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EDITORS’ PREFACE

GEO GRAPH X TEACH E RS TG

The KS3 Geography Teacher's Toolkit is designed to help
teach the new key stage 3 curriculum from 2008. The
series draws on the Key Concepts, Key Processes and
Curriculum Opportunities in the new Programme of
Study and applies these to selected parts of the Range
and Content. For teachers, it provides timely guidance on
meeting the challenge of creating and teaching the
curriculum. Each title in the series illustrates ways of
exploring a place, theme or issue of interest to young
people and of geographical significance in the twenty-
first century. The selection of content is carefully
explained, ideas are clearly linked to the new
Programme of Study and advice is provided on the use
of teaching strategies to engage and challenge all
learners in the classroom.

The Toolkit can be used in a number of ways. For busy
teachers of geography, under pressure from curriculum
change throughout the secondary phase, each title in
this series provides a complete unit of work: a bank of
ready-made lesson plans and accompanying resources.
These materials can be used directly in the classroom,
with minimal preparation. The printed resources in each
book may be copied directly, but complete resources for
every lesson are contained on the easy-to-navigate CD.

Toolkit materials can also be extended. Each title
provides links to websites of interest and to further
resources and reading, encouraging teachers and
students to ‘dig deeper’ into their chosen places, themes
and issues. Activities within each unit can be extended

into full-scale enquiries, to stretch eve
attainers.

The Toolkit has also been designec
Teaching strategies are explained t
allowing teachers to understand
lesson activity. It is hoped that tea
materials will be encouraged to s

teacher-to-teacher advice,
resource that can be use

their learne:
fully exploit
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akenly. seen as a homogeneous land
mely diverse geographically, culturally
| politically. The continent is home to
est, temperate, savannah and coastal

d the ‘greatest number of animals in the

001). While this diversity and complexity

enges when deciding what learning should
vith the new, less prescriptive, Programme of
s now greater freedom to explore a varied

sical and human geography

d contains staggering inequality, with poverty
and prosperity for a few. This is unsustainable

rally unacceptable. Learning about Africa enables
ts to begin to make sense of this complex global
ire and helps them to consider what it means to
v wealth while so many are denied the very basics
ugh exploring their existing geographical
sinations of Africa, then challenging and building
ipon them, we can help students to gain a realistic
ense of what it is like to live in Africa in comparison to

the UK (see, for example, Figure 1).

globalised world, where the OV | people has led
to our classrooms becoming ethnically a d culturall
diverse. The ‘local has become globa losep! J)N)
While this could lead to increased under tanding and

re .‘)vvllul'lll‘ouwf and diversity. 1in reality thi not
alwavs the case. Learning about Africa, and the
experiences of people living there a way for student
to better understand their connections with Africa

laught well, this should promote increased sensitivity
and tolerance, enabling students to become good global

citizens

‘Learning about places is not just knowing about places
themselves, but understanding the interdependence and
connectivity of places’ (Bell, 2005). It is vital to study
places such as Africa in order to gain an understanding
of the interdependence of places and explore our place
in the world with a critical mind. Africa connects to our
lives in a variety of ways: many foods we eat come from
Africa, African footballers play in our football leagues, we
visit Africa for our holidays, and issues of global concern,
such as HIV/Aids, affect both the UK and Africa

Figure 1: For the inhabitants
of camps for internally
displaced persons in civil
war-torn countries, mobile
phones are the only means
of communication with
relatives and the outside
world. Elsewhere in Africa
mobile phones are as much a
part of everyday life as they
are in the UK.
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to teach about Africa
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n students’ geographical
imaginations

Students come to the classroom with mental images of
places that they carry around in their heads. These
‘geographical imaginations’ are developed from a variety
of sources: from visiting places, from talking to friends
and family, from classroom learning and from the
media. All of these complex images combine into a
multi-layered image of places, the most detailed of
which is likely to be their own local area.

One learning theory, constructivism, states that ‘learners
construct new knowledge by building on what they
already know’ (Brooks and Morgan, 2006). Therefore,
encouraging students to think about their own area and
life experiences can be a way of ‘bridging their
understanding from what they already know to gain an
insight into other perspectives’ (Brooks and Morgan,
2006). Furthermore, students can make connections and
comparisons between their own life and Africa, thus
helping them to gain a global sense of place.

e temptation to oversimplify a
Africa is complex and diverse. This makes teaching about
Africa at key stage 3 challenging and there is a
temptation to oversimplify. It is important that these
complexities are not glossed over, but instead they need
to be explicitly taught. This can only be achieved by
abandoning the idea of teaching about the whole
continent and focusing instead on a few key areas that
provide a deeper insight into life in Africa in the twenty-
first century.

