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VB-MAPP
Verbal Behavior Milestones Assessment and
Placement Program (Mark Sundberg)

* Hodnotici nastroj vychazi z aplikované behavioralni analyzy (ABA)
s dirazem na Skinnerovu analyzu verbalniho chovani (1957).

* Hodnotici manual a kurikulum
* Kriterialni hodnoceni (criterion-referenced assessment)
* VB-MAPP: Guide + Protocol

* Hodnoceni porovnava dovednosti testovaneho ditéte s dovednostmi
deéti s typicky vyvojem do 4 let veku.



VB-MAPP

* Vhodny hodnotici nastroj pro deti od 2-6ti let s deficity zejména v oblasti
konaunllgace a socialnich dovednosti. Lez administrovat také u strasich
studentu.

* Pomaha identifikovat silne a slabé stranky ditete v cele rade kritickych
dovednosti (komunikace, socialni dovednosti, ale také pred-akademické
dovednosti aj.).

VB-MAPP obsahuje 5 komponentu:

Hodnoceni vyvojovych milnikl (milestones assessment)
Hodnoceni bariér (barriers assessment)

Hodnoceni dovednosti k prechodu (transition assessment)
Analyza dovednosti (task analysis)

Navrzeni cilt IVP (placement and IEP goals).
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VB-MAPP - milestones assessment

e 170 milniku v oblasti jazykovych a socialnich dovednosti napfic tremi
vyvojovymi urovneémi

1. vyvojova uroven od 0-18 meésicu

V d

2. vyvojova uroven od 18-30 mésicu

V4

3. vyvojova uroven od 30-48 mésicu.

* VB-MAPP vyuziva hodnoceni pomoci bodového systému.

* Pokud dité konkrétni dovednost zvladne, ziska 1 bod (cely milnik).
* Pokud dité dovednost zvladne jen ¢astecné, ziska 0,5 bodu (pul milniku).
* Pokud dité dovednost nezvladne, neziska zadny bod.



VB-MAPP - milestones assessment

VB-MAPP cleni dovednosti do 16 ruznych kategorii:

Mand (Dité si zada o oblibené jidlo/pfedmét/aktivitu/informaci nebo zada o
odstranéni neprijemné véci Ci udalosti)

Takt (Dité popisuje pritomny predmét, vlastnost nebo situaci)

Reakce posluchace (Dité reaguje na to, co slysi, napr. nasleduje instrukci. Jedna
se o receptivni slozku reci)

Reakce posluchace identifikovat predmét dle funkce, ¢asti/rysu a kategorie
Vizualni percepce a schopnost prirazovat ke vzoru
Motoricka imitace (imitace jemné a hrubé motoriky a imitace s predmétem)

Vokalni imitace (opakovani fonému, slov, frazi véetné prozodie reci)



VB-MAPP - milestones assessment

e Volna hra
e Socialni dovednosti
e Spontannivokalizace

e [ntraverbdly (schopnost mluvit o vécech/udalostech, které nejsou vidét, nebo
schopnost odpovidat na otazky Ci vést konverzaci)

e Lingvistika

e Dovednosti nutné pro skupinovou vyuku

e Matematika (pred-akademické dovednosti)
e Psani (pred-akademické dovednosti)

o Cteni (pfed-akademické dovednosti)



VB-MAPP
Master Scoring Form
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VB-MAPP - barriers assessment

e 24 bariér, které mohou ditéti branit v nabyvani novych dovednosti.

* |dentifikace prekazek branicich v u¢eni pomaha pri sestaveni vhodné intervence,
ktera tyto bariéry eliminuje a zaroven umoznuje efektivni uceni.

* Kazda dovednost je hodnocena stupnici od 0—4 bodu:
0 bodli znamend bezproblémové chovani.
1 bod poukazuje na problém, ktery se vyskytuje prilezitostne.

2 body upozornuji na problém, ktery neni zavazny, ale potrebuje preventivni
opatreni.

3 body identifikuji pretrvavajici problém, vyzadujici intervenci.

