game functioned as a reinforcer. The results of Scudy 4 demonstrated substantive reductions
in the frequency of eye poking, and suggested that the video game served as a reinforcer.
DESCRIPTORS:  self-injury, functional analysis, maintaining variables, private events, students
with severe disabilities
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NCR Reversal Technique

— Misto BL je poskytovano posileni nezavisle na chovani jedince
(NCR)

— Prokazuje efekt posileni zavisleho na chovani (CR)

— Pouziva se v situacich, kdy neni mozné eleminovat aktivitu, ktera
je vyuzivana jako posileni

— NCR — doruceno dle rozvrhu (variabilniho nebo fixniho) bez ohled
na chovani
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Journal of Applied Behavior Analysis  (Fall) 2020, 53, 2303-2318

Behavioral skills training to increase interview skills of adolescent
males in a juvenile residential treatment facility

Anna Kate Edgemon, John T. Rapp, Kristen M. Brogan, Sarah M. Richling,
Sally A. Hamrick, Rachel J. Peters and Soracha A. O’Rourke

Auburn University

Some studies suggest that acquiring employment following release from prison may reduce
recidivism; however, few studies have evaluated procedures for teaching job-related skills to ado-
lescents in residential detention facilities. Stocco et al. (2017) used behavioral skills training
(BST) to improve interview skills of college students. The current study used a nonconcurrent
multiple baseline design across participants to evaluate the extent to which BST improved inter-
view skills for 7 adolescents who had been adjudicated for sexual offenses. Results show that
BST increased appropriate responses to interview questions for 4 students and BST plus modifi-
cations (i.e., stimulus and response prompts) increased correct responding to questions for the
other 3. In addition, BST increased appropriate questions, correct posture, and smiling, and
decreased fidgeting for all 7 students. We briefly discuss the social implications of teaching inter-
view skills to adjudicated adolescents, as well as the limitations of the findings.

Key words: adolescents, behavior cusps, behavioral skills training, interview skills, juvenile
justice
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Figure 1

Interview Skills Of Adolescent Males
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DRO/DRI/DRA reversal technique

—V kontrolni fazi je vyuzivano:

— DRO posileni nasleduje jakekoli jiné nez cilové chovani

— DRI posileni nasleduje chovani nekompatibilni s cilovym

— DRA posileni nasleduje chovani, ktere je alternativou k cilovemu
chovani

— Ukazuje efektivitu posileni zavisleého na chovani (contingent
reinforcement)
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DOI: 10.1002/BIN.1409 - Corpus ID: 45656363

The Effects of Using a Conditioned Stimulus to
Cue DRO Schedules

Kelly A. Della Rosa, Daniel Fellman, +2 authors B.A. Taylor + Published 1 July 2015 < Psychology < Behavioral Interventions

A reversal design was used to examine the effects of a differential reinforcement of other behavior (DRO)
procedure and the presence of a stimulus (i.e., a bracelet), conditioned via discrimination training, on reducing
socially maintained non-contextual vocalizations in an adolescent girl with autism. Initially, a functional analysis
determined that non-contextual vocalizations were maintained by social attention. Then, discrimination training
was used to establish the presence of the bracelet as a discriminative stimulus for the absence of vocalizations.
Specifically, when the bracelet was on, noncontextual vocalizations were interrupted, and edible reinforcement was
provided for the absence of vocalizations. When the bracelet was off, vocalizations were not interrupted and the
teacher provided social attention to the participant (i.e., reciprocated conversation with the participant about the
topic). During intervention, a DRO procedure was used. The participant was presented with the bracelet, a timer set
for a specified interval, and the instruction to work quietly. If vocalizations did not occur for the entire duration of
the interval, the bracelet was removed and the learner was given the opportunity to engage in vocalizations. The
DRO interval was systematically increased throughout the intervention. Results are discussed in terms of
discrimination training as an effective addition to differential reinforcement procedure. Copyright © 2015 John
Wiley & Sons, Ltd. Problem behavior, as any behavior, is emitted in the presence of particular environmental stimuli;
as such, these stimuli may be altered to reduce the probability of problem behavior (Luiselli et al., 2008). Recent
studies have demonstrated the effectiveness of antecedent interventions, particularly stimulus control procedures,
to decrease automatically maintained problem behavior (Brusa & Richman, 2008; Doughty et al., 2007; McKenzie et
al., 2008; Rapp et al., 2009). Antecedent interventions are beneficial because these procedures are implemented
prior to an occurrence of problem behavior often preventing its occurrence, as opposed to applying Collapse
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Reverzni schémal/design