DLKIT

Recognise multiple identities

A key consideration, when teaching and learning about
places, is to recognise that a place can have multiple
identities. Therefore, when teaching about Africa, we
need to present resources and activities that help
students understand that it is a continent with multiple
identities and is not totally homogeneous. Using a range
of different resources helps to give each student the
opportunity to engage in different ways with information
presented and allows for different outcomes. This is
important as most students have no first-hand
experience of the developing world and so need to be,
where possible, taken on a ‘virtual journey’ so that they
can gain a sense of ‘what it might be like to actually
experience a place without actually being there’ (Taylor,
2005).

Select resources carefully

Resources need to be selected carefully in order to avoid
presenting a ‘partial representation of that place which
may misinform young people’ (Lambert, Martin and
Swift, 2005). One way of presenting a range of authentic
perspectives is to include oral testimonies (e.g. the Panos
Institute project ‘Mountain Voices’), speakers from the
continent, African feature films, school links with African
schools, African literature and newspapers. Experiential
learning opportunities can also be valuable for helping
students to empathise with African lives and enabling
them to visualise places. For example, tasting food,
listening to music, building shelters and touching
artefacts.
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1mary
In this unit, students begin to make connections
hetween their lives and peoples’ lives in Africa. They
explore the key concepts of place, cultural
understanding and diversity and interdependence. They
investigate a range of topics and issues that are likely to
be relevant to students: holidays, shopping, football,
mobile phones and Comic Relief.

earning
In key stage 2 and key stage 3, it is likely that students
will have learnt about a locality in a developing country.
popular key stage 2 choices are India and St Lucia.
Students may have developed geographical imaginations
of what developing places are like. They are also likely to
have carried out a detailed local area study.

> learning
There are many ways of developing the learning that will
take place in this unit. Students could learn about other
places in both the developed and developing world, and
make comparisons between these places and Africa.
Some of the topics and issues studied in this unit could
be investigated in more detail. There are many other
important aspects of African human and physical
geography which could also be studied.

Key learning outcomes
Most students will be able to:

°

explore their geographical imaginations of the UK
and Africa

explore social, economic and environmental
connections between Africa and the UK

appreciate the differences and similarities between
people, places, environments and cultures

present and evaluate information to draw plausible
conclusions

understand and empathise with others’ lives

use atlases and maps to develop their knowledge and
understanding of Africa.

Some students will not have made so much progress but
will be able to:

use atlases and maps of Africa at different scales
recognise the connections between Africa and the UK
present information and draw simple conclusions.

Some students will have progressed further and will be
able to:

begin to understand the significance of
interdependence in change.

present information in a variety of ways and evaluate
it to draw substantial conclusions

understand how places are changing and the
implications of this change for people.
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/"Poverty is chronic: average incomes have
remained stagnant since the mid-1970s and over
this period of time Africa’s small share in world
trade and investment flows has got even smaller
(Lockwood, 2005).
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How do holidays connect us

How does football with Africa?
connect us with
Africa?
: 2 Tourism
Migration
Continent
What are the
human chara
More developed
What are the

similarities between
Africa and the UK?

Multinational Countries

How do mobile phones
connect us to Africa?
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Links to the National
Curriculum Programme of Study

ey concepts

Place
The whole unit is about the continent of Africa. It
focuses on selected African countries.

Interdependence
The unit explores social, economic and political
connections between the UK and Africa.

Cultural understanding and diversity
The unit encourages students to compare their lives
to African lives and to appreciate the diversity present
within the continent.

Processes

Geographical enquiry
Each lesson in the unit is structured around key
questions that students investigate
The data students require to carry out their enquiry is
provided
There are many opportunities for students to carry
out research tasks.

Graphicacy
Students use atlases, maps at a range of scales,
photos and other geographical data.

Range and content

« The unit considers African countries and how they
relate to other parts of the world, particularly the UK.
Issues studied have relevance to the lives of students

« The unit is primarily about human geography.

Curriculum opportunities

« The unit uses a range of enquiry approaches

« The unit uses varied resources, including maps and
visual media

. The unit examines geographical issues in the news

- The unit investigates important issues of global
relevance using a range of skills, including ICT.




1 How do
holidays
connect us to

Africa?

What are
some of the
physical and
human
charactenstics
of Aincan
tounst

attractions?

N

mpact of

tourism on

Matmata, a
Tunisian
settlement?

How do
peoples’
attitudes to
tourism
differ?

3 How does
food connect
us to Africa?

{ Should we
only buy
British food?