4 body signalizuji zavazny problém, ktery je nutno analyzovat a navrhnou
odpovidajici intervenci.
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VB-MAPP Barriers Assessment

No problem; | = Occasional problem; 2 = Moderate problem; 3 = Persisent problem; 4 = Severe problem

ASSESSMENT

Negative Behaviors SCORE:

ShWN=—-O

Does not demonstrate any significant negative behaviors

Engages in some minor negative behaviors weekly, but recovery is quick

Emits a variety of minor negative behaviors daily (e.g., crying, verbal refusal, falling to the floor)

Emits more severe negative behavior daily (e.g., tantrums, throwing things, property destruction)
Often emits severe negative behavior that is a danger to himself or others (e.g., aggression, self-injury)

ASSESSMENT
2. Instructional Control (Escape and Avoidance IST _2wD 3RD 4TH |
of Instructional Demands) SCORE:
0. Typically cooperative with adult instructions and demands
I. Some demands will evoke minor noncompliant behavior, but recovery is quick
2. Emits noncompliant behavior a few times a day, with minor tantrums, or other minor behaviors
3. Emits noncompliant behavior several times a day, with longer tantrums and more severe behaviors
4. Noncompliant behavior dominates the child’s day, negative behaviors can be severe and dangerous
ASSESSMENT
3. Absent,Weak, or Impaired Mand Repertoire SCORE:
0. The mand repertoire is growing consistently and is in proportion with the other Milestones
I. Mands occur, echoics are strong, but the tact and listener skills (LDs) Milestone scores are higher than the mand
2. Mands are limited to a small set of consumable reinforcers, despite strong tacts, LDs, and echoic skills
3. Mands are very limited, are prompt bound, are rote, scrolling occurs, responses do not match the motivating
operations (MOs), negative behaviors function as mands, excessive or inappropriate mands occur
4. No effective mands, associated negative behaviors, same problems in #3 above may occur




SMENT
IND 3RD AT

4. Absent,Weak, or Impaired Tact Repertoire SCORE:

The tact repertoire is growing consistently and is in proportion with the other Milestones
Tacts occur, echoics are strong, but listener skills (LDs) markedly outnumber tacts
Tact errors occur, strong echoic and LDs, tacts are prompt bound or scrolled, maintenance required

Many tact errors occur, echoic and LDs are strong, stuck at nouns and verbs, rote tacts, single word tacts despite
multiple-word LDs, no spontaneity, fails to generalize

4. Minimal tact skills despite strong echoic and LDs, many failed attempts at teaching tacts

WN-O0

5. Absent,Weak, or Impaired Motor Imitation SCORE: |

The motor imitation repertoire is growing consistently and is in proportion with the other Milestones
Motor imitation occurs, but the scores are lower than those on the other Milestone skills

Imitation doesn’t easily generalize, is inappropriate, or there is a dependence on imitative prompts
Imitation is prompt bound physically. or verbally, weak MOs to imitate, has abilities in other areas

Has no imitation skills, or does have imitation skills but they never occur in any functional way

SWN-O
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VB-MAPP - transition assessment

* Hodnoti dovednosti ditéte, které umoznuji uceni v méné restriktivnim prostredi.

* Na z3akladé vysledku Ize navrhnou prostfedi pro vzdélavani, které by bylo pro dité nejpfinosnéjsi
(napf. intenzivni domaci program, prace v malé skupiné nebo inkluze).

* 18 oblasti dovednosti ve 3 kategoriich:

1. kategorie

o Celkové skére milnik( VB-MAPP

o Celkové skore bariér VB-MAPP

o Bariéry VB-MAPP — problémové chovani a instruktazni kontrola
o VB-MAPP skore - dovednosti nutné pro skupinovou vyuku

o VB-MAPP skére — socialni dovednosti a socialni hra

o Samostatna prace pri zadani akademického ukolu

1. Kategorie poukazuje na komunikaci, socialni dovednosti, chovani a samostatnost pri akademicke
cinnosti



VB-MAPP - transition assessment

2. Kategorie

o Generalizace

o Variabilita/rozsah posileni

o Rychlost nabyvani novych dovednosti

o Uchovani novée naucenych dovednosti

o UcCeni v prirozeném prostredi

o Prechod na nové verbalni operanty (transfer mezi operanty)

2. Kategorie poukazuje na schopnost ditéte ucit se nové dovednosti mimo
format intenzivniho uceni



VB-MAPP - transition assessment

3. Kategorie

o Schopnost prizpUsobit se zméné
o Spontanni chovani
oSamostatna hra

o Sebeobsluzné dovednosti

o Sebeobsluha na toaleté

o Sebeobsluha pri stravovani



VB-MAPP Transition Scoring Form

Key: | Score Date Color Tester
Child’s name: Ist TEs®:
Date of birth: 200 TEST:
Age at testing: |1 2 3 4 3r0 TEST:
4H TEST:
Score Barriers Score Instructional Control Group Skills and Social Play Academic Work
5
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2
1
1 28§ & 1 2 3 4 1 23 4% 12 3834 12348 1237
Range of Rate of Skill Retention of Natural Environment| | Transfer Without
Generalization Reinforcers Acquisition New Skills Learning Training
5
4
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2
1
1 28 & 1 2% & 1 23 8% 92383 % 128§ 121312
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VB-MAPP Transition Assessment