— Vyhody:

— Jasné prokazani funkcniho vztahu mezi IV a DV

— Navrat k vychozim hodnotam ukazuje potrebu planovat udrzeni
dovednosti v repertoaru

— Nevyhody:

— Nevratnost (irreversibility) — nektera chovani, jakmile osvojena, jiz
repertoar neopusti (napr. jizda na kole)

— ETICKA otazka odejmuti funguijici intervence
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Alternating treatment design

— Pro porovnani efektu 2 a vice intervenci (1V)

— Zalozeno na diskriminacnim stimulu — kazda IV ma jasny SD

— SD signalizuje, ktera intervence je uplathovana

— Pro kazdou IV zaznamenavame data zvlast, avsak do jednoho
grafu

— IV se sftridaji:
— V prubéhu dne
— V prubéhu jednoho sezeni
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— IV se stridaji bez ohledu na uroven odpovedi (vs. reverzni design)

— Predikce, verifikace, replikace:
— Nemaji samostatné faze, kazdy bod plni vSechny tfi role
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— Varianty:

— Jedna faze: bez vychozich hodnot
— Dvé faze: s vychozimi hodnotami
— Tri faze: s vychozimi hodnotami a fazi nejefektivnéjsi intervence

Single-phase
with without

LD 4

Three-Phase

\

N/

a no treatment

initial baseline phase
followed by the

control condition | |alternating treatments phase

initial baseline phase
followed by the
alternating treatments phase
and a final best treatment phase

Lisa Hendry Dilion
appliedbehavioranalysis.com
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O kterou variantu se jedna?

BL Stimulus fading vs. blending Stimulus fading
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JOURNAL OF APPLIED BEHAVIOR ANALYSIS 1995, 28, 347-348 NUMBER 3 (FarL 1995)

scanned image of page 347 AND TRIAL REPETITION ON SIGHT-WORD TRAINING FOR
STUDENTS WITH LEARNING DISABILITIES

Phillip J. Belfiore, Christopher H. Skinner, and Mary Ann Ferkis
Mercyhurst College, Mississippi State University, and Purdue University

Alternating treatments designs were used to compare the effects of trial repetition (one response within five trials per word) versus
response repetition (five response repetitions within one trial per word) on sight-word acquisition for 3 elementary students diagnosed
with specific learning disabilities in reading. Although both interventions occasioned the same number of accurate responses per word
during training, the trial-repetition condition, which involved complete antecedent-response-feedback sequences, resulted in more
words mastered for all 3 students.

DESCRIPTORS: learning disabled, response distribution, academic behavior
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— Vyhody:

— Nevyzaduje odejmuti intervence

— Rychla moznost srovnani intervenci

— Minimalizuje problém s nevratnosti (irreversibility)
— Muze byt vyuzit s nestabilnimi daty

— Muze zadit bez vychozich hodnot

— Nevyhody:
— Interference vice intervenci - Byl by vysledek stejny, kdybychom ne/stfidali jiné intervence?
— Neprirozeneé rychlé tempo stridani intervenci
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Publikované studie:

— Kennedy CH, Souza G. (1995) Functional analysis and treatment
of eye poking. Journal of Applied Behavior Analysis. 28(1):27-37

—Jones, M. E., Allday, R. A. & Givens A. (2019) Reducing
adolescent cell phone usage using an interdependent group
contingency. Journal of Applied Behavior Analysis. 52(2), 386-
393.

— A dalsi uvedené primo v prezentaci
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Studijni zdroje:

— https://learningbehavioranalysis.com/d-5-use-single-subject/
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https://learningbehavioranalysis.com/d-5-use-single-subject/
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Stimulus fading

Stimulus fading vs. blending
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