To develop
students’
geographical
imaginations of
places in Africa

To be able to use
an atlas to find
countries, cities
and attractions in
Africa

To explore the
impact of tourism
on Matmata

To analyse and
display
information in a
variety of ways

| To be able to

| collect and record
information about
where our food
comes from

To analyse and
evaluate evidence
to draw and justify
conclusions

| Focus on an imaginary t ip around
Africa to visit some of its best-known
| attractions

Students research people who have
lived. worked in or visited Africa, and
| share findings with the class

| students imagine they are going on a

| trip around Africa. They complete a

| map exercise matching statements to
dots on an Africa map

Students discuss their findings

Focus on investigating the impact of
tourism on a village through studying
| maps and other data

Introduce students to Matmata

| Sstudents study two maps and ‘spot the
| difference’

| Students read through Matmatan
1 people’s daily routines and complete
L two bar charts

Students read through speech bubbles
and complete a table outlining the
impacts of tourism

Feedback session

Focus on research to find out where
our food comes from and consider
whether we should buy British

For homework or classroom task,
students to research where our food
comes from

Students discuss their research findings

Students consider whether we should
buy British by reading through and
classifying information and discussing
some of the associated issues

Resources

Information
Sheet 1

Activity Sheet 1

Figures 2-14 from
D

Atlas

Information
Sheet 2

Figures 15 and 16
from CD

Video or DVD of
Star Wars if
possible

Activity Sheet 2

Information
Sheet 3

Activity Sheet 3
Colouring pencils
Activity Sheet 4
(completed as
homework prior
to the lesson)

Activity Sheet 5

Information
Sheet 4

Assessment
opportunities

Students completi
the mapping :
exercise using an
atlas

Students take pa
in class discussion, |
or answer :
questions

Students complet
bar charts to show |
daily routines of
people in Matma

Students complet
a table outlining

tourists visiting
Matmata

Students re
informatio!
find out ab

Al r

Lesson
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For homework, students research
African foothallers playing for British

Hesourcns

Information
Sheel 2

Figires 1722
from €h

Activity Sheet 6

Information
Sheet

Activity Sheet 7

Information
Sheet 2

Information
Sheet 6

Information

by
Introduce students to the lvory Coast

Students read a fetter from a young,
Altican asking for advice, They consider
the advantages and disadvantages of
African foothallers leaving the vory
Coust 1o work in Faropean foothall.
[y write a letter i response

atudents read their letters offering
advice

Focis on the impacts of the 2010 Fifa

Sheet 7

Activity Sheet #

south Alrica World cop

fitroduce students

Assessimen
opportunities

Students complete
Hhe fiap exercise
fased on
Chinamwall village

Students complete
A tahle outlining
impacts of possible
changes

Students write a
[etter giving advice




Lesson Key questions

' How do
' mobile
| phones
connect us to
;Africa?

How have
mobile
| phones been

Learning objectives

| To analyse and

evaluate evidence
| to draw and justify
| conclusions

| To consider how
'our decisions could
affect people in
Africa

|

To understand
| how places are
| changing and the

changing lives | implications of this
in Nigeria and | change for people

the UK?

How does
Comic Relief
connect us to
Africa?

{ To appreciate the
similarities and
differences
between the UK

‘and Nigeria

To develop
students’
geographical
imaginations of
urban Africa

To interpret place
and space through
creating a model

Teaching and learning

costs. benefits and problems of the
hosting the 2010 World Cup

Students classify cards into economic,
social and environmental impacts

Focus on how a person from the UK
and a person from the DRC are
connected by mobile phones

Students look at photos of two people
and consider how they are connected

Introduce students to the Democratic
Republic of Congo

Students read seven cards that tell the
story of how the two people are
connected. Students discuss the main
points

Students investigate whether anything
should be done about coltan mining by
reading through different options and
then completing a table

Focus on the ways that mobile phones
are changing lives in Nigeria and the
UK

For homework, students complete a
research task and complete a table on
how mobile phones have changed
people’s lives in the UK

Students read through information and
complete a table about how mobile
phones have changed people’s lives in
Nigeria. They complete a table to
compare mobile phone use in Nigeria
and the UK

Students give a talk, or act a scene, to
show how different things might be in
ten years’ time

Focus on building a model of a shanty
home as a way of empathising with a
family in Kibera

Introduce students to Comic Relief and
Kibera, Kenya

Students read a profile of David, a
resident of Kibera

Resources

[ sdéar paper
: Colouring pencils

Information
Sheet 2

Figures 24 and 25
from CD

Information
Sheet 9

Information
Sheet 10

Activity Sheet 10

Information
Sheet 2

Figure 26 from CD

Activity Sheet 11
(completed as
homework prior
to the lesson)