Rate the Child on a Scale of | to 5 for Each Area

VB-MAPP Milestones Assessment Score SCORE:

. Scores 0 to 25 on the Milestones Assessment
. Scores 26 to 50 on the Milestones Assessment

Scores 51 to 100 on the Milestones Assessment

. Scores 10! to 135 on the Milestones Assessment
. Scores 136 to 170 on the Milestones Assessment

Overall VYB-MAPP Barriers Assessment Score SCORE:

Scores 56 to 96 on the Barriers Assessment
Scores 3| to 55 on the Barriers Assessment

. Scores 2| to 30 on the Barriers Assessment
. Scores || to 20 on the Barriers Assessment
. Scores 0 to 10 on the Barriers Assessment

VB-MAPP Barriers Assessment Score on Negative
Behaviors and Instructional Control SCORE:

Vi w N -

. A total score of 6 or 7 on negative behaviors and instructional control on the Barriers Assessment

A total score of 5 on negative behaviors and instructional control on the Barriers Assessment
A total score of 3 or 4 on negative behaviors and instructional control on the Barriers Assessment
A total score of 2 on negative behaviors and instructional control on the Barriers Assessment
The child has no behavioral issues, demonstrated by a score of 0 or | on Barriers Assessment




4. VYB-MAPP Milestones Assessment Score on
Classroom Routines and Group Skills SCORE:

Scores 2 points on classroom routines and group skills in the Milestones Assessment

Scores 3 to 4 points on classroom routines and group skills in the Milestones Assessment
Scores 5 to 7 points on classroom routines and group skills in the Milestones Assessment
Scores 8 to 9 points on classroom routines and group skills in the Milestones Assessment
Scores |10 points on the classroom routines and group skills in the Milestones Assessment

VThWhN -

5. VB-MAPP Milestones Assessment Score on Social
Behavior and Social Play . SCORE:

Scores 2 or 3 points on social behavior and social play in the Milestones Assessment
Scores 4 or 5 points on social behavior and social play in the Milestones Assessment
Scores 6 to 9 points on social behavior and social play in the Milestones Assessment
Scores 10 to |12 points on social behavior and social play in the Milestones Assessment
Scores |3 to |5 points on social behavior and social play in the Milestones Assessment

ViHhWhN -
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VB-MAPP Transition Assessment

Rate the Child on a Scale of | to 5 for Each Area

ASSESSMENT
IST_ 28D 3RD4TH.

Works Independently on Academic Tasks SCORE:

Works independently on academic tasks for at least 30 seconds with no more than | adult prompt
Works independently on academic tasks for at least | minute with no more than | adult prompt
Works independently on academic tasks for at least 2 minutes without adult prompting to stay on task
Works independently on academic tasks for at least 5 minutes without adult prompting to stay on task
Works independently on academic tasks for at least |10 minutes without adult prompting to stay on task

ASSESSMENT

Generalization of Skills Across Time, Settings, _IST_2ND 3RD 4TH

Behaviors, Materials, and People SCORE: i

-l ol g

. Generalizes a few new skills to different people and across time, but not easily across materials

Generalize to new materials, but only after extensive generalization (multiple exemplar) training
Demonstrates spontaneous stimulus generalization in the natural environment on |0 occasions

Demonstrates spontaneous response generalization in the natural environment on |0 occasions
Consistently demonstrates both stimulus and response generalization on the first or second trial




ASSESSMENT

8. Range of Items and Events that Function
as Reinforcers SCORE:

. Reinforcers are frequent and mainly edibles, liquids, and physical contact (unlearned motivators)

. Reinforcers are tangible, sensory, or manipulative such as toys, cause-and-effect objects, music, dolls

3. Reinforcers are social (e.g., attention), peer mediated (e.g., games), related to specific places (e.g., parks, stores), and
less frequent; it is these learned reinforcers that are mainly used for teaching

4. Reinforcers are intermittent, social, automatic, and involve a wide range of items and activities

. Reinforcers are intermittent, social, age appropriate, varied, and involve verbal information and change frequently

N~

v

ASSESSMENT

9. Rate of Acquisition of New Skills SCORE:

Typically requires two or more weeks of training sessions and hundreds of trials to acquire a new skill

l.
2. Requires at least one week of training sessions and 100 or more trials to acquire a new target skill
3. Acquires several new target skills a week averaging less than 50 training trials
4. Acquires several new target skills a week averaging less than 25 training trials
5. Consistently acquires new target skills daily averaging 5 trials or less
ASSE?SMENT
10. Retention of New Skills SCORE:

|. Retains a new skill for at least |0 minutes after it has been scored as correct in a teaching session
2, Retains a new skill for at least | hour after it has been scored as correct in a teaching session

3. Retains a new skill for 24 hours after it has been scored as correct with 5 or less maintenance trials
4. Retains acquired skills after a 24-hour period without maintenance trials

5. Typically retains acquired skills for at least | week without maintenance trials




VB-MAPP Transition Assessment

Rate the Child on a Scale of | to 5 for Each Area
ASSESSMENT ‘

1. Learning from the Natural Environment SCORE:

I. Acquires 2 new motor skills in the natural environment without intensive teaching

2. Acquires 5 new mands or tacts in the natural environment without intensive teaching

3. Acquires 25 new mands or tacts in the natural environment without intensive teaching

4. Acquires 25 new intraverbals in the natural environment without intensive teaching

5. Easily and consistently learns new skills daily in a natural or group setting without intensive teaching

ASSESSMENT

2. Demonstrates Transfer Between the Verbal IsT_2IND 3D _ATH.
Operants Without Training SCORE:

I. Demonstrates echoic to mand or tact transfer for 2 verbal responses with 2 or less transfer trials
2. Demonstrates echoic to mand or tact transfer for 5 verbal responses without transfer trials

3. Demonstrates tact to mand transfer for |10 verbal responses without training

4. Demonstrates tact to intraverbal transfer for 10 topics or events without training

5. Demonstrates transfer daily, involving advanced parts of speech, and all speaker and listener skills




13. Adaptability to Change SCORE!:

I. Adapts to some minor changes with verbal preparation, but may demonstrate some negative behavior
2. Accepts minor changes, shows considerable distress, requires substantial preparation for change

3. Becomes annoyed and complains about changes, may perseverate, but ultimately goes with the change
4. Adapts to change quickly and without negative behaviors, but shows signs of minor distress

5. The child handles change in routine well, and ignores or copes with other distractions and changes

4. Spontaneous Behaviors SCORE:

I. Emits some behaviors spontaneously, but most language and social skills are prompted

2. Emits many behaviors spontaneously, but they are mostly nonverbal behavior

3. Spontaneously (no verbal prompts) mands and tacts several times a day

4. Spontaneously emits mand, tact, intraverbal, and verbal social behavior several times a day

5. Emits appropriate spontaneous behaviors across most of the |16 areas of the Milestones Assessment

15. Self-directed Play and Leisure Skills:VB-MAPP

Milestones Assessment Scores on Independent Play SCORE:

I. Scores 3 points on independent play in the Milestones Assessment
2. Scores 5 points on independent play in the Milestones Assessment
3. Scores 8 points on independent play in the Milestones Assessment
4. Scores || points on independent play in the Milestones Assessment
5. Scores |4 points on independent play in the Milestones Assessment

VB-MAPP Transition Assessment

33



VB-MAPP Transition Assessment

Rate the Child on a Scale of | to 5 for Each Area

ASSESSMENT
IsT 2N 3RD  4TH

16. General Self-help Skills SCORE:

I. No independent self-help, but does not engage in negative behaviors when adults provide personal care
2. Requires verbal or physical prompts to complete most self-help tasks

3. Requires mostly verbal prompts, but will attempt approximations to several self-help tasks

4. Initiates some self-help tasks and usually attempts approximations, but still requires verbal prompting

5. Is motivated, initiates approximations for most skills, and generalizes, but may need verbal prompts

ASSESSMENT

oo A S L 2.

17. Toileting Skills SCORE:

I. Still wears a diaper, but demonstrates toilet training readiness (e.g., dry periods, sits still for 2 mins.)

2. Toilet training has begun, will occasionally urinate when seated on the toilet, but still wears a diaper

3. Daytime bladder trained, uses pull ups, has occasional accidents, needs prompts and assistance to
complete the toileting routine

4. Both bladder and bowel trained, but needs prompts and assistance to complete the toileting routine

5. Initiates or mands to use the bathroom and independently completes all steps of the toileting routine

ASSESSMENT

= P, [T TR
_IST ZND JRD 4TH

18. Eating Skills SCORE:

I. Demonstrates some independent eating, but requires many physical prompts to eat, often a messy eater
2. Independently eats finger food, but requires adult arrangement of food, verbal prompting, and clean up
3. Independently get food from his lunchbox, eats finger food, but requires adult verbal prompting to eat
4. Independently use a spoon, eats without prompts, makes a minimal mess, needs prompts to clean up

5. Independently gets food items, eats, and uses utensils, cleans up independently, or with | verbal prompt




VB-MAPP - skill task analysis and tracking

* Obsahuje vice nez 1 000 dilcich dovednosti, které
doplnuji milniky vyvoje

* DilCi polozky lze vyuzit k zaznamu a sledovani
pokroku (ve formé checklistu).

e Obsah je v, Protokolu”



VB-MAPP — skill task analysis and tracking
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VB-MAPP - placement and IEP goals

* Navrhuje doporuceni pro tvorbu individualné vzdélavaciho planu.