Information
Sheet 11

Information
Sheet 2

Comic Relief
website: (www.red
noseday.com)

Information '
Sheet 12

e

Assessment ,i‘
opportunities

g
gL

Students

a table
should
about ¢
mining



Lesson
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Key questions

Learning objectives

KS3 GEOGRAPHY TEACHER

Teaching and learning Resources

How has
Comic Relief
helped to
change lives
in Kibera?

of a shanty town
home

To analyse and
evaluate evidence
to draw and justify
conclusions

To understand
how places are
changing and the
implications of this
change for people

They empathise with a Kibera family
by making a model of David's home
They analyse their expeﬁéﬁgé‘ S

Focus on a Comic Relief project in Information
Kibera, Kenya and how it is changing | Sheet 12
lives : 59
Information
Students explore a project run by Sheet 14

Comic Relief — the Kicoshep youth
centre — through carrying out a hot-
seating activity. They write a

newspaper article about the project

between ;the
unit
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How do holidays connect us to Africa?
What are some of the physical and human
characteristics of African tourist attractions?

tourist
continent
country

Information Sheet 1
Activity Sheet 1
Figures 2-14 from €D
Atlas

[0 develop students’ geographical imagination of
places in Africa (you may need to explain to students
what geographical imaginations are, Tell them that
they are images of places we carry around in our
heads)

[0 be able to use an atlas to find countries, cities and
attractions in Africa

opportunities
Students complete the mapping exercise using an
atlas

Students take part in class discussion, or answer
questions

1

As a homework task set earlier, ask students to find out if
any of their friends or relatives have lived or worked in
or visited Africa, They could ask them some of the
following questions
Were you born in Africa? If so, where?
Did you live in Africa? What
was the place like?
Did you work there? If so,
what work did you do?
Did you visit Africa for a
holiday? If s, where did
you go? What were the
places like?

A common
misconception many
students have is that Africa
15 a country. It would he
helpful, right at the start,
1o explain that Africa is a

continent. Define the
words ‘country’ and
‘continent” for students,

Did you go to Africa on business?If so, where?
type of business was It :
What was the weather like? What was the land
like? e ’

students could share their findings with the class,

Main teaching and learning phase
Give out Information Sheet 1, Activity Sheet 1 and an
atlas to the students, The photos (Figures 3-14) cou
shown to students either on an interactive whiteb
hy printing copies,

fell students to imagine they are going on a trip a
Africa visiting some of Africa’s main attractions,

Students read through the statements on Informa
Sheet 1. To decide which statement matches which

on the map on Activity Sheet 1, they need to pick ouf
key words that help them locate the place in an atla
Ihe country names are shown in italics and the
attractions are shown in bold, Once students have
matched the statements and dots, they write the
attraction and the country in the boxes on Activity
1. The first one is done for students, ;
Students then try to match the photos (Figures 3-1

the attractions to develop their sense of place, Fi
shows the answers,

Plenary/review
Conduct a class discussion,
Ask the following questions:
* Which attraction do you think you would enjoy
visiting the most? Why?

Are there any attractions you wouldn't want
Why?

Why are there few attractions in the Sahar
Why are there few attractions in the centr
Which attractions are historical sites?
What are the benefits of
British tourists visiting
attractions in Africa?

Any there any problems
with British tourists visiting
altractions in Africa?

4



FE 1 Sousse
1 Marrakech ZEEES Tunisia [EEEs
“Morocco K i

Pyramids of Giza

: Q 6
3 Sahara Desert \ Pt """ Egypt

| Mauritania S

[7 Lalibela

. Ethiopia

€.

4 Dogon Villages |’
I Mali

(8 Bwindi National
Park, Uganda

— T

11 Victoria Falls
Zi@gabwe

— Z

9 Mésai Mara
Kenya

0 1000
Loy
km

Tanzania

10 Mount Kilimanjarb J

South Africa

f Boulders Penguin Colony '

Figure 2: How do holidays connect us to Africa?




hotos: Eric Fichtl.

What has been the impact of tourism on Matmata, a
Tunisian settlement?

How do people’s attitudes to tourism differ?

tourist
tourism

Information Sheet 2

Figures 15 and 16 from CD

Video or DVD of Star Wars if possible
Activity Sheet 2

Information Sheet 3

Activity Sheet 3

Colouring pencils

sessment opportunities

rning objectives
To explore the impact of tourism on Matmata
To analyse and display information in a variety of
ways. o

Students complete bar
charts to show daily
routines of people in
Matmata

Students complete a table
outlining the advantages
and disadvantages of
tourists visiting Matmata

The 1976 fil;
Wars was filny
location at the S
Hotel in Matma
The hotel is ma
traditional Berbe
carved into cavern
which were
sunken desert
where Luke
lives. Showin
the relevant sect
film would be a g
of creating a
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nformation Sheet 2. used in several lessons in the unit, shows
he location of the places studied.