* Doporuceni vychazi na zaklade vyhodnoceni silnych a slabych stranek ditéte.

Table 8-1
Sample IEP goals for a child whose scores fall primarily in Level 1,
a

-

T —
Chatlie will emit 10 different mands without echoic prompts in the presence or absence of
- thcacrlelsired rem or activity (verbal prompts are okay such as, “What do you want”)

LEVEL 3

(o) (| ] (00 T (N ()Y NN

e 1l 1 | 1 ]
|

Fe e | 5 Charlie will spontaneously emit (without a verbal prompt such as, “What do you wan?’
[ | e | '
o1 oo s .

an average of 50 or more different mands per day (objects can be present).

3. Charlie will tact 50 items.

4. Charlie will tact 10 actions.

B, 5. Charlie will identify 50 items in a messy array of at least 8.
o | [T | [0 | Py J‘L'-il‘ }i"‘—‘!‘ |‘£‘3‘ ‘E‘!ﬂ‘ ELJ‘\I—T’J]“EE‘ 6. Charlie will perform 20 specific actions on command. »
‘ | s s *’1 — 7. Charlie will match 100 non-identical objects or pictures in an array of at least 10 comparison
I e e H "!’[ : 'H - H“ 1 stimuli,

| ! b“. i H - ““" ‘I‘l = !\L'f 'Jw 8. Charlie will imitate 25 two-component actions.

it wi | words
9. Chatlie will echo 50 vowel-consonant combinations of 2 syllables or more, or ful
Levee | :
N | (9] [ oy | ] | el
‘ |

during testing.

. * : E
= 10. Charhe will spontaneously construct, assemble, or set up toys or other play i
| with several different par

ssemble .5 depend
i _ ts (even combining different sets), and engage in 17 N
with these items for § minutes

hat o™
eﬂ[ PiEY

BNl s, i

11. o - imes per &
Charlie will spontancously follow or imitate the motor behavior of peers 10 cimesP

12, ie wi
e ooy mand 0 pors s imesper .




/droje k VB-MAPP

e Sebeobsluzné dovednosti

* Slovni zasoba — seznamy (podstatna jména, slovesa) aj.

https://avbpress.com/vb-mapp-supplementary-material/

https://marksundberg.com/



https://avbpress.com/vb-mapp-supplementary-material/
https://marksundberg.com/

ABLLS-R
The Assessment of Basic Language and Learning Skills
(James W. Partinkton)

* Hodnotici nastroj vychazi z aplikované behavioralni analyzy (ABA)
s durazem na Skinnerovu analyzu verbalniho chovani (1957)

* Hodnotici manual a kurikulum

* Kriterialni hodnoceni (criterion-referenced assessment)
e ABLLS-R: Guide + Protocol

* Typické dovednosti predskolniho véku

* Posloupnost dovednosti v ABLLS-R (napr. G1, G2,...G40) neodpovida
typickému vyvoji

* ABLL-R neresi problémové chovani




ABLLS-R

* ABLL-R neresi problémové chovani

* Vhodny hodnotici nastroj pro déti od 2-6ti let s deficity zejména v
oblasti komunikace a socialnich dovednosti. Lez administrovat také u
strasich studentu.

» Koresponduje s vyvojovymi milniky VB-MAPP. Dovednosti jsou
hodnoceny podrobnéji.

e 25 oblasti, 544 dovednosti



OVERVIEW OF THE ABLLSC-R.....ooooooeoeeeeeeeeeoeeeeeeeeeeeee et

BASIC LEARNER SKILLS ASSESSMENT

Cooperation and Reinforcer Effectiveness ........
ViSual PerfOrmance..........cccoueuerenrereesereieressessetesessssesssssssessenssesessesessssssessssenens
ReCeptive LanGUAZe........coveueieucieicicreseeteessseeesrsssessesese e sensesse s e sness e e ssnans
IINIEATION c.1ecveereisereereesesssersssrase e sessssssssessseessesssesnsnsesnssnsesessssssseseessesssssesssessessess
VOCal IMITALION c..vvieeiiriiesierieecnss s issesisssessssessssssssssesssessssssesssessesssssssessessssssssnns,
REQUESES ....vvciiriiiiitiiniii e eae et ss st ee b s s s e e assen e e s assssassessnnen
LADEING ..ot as et a e s na s st e e e s
INTAVETDALS ....ooovviiiiciiiiininseree e sse s ss s ssas s s s assas e e s s besssenssarennsrenn
Spontaneous VOCalIZATIONS ..........c.cccveveiireirssiersisssesssssesesssssssssssssssssessssessesssssssssns
Syntax and GIaIIMAT ..........c.coeecvvrrrersersriresseresssssesssssssessesssesseserassssssessssssssssssses
Play and LeISUTE.........ccccueiruerereerererissrreersssesssesesessesersesesessessesesessesesnssenssesesesssnes
S0CIAL INTETACLION ...t et s e s sre e s asesasesassesesssssasaesnsassenns
. GTOUP INSIIUCHION ....uvciieiecticitirece s ssas s s ses e s s e sasesasssassbesssssssssssasans
Follow Classroom ROULINES.........ccccciieuiiireciiieisisseessnssessssessssssessssssssssssssssnsssssees
Generalized Responding ..........coevivivioiinniciiineiisicneeeresessesssessssesssssssssssssssenes
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ACADEMIC SKILLS ASSESSMENT

Q. Reading Skills....................
Ro IMath SKILLS ..oeeeeeeeeeeeeeeeeeesssiisesesssssssnsssessssssssnssnssessssnsssssssssssssssssssessssssssnsssssssssses

S. Writing Skills.........ccovverrannene
T. Spelling

iiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiiii

SELF-HELP SKILLS ASSESSMENT

U. Dressing Skills
V. Eating Skills
W GIOOIMUINE ...eeeeeieeiiiieeireeae e eesren e eeese s aneasaasssnsa s e e sasssese e e e s ssnssaessssbsssessesnnnnnesennssnsnnns
X. Toileting Skills

------------------------------------------------------------------------------------------------------

llllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllllll

-------------------------------------------------------------------------------------------------------

MOTOR SKILLS ASSESSMENT

Y, Gross Wotor SKILLS ..cvvevevriresrsensrssrssrsenrsmsnsassasssssssssssssssnsssnnsnses
Zo. Fine Motor SKIIIS ...ivvcierrerincrnmusrssrssssssssssssssssssssssssnsssasssssnses
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AFLS
Assessment of Functional Living Skills
(Dr. James Partington and Dr. Michael Mueller)

* PrUvodce (guide) + 6 hodnoticich protokol(

* Jsou hodnoceny funkcni a praktické dovednosti v kazdodennim
zivote, které jsou priméerené veku a potrebné pro samostatnost

* Kazdy protokol AFLS je vytvoreny a formatovany jako rozsireni
ABLLS-R

* Rozdéluje funkcni dovednosti do 2-4 urovni

* Kazdy hodnotici protokol lze pouzit samostatnée
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* VVychazi z aplikované behavioralni analyzy (ABA) s dirazem na Skinnerovu
analyzu verbalniho chovani (1957)

* Hodnotici profil, kurikulum a prirucka pro odborniky
« Zameéren na komunikaci, chovani a funkcni dovednosti

. VRg)dn{/ pro déti i dospélé se stredné tézkym a tézkym postizenim (nejenom
P

* EFL je vhodny pro studenty s omezenou komunikacni schopnosti,
minimalnimi dovednostmi pro kazdodenni zivot nebo zavaznym
problémovym chovanim.

* Tento nastroj se takeé pouziva k navrzeni vhodnych cilu IVP nebo jinych
pﬁdpyrpych planu, k monitorovani ziskanych dovednosti a problémového
chovani.



EFL vs. VB-MAPP, ABLLS-R a AFLS

VB-MAPP - urcen pro déti, které maji pokrocilé jazykové a socialni
dovednosti a mohou byt zarazeny do bézné skoly v ramci inkluze.

a) Ziskaji jazykové dovednosti (expresivni a receptivni), které umoznuiji
konverzaci, zodpovidani otazek atp.

b) Probiha generalizace skrz lidi i prostredi
c) Ziskavaji nové dovednosti, které nebyly drive uceny

* VB-MAPP — kriterialni hodnoceni dovednosti dle vyvoje
* EFL — funkcni hodnoceni dovednosti



EFL vs. vB-MAPP, ABLLS-R nebo AFLS

* EFL - Vhodné pro déti i dospélé se stredné tezkym a tézkym
postizenim
* EFL - se stejné jako AFLS zameéruje na funkcni dovednosti bézného

zivota, nabizi vsak mnohem Sirsi rozsah, ktery umoznuje identifikaci a
eliminaci problémového chovani.

* EFL - slozitéjsi administrace funkcnich dovednosti nez AFLS.

* EFL — podrobnéjsi kritéria pro zvladnuti dovednosti (generalizace
mista a osob, rlUzna mira promptu aj.)