Introduce students to Matmata by showing them where
it is on the map of Africa (Information Sheet 2). Show an
extract from Star Wars or show photographs of Matmata
Fisures 15 and 16). Give students a copy of Activity Sheet
2 and Information Sheet 3. Students study the two maps
and ‘spot the difference’. They write down five
differences between the maps and share these with the
class after the activity.

ng and learning phase
Students read through the accounts of people’s daily
routines in Matmata 30 years ago and today from
Information Sheet 3. They use
the information to complete
the bar charts on Activity
Sheet 2 to show what people
are doing at different times of
day both for a family 30 years
ago and for a family today.
Students label where the time
IS spent on the bar charts.
One has been completed as
an example.

In this lesson
students analyse data in
the form of maps, diaries
and opinions. They re-
present the data as bar
charts and a table.
Increasingly, through key
stage 3, students should
be able to analyse and
present data in a variety of
ways.

Give out Activity Sheet 3. Students read through the
speech bubbles of different people’s views of how
tourism has impacted on life in Matmata. They use
these, and all the other information from the lesson to
complete the table.

Plenary/review
Students feed back their ideas about the impact of
tourism on Matmata that they recorded in the table in
Activity Sheet 3. Ask the following questions:
- What are the main changes that have taken place in
Matmata over the past 30 years?
What are the advantages of tourists visiting Matmata?
What are the disadvantages of tourists visiting
Matmata?
How different are the primary school children’s
futures likely to be compared to that of their parents?

Set the homework task for lesson 3. See next lesson plan
for details.

Thanks to Dr Jennifer Hill of UWE for supplying the
information for this lesson.
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Information Sheet 2, used in several lessons in the unit, shows
the location of the places studied.

Introduce students to Matmata by showing them where
it is on the map of Africa (Information Sheet 2). Show an

xtract from Star Wars or show photographs of Matmata

Figures 15 and 16). Give students a copy of Activity Sheet
2 and Information Sheet 3. Students study the two maps
and ‘spot the difference’. They write down five
differences between the maps and share these with the
class after the activity.

d learning phase
Students read through the accounts of people’s daily
routines in Matmata 30 years ago and today from
Information Sheet 3. They use
the information to complete
the bar charts on Activity
Sheet 2 to show what people
are doing at different times of
day both for a family 30 years
ago and for a family today.
Students label where the time
Is spent on the bar charts.
One has been completed as
an example.

In this lesson
students analyse data in
the form of maps, diaries
and opinions. They re-
present the data as bar
charts and a table.
Increasingly, through key
stage 3, students should
be able to analyse and
present data in a variety of
ways.

Give out Activity Sheet 3. Students read through the
speech bubbles of different people’s views of how
tourism has impacted on life in Matmata. They use
these, and all the other information from the lesson to
complete the table.

Plenary/review
Students feed back their ideas about the impact of
tourism on Matmata that they recorded in the table in
Actlvuty Sheet 3. Ask the following questions:
What are the main changes that have taken place in
Matmata over the past 30 years?
What are the advantages of tourists visiting Matmata?
What are the disadvantages of tourists visiting
Matmata?
How different are the primary school children’s
futures likely to be compared to that of their parents?

Set the homework task for lesson 3. See next lesson plan
for details.

Thanks to Dr Jennifer Hill of UWE for supplying the
information for this lesson.
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If we don’t buy British foods, British
farmers are in danger of losing their
farms and their livelihoods.

Importing foods from Africa supports
African farmers who rely on selling crops
to survive.

Importing food from Africa allows us to
enjoy a wide range of foods that we
can’t grow in this country. We can also
eat foods all year round, e.g. we can eat
strawberries in winter.

Buying food that comes from Africa
means that this food has been shipped
or flown thousands of miles to get to us.
The fuel used to ship or fly these foods
causes pollution, which damages our
environment.

Activity Sheet 5 requires students to identify reasons for buying
UK and African produce.

It is unnecessary to import food from
Africa. We don’t need to eat bananas
and pineapples that have to travel so far
to get to us; we will be just as healthy if
we eat apples or pears, which are grown
locally.

Flying foods from Africa keeps the fruits
and vegetables fresh. They retain more
of their nutrients, which is good for us.
But flying causes more pollution than
other forms of transport.

Supermarkets demand high quality food
but pay farmers the lowest price they
can. Many farmers in the UK and Africa
find it difficult to continue to produce
food.

Many African farmers only receive a very
small percentage of the amount we pay
for the food. The rest goes on the cost of
transport and processing the food.
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How do shopping facilities affect people’s daily lives

in Malawi?

maize
mud hut
shopping habits

Information Sheet 2
Figures 17-22 from (D
Activity Sheet 6
Information Sheet 5
Activity Sheet 7

To develop students’ geographical imaginations of
rural Africa

To use maps to understand the elements of daily life
in an African village

Students complete the map exercise based on
Chinamwali village

Students complete table outlining impacts of possible
changes.

Ask students to consider how they shop by discussing the
following questions:
Where do you shop for food?
How often do you/your family buy food? Why?
Do you grow any fruit and vegetables in your garden?
Why?
Where do you/your family buy clothes?
How much money do you/your family spend on
buying clothes?
Do you ever make your own clothes? Why?

What would other people learn about us from the
way we shop?

Show students where
Chinamwali is on the overview
map of Africa (Information
Sheet 2). Give out Activity Sheet
6 —a map of Chinamwali
village. Show the photos of
Chinamwali village (Figures 17-
22) either on an interactive
whiteboard or as print copies.
Students mark on the map
where they think each photo
was taken.

This lesson is based
on my personal
experience of teaching in
Chinamwali Private
Secondary School. Flora
and Kondwani are two
students | taught when in
Malawi. A private school in
Malawi is one where
students have to pay
school fees to attend.
Government schools,
while free to attend, only
provide school places for a
very small percentage of
Malawi’s children.

Give out |
statemen
map for ¢
correspol
they will
statemer

Give out
Students
certain e
people’s
shopping
their ide
column ¢
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This lesson i1s based
on my personal
experience of teaching in
Chinamwali Private
Secondary School. Flora

and Kondwani are two

(
students | taught when in :
Malawi. A private school in f

Malawi is one where j
students have to pay ;
school fees to attend .r

I

Government schools
while free to attend, only

vide school places for a
ery small percentage of

s children

ut Information Sheet 5. Students read through the
ments and decide the most likely location on the
p lor each statement. They mark the number that
rresponds to each statement on the map. For example,
y will write a 1 on the map where they think
tement 1 will take place.

GIve out Activity Sheet 7.
students consider what impacts
certain events would have on
people’s daily lives and
shopping habits. They write
their ideas into the right hand
column of the table.

What if... ? or What
might...? questions are
higher order questions
that require students to
think more deeply than
straightforward Where?

What? or Why? questions.
Here students have to
think about the factors
leading to change in an

African village.

Conduct a class discussion. Ask the following questions:
What can we learn about a place from its shopping
facilities?

How different are people’s daily lives and shopping
habits from yours?

How would not having a fridge affect your shopping
habits?

How similar are Kondwani and Flora’s lives?

How different are Kondwani and Flora’s lives?

Why do you think meat is only eaten on special
occasions?

Set the homework task for lesson 5. See next lesson plan
for details.

Photos: Emma Cook
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Information Sheet 6: George's letter to Aunt Grace.




Key question

What are the likely impacts of the 2010 World Cup on
South Africa?

Key words
tourism

* shanty town

+ social

* environmental
economic

Resources
Information Sheet 2
Information Sheet 8
Activity Sheet 9

» Figure 23 from CD

* Large pieces of sugar paper

* Colouring pencils

Learning objectives
To explore the likely impact of the 2010 World Cup on
South Africa
To analyse and evaluate evidence to draw and justify
conclusions.

Assessment opportunities
Students carry out a cost-
benefit analysis justifying
their decisions in pairs and
with the teacher
Students write about the
likely impacts of the 2010
Fifa World Cup.

At the time of
writing, the World Cup
had not taken place. After
the event has happened,
there is likely to be much
evaluation of its success. It
would be interesting to
compare the likely
impacts with the actual
impacts. Some of the web
links at the end of the unit
would be a useful starting
point for this.

26

Starter :
Show students the location of South Africa on the:
on Information Sheet 2. Students read Informat
8, either on an interactive whiteboard or as a h;
They identify the key elements and aims of the 201
World Cup and come up with their own slogan
for it.

Main teaching and learning phase s
Cut out the statements in Activity Sheet 9 and give |
to the students. In pairs, students carry out a co
benefit analysis. They sort the statements into t
likely benefits of hosting the World Cup and cos
(problems) of hosting the World Cup. They shade i
cards showing benefits in one colour and the pr
in another colour. They will probably have more
than costs.