EFL - dovednosti

EFL obsahuje dovednosti, které jsou:

o pozadovany v kazdodennich situacich

o uceny ve stejném nebo podobném prostredi, ve kterém se se bézné
vyskytuji

o bez pritomnosti jiné osoby, ktera by za né dovednost vykonala

o vedou k ziskani pristupu k preferovanym veécem, Cinnostem, lidem
nebo mistim



EFL — uceni ve stejném nebo podobném prostredi, ve
kterém se se bézne vyskytuji

1. Pokud se osoba s tezkym postizenim uci dovednost v prostredi, které je
odlisné od prostredi, ve kterém se bezne vyskytuje — generalizace
probiha zridka — dovednost je nefunkcni

2. Pokud se osoba s tezkym postizenim uci dovednost v prostredi, které je
podobne prostredi, ve kterem se bezne vyskytuje — generalizace nekdy
probiha — dovednost muze byt funkcni

3. Pokud se osoba s tezkym postizenim uci dovednost v prostredi, ve ktere,
?e vkyvsk,thJe kazdy den — generalizace neni potrebna — dovednost je
unkcni

Osoby se stredne tezkym a tezkym postizenim by se mély ucit dovednosti v

podobnem prostredi nebo v prostredi, ve kterem se bezne vyskytuji. Uceni by

jrfne/kovel,/mlnovat nutnost generalizace prostredi, poté budou dovednosti
unkcni.



EFL — 8 domén

7 domeén dovednosti, 1 doména - problémoveé chovani
Requests and related listener responses

Listener Responses, names and descriptions (LR, LRND)
Answers to questions and conversations (AQ, C)

Daily living skills (DLS)

Functional academic skills (RTL, Rdg, SLT, Mth, WT)
Tolerating skills and eggshells

Tool skills and componennts (MM, M, Im)

Problem behavior

© NoO Uk WwWbhE



EFL — 4 sekvence domeény

MUST HAVE
SHOULD HAVE
GOOD TO HAVE
NICE TO HAVE

S =

* ,Must have” dovednosti se uci jako prvni. Deficit techto dovednosti je
castym divodem problémového chovani.

e ,Must have” dovednosti jsou ve 4 doménach:
Requests and related listener responses
Listener Responses, names and descriptions (LR, LRND)
Daily living skills (DLS)
Tolerating skills and eggshells

B W N



EFL — ,Must have” dovednost

* ,Must have” dovednosti se uci jako prvni. Deficit techto dovednosti je
castym divodem problémového chovani.

e ,Must have” dovednosti jsou ve 4 domeénach:

Requests and related listener responses

Listener Responses, names and descriptions (LR, LRND)
Daily living skills (DLS)

Tolerating skills and eggshells

r LN k=



EFL — ,Must have” se také nazyvaji ,The essential eight”

Making requests

Waiting, after making requests

Accepting removals

Completing previously acquiered task when directed to do so
Accepting ,,no“

Following direction related to health/safety

Completing daily living skills related to health/safety

© N o Uk wh e

Tolerating skills realted to health/safety



EFL — Quick assessment

QUICK ASSESSMENT (QA)

SSENTIAL FOR LIVING
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EFL - komunikace

* EFL obsahuje kapitolu, ktera se vénuje vybéru vhodné metody
komunikace.

Je mluvena res efektivni formou komunikace nebo se vyuziva
alternativni zpusob komunikace?

Pokud se je potreba vyuzit alternativni zpusob komunikace, jaka
metoda bude nejvodnéjsi?



PEAK

Promoting Emergence of Advanced Knowledge (Mark Dixon)

SYSTEM

hodnoceni a kurikulum zaloZzené na dikazech (evidence-based)

kombinuje tradi¢ni pfistup verbalniho chovani (VB) s védou o odvozenych vztahovych
reakcich nebo uceni prostrednictvim vztahl mezi podnéty, aniz by bylo nutné je
primo ucit.

PEAK se odliSuje od ABLLS-R a VB-MAPP, které se zaméruji na primou vyuku a
generalizaci podnétda.

PEAK vychazi z teorii relanich rdmcU (Relational Frame Theory, RFT), ktera je
charakterizovana jako reakce na jeden podnét z hlediska druhého.

Nékteri vnimaji PEAK jako kontroverzni, protoze prekonava dlouho prijimany popis
verbalniho chovani, jak jej definoval Skinner. Je to vSak novy pristup k verbalnimu
chovani a uci dovednosti nad ramec téch, které Ize nalézt v ABLLS-R a VB-MAPP.

Obsahuje 4 moduly
Vhodny pro déti od 0-16 let. MUzZe byt pouZit také pro dospélé.