Show the students Figure 23 and ask them to ca
diagram onto a large piece of sugar paper. Th:
divide the cards into social, economic and
environmental impacts and place them onto the
section of the diagram. Point out to students th
cards will fit into more than
one section.
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Key question:
How have mobile phones been changing lives in
Nigeria and in the UK?

Key words
informal sector
fixed-line telephone
mobile phone
rural
urban

nesources

Information Sheet 2

Figure 26 from CD

Activity Sheet 11 (completed as homework prior to

the lesson)

Information Sheet 11

arning objectives
To understand how places are changing and the
implications of this change for people
lo appreciate the similarities and differences
between the UK and Nigeria.

pportunitioc
PROrtunities

Students complete a table to compare changing

mobile phone use in the UK and Nigeria,

ri { he lesson

As a homework task set the previous l¢
consider how mobile phones have been changing
people’s lives in the UK. They complete the first column
of the table on Activity Sheet 11 at home with an adult,
The second column should be left blank.

)Sson, students

In pairs in class, students compare their answers on
Activity Sheet 11 to see how their experience
technology is similar or differe
findings with the whole ¢ lass.

of changing
Nt Students share their

Plen 1y
In pairs, students pre
to show how they thi
years' time ejthe
present thejy

ing and learning phase®
Show students the location of Nigeria on the o
map of Africa (Information Sheet 2).

Read through Information Sheet 11 with the st

either on an interactive whiteboard or as a ha
show Figure 26. Students will learn about how:
phones have changed people’s lives in Nigeria,

this information to complete the second colum
Activity Sheet 11.

|

8

Students discuss the following questions in pairs
Have the changes been the same in the UK ¢
Nigeria?
Do people use mobile phones for different
Nigeria and the UK?

Are there any differences in

mobile phone use between

rural and urban areas in the

UK?

Are there any differences in
mobile phone use hetween
rural and urban areas in
Nigeria?

How important are mobile
phones for young people in
Nigeria and the Uk?

How important are
business people
IS it likely th
phone in te
Are mobile

mobile phones for adults.
in Nigeria and the UK?
ateveryone in Nigeria will have
nyears time?
phones more
Nigeria than in the UK?

HQW different might things be in ten years' tinm
Nigeria and the UK?

important for people

Pare a brief talk or act out.
nk things will be different
rin the UK of Nigeria. Invite stude
alk or thejy scene to the whole class

Figure 26: A wom
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How does Comic Relief connect us to Africa?

shanty town

Information Sheet 2

Comic Relief website (www.rednoseday.com)
Information Sheet 12

Activity Sheet 12

Information Sheet 13

Card for photocopying Activity Sheet 12
Scissors and sticky tape

To develop students’ geographical imaginations of
urban Africa

To interpret place and space through creating a
model of a shanty town home

Students complete a scale model of David’s home
Students analyse aspects of David’s life.

Tell the class that this lesson is going to explore Comic
Relief. Elicit from students what they think happens
when money is donated to Comic Reljef and the re
why we donate money. You

AS0NS

*arning phase

When |
coild ther e video dlip 60% of the money \'IQ\\ students where Kibera is on the overview map of model,

$ aised by Comic Relief Africa (Inf i et 9 . ; )
raisec d {information Sheet 2). Students are going to carry followi

featuring Ant and Dec from the helps to give people living out an activity which to help tt N

: ! { : ¢ an ¢ NICh aims to he ) J
Comic Relief website. Students In grinding poverty across with a Kib Ny i :)‘ll : ; 1¢lp them to mnp.nllnsn disc USS
¢ (¢ ¢ / nde \ : e
take notes about problems for Africa a better chance of give out Inf :{m \" ide the class into pairs and write d
; I : s 40% he give ( ntormation Sheet 12 i . i

people living in Kibera whilst life. 40% helps e : l; 1eet 12 or put the information on Hov

advantaged people ¢ eractive whitebos I ISCUSSI
watching the video. They d:\u‘i]\ :nt ):,: d pmphl;uui el lll.'( ()‘llld. Conduct a brief discussion to . fam

B L 1 s communities across the are David s life wit 10Urs, 3 /
feedback their ideas after the UK turn their lives around F: Wh
video i e . v, leac
GIve out Activity Sheet 12 which has the templates for ) Whe
l).lv.ld.\ lmn.w. a base map, furniture, and models of 4 Whe
David's family. Information Sheet 13 has instructionson How
how to carry out the activity. Divide the class into pairs Did
and.(»‘\pl.un.lh‘n they are going to make a scale model of actiy
David’s family's house.