Socialni dovednosti
hodnotici manudly a kurikula

* The PEERS curriculum (E. A. Laugeson)
* Skillstreaming (Dr. Ellen McGinnis)

. Craftmﬁ Connections (Mitchell Taubman, PhD, Ron Leaf, PhD, John
McEachin, PhD)

* Teaching Social Skills to Youth (J. Tierney, T. Dowd, E. Green)

* Social Skills Solutions: A Hands-On Manual for Teaching Social Skills to
Children with Autism (K. McKinnon, BCBA, J.L. Krempa, BCBA)



The PEERS curriculum (E. A. Laugeson)

) 5 2 prostredi

\
S\

e 16ti tydenni program

* Klinicky prokazané zlepseni socialnich dovednosti a
socialni interakce mezi dospivajicimi s PAS

* Obsahuje: plany na sezeni, z nichz kazdy ma
konkrétni pravidla a kroky, domaci ukoly, plany pro
opakovani a zabavné aktivity

e Ucebni plan obsahuje materialy pro rodice, tipy pro
pripravu na kazdou lekci, strategie pro prekonani

2 o moznych nastrah a vedecké poznatky, které jsou

e T zakladem tohoto programu.
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Curriculum
for School-Based
Professionals

Social Skills Training for Adolescents
with Autism Spectrum Disorder
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R * Program PEERS® je kurikulum urcené pro skolni

PEERS“".for
Young Adults
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Skillstreaming (Dr. Ellen McGinnis)

CHILDHOOD

Publikace vychazi z aplikované behavioralni analyzy (ABA)

Pro déti predskolniho véku

40 socialnich dovednosti: pocatecni socialni dovednosti,
dovednosti souvisejici se Skolou, ziskavani kamaradd, prace s
emocemi, jak nahrazovat agresi, zvladani stresu...

Metoda uceni: modelovani, hrani roli, zpétna vazbu a
generalizace

Obsahuje kompletni popis programu Skillstreaming s instrukcemi
pro vyuku 40ti prosocialnich dovednosti, reprodukovatelné
osnovy dovednosti v€éetné pokynu pro instruktory, zprav o
domacich ukolech, formulare k hodnoceni, kontrolniho seznamy
(checklisty) a dalSi materialy k vytisténi



Skillstreaming (Dr. Ellen McGinnis)

* Dalsi publikace Skillstreaming dle véku

b The Amald P. Gokistain Approach

Skillstreaming  Skillstreaming
" the Elementary "% the Adolescent

School Child A Guide for Teaching
Prosocial Skills

Skillstreaming

Children and
Youth with
High-Functioning
Autism

A Guide for Teaching

Prosociali Skills THIRD EDITION

Ellen McGinnis
with Robert P. Sprafkin,
Ellen McBinnis N. Jane Garshaw, and Paul Klein




Crafting Connections
(M. Taubman, PhD, R. Leaf, PhD, J. McEachin, PhD)

* Publikace vychazi z aplikované behavioralni
analyzy (ABA)

e Poskytuje informace o rozvoji vhodnych socialnich
dovednosti pro studenty s PAS

* Soucasti publikace jsou cile uceni, dil¢i dovednosti
a strategie uceni

* Vhodné pro pokrocilé studenty (mladez)




Teaching Social Skills to Youth
(J. Tierney, T. Dowd, E. Green)

i =@ * Pravodce pfi u€eni socidlnich dovednosti
U@@@Bﬂﬂm@ * Obsahuje 183 dovednosti v socialnich
sncial sm“s dovednosti a dovednosti pro bézny zivot

to e Od zakladnich dovednosti (napf. nasledovani
YOUth instrukci a predstavenim se) az po pokrocilé

188 Baicto Comple ol dovednosti (napr. tolerance rozdilnosti,

! P — 3 V4 Ve 7
J @ schopnost byt trpélivy)
iR o vocmces e Vydavatelstvi BOYSTOWN (Dr. Pat Friman)




Social Skills Solutions: A Hands-On Manual for Teaching
Social Skills to Children with Autism
(K. McKinnon, BCBA, J.L. Krempa, BCBA)

* Prakticky manual, ktery poskytuje instrukce k sestaveni
programu socialnich dovednosti

SOCIAL SKILLS

e 10 komplexnich modult

* Moduly jsou zamérené na specifickeé socialni deficity déti s
PAS

» Kreativni a motivacni strategie poskytuji konkrétni napady
na dana témata

* Témata jsou rozdélena do dil¢ich krok

* Pro rozvoj dovednosti se vyuzivaji behavioralni metody,
vizuadlni pomucky, videomodelovani a situace, které se
prirozené se vyskytujicich v prostredi.
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