You can read out the instructions

or the students can read them in their pairs,
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X
oir pairs then physical activity. Making &
hanty home s likely t0 be \ S : .
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a memorable learmng b !
‘ space does the in the classroom. They have created their owh shanty !
experience tor these ; !
ave? students town! Just for tun, they could vote on the best-made
yblems would this home. What problems did they find i building thew
home? Would they tace similar problems it they were
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S joes David’s home compare to yout home?
vthing surprise you \\ln‘n\nn\.mmi out this
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KS3

LESSON 10:

GEOGRAPHY TEACIH

Key question
* How has Comic Relief helped to change lives in
Kibera?

Key words
* charcoal
sewage

Resources

* Information Sheet 12
= Information Sheet 14
« Information Sheet 15

Learning objectives

< To analyse and evaluate evidence to draw and justify
conclusions
To understand how places are changing and the
implications of this change for people.

Assessment opportunities
Students carry out hot-seating activity
Students describe ways that Kicoshep is helping to
improve lives.

Starter

Students imagine that that they are David, the young
person introduced in lesson 9 (see Information Sheet 12).
Tell them that three months ago David picked up a
leaflet about the Kicoshep youth centre and has been
going there regularly ever since. The Kicoshep youth
centre is funded in part by Comic Relief money. Divide
the class into pairs and give them a copy of the Kicoshep
leaflet (Information Sheet 14). They discuss and write
down how they think Kicoshep’s youth centre can help
David improve his life.

Main teaching and learning phase
Keeping the students in pairs set up a hot-seating
activity.

One of the pair is to imagine they are a newspaper
journalist who is writing an article for the local paper
about the Kicoshep youth centre. Give these students
interviewer’s brief (Information Sheet 15) or encourage
them to think of their own questions. The other st
in the pair is to imagine they are David, who has b
going to the youth centre for three months.

You could start by modelling
an interview, asking one or
two of the questions from the
journalist’s brief (see below) to
one of the students playing
David. It would be a good idea
for each person to have a copy
of Information Sheet 14. Once
students have grasped the
idea, they carry out interviews
in their pairs.

Hot-se

of role-play
helps to ¢
speaking a
skills. In this

living in Kib
can take t

» What problems do you face living in Kibera?

* Do you go to school?

» How did you find out about the Kicoshep youth
centre? o

* How long have you been going to the Kicoshep you
centre?

* How often do you go there?

* What do you do when you go to the youth centre?

* How has the youth centre helped improve your |

* What is the best thing about the Kicoshep youth
centre?

* Are there any bad things about the Kicoshep youth
centre?

* What other projects might also help people living
Kibera?
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ents to show their interviews to the class.
oe other students to comment critically on the
and answers they hear.

then rewrite the interview as a newspaper
They can use some of the following questions as
) structure their writing:
the main ways that Kicoshep youth centre is
g young people living in Kibera?
' does the Kicoshep youth centre compare with a
Ith centre in your area?
running the Kicoshep youth centre a good way to
end Comic Relief money?

hat other projects might
proj g We often ask

'p people living in students to do things that
Cibera? (Students could we would not want to do
research other projects that  ourselves. Hot-seating may
ire taking place.) be one of those things!
However, modelling the
activity will alert you to
potential problems the
students might face and,
hopefully, inspire them to
emulate your example.

|+INCO ANING SCHEME,
TRA'N'"‘;és"sOTRM“"f;%H' MImEﬂl“'”"Es’

TIES. 1

OUTH CEN
-YOUTH GUIDANGE & COUNSELLI
-HIV BLOOD D TESTING saME HOUR TESTING :

GENERATING ACTIVITI
"LOANING S ME.

Photos: Sarah Maude

Plenary

Ask students to think back over all the work they have
done in this unit and to consider the connections that
exist between the UK and Africa. They write a list of as
many ways they can think of that the UK and Africa are
connected. They may think of others not mentioned in
the unit, e.g. migration. Students consider whether these
connections are good for the UK and Africa, or what the
problems of being connected are.

Thanks to Sarah Maude for the information about
Kicoshep and Kibera.
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"

charcoal - fuel made from wood used for cooking

coltan - a mineral used in mobile phones that prolongs

the life of the battery

continent - a large continuous land mass comprising
many countries

country - an area that has ity own government

development — industrialisation or economic
advancement

economic - to do with business and related activitios
that are designed to make money

emigration - the movement of people rom a country

environmental - to do with the natural and artihcial
world around us

export - take something out of a country, probably o
be sold

fixed-line telephone telephone that connects via
cables

gross domestic product (GDP) - the total value of

goods produced and services provided in a country in
one yea

immigration - the movement of people into a countyy

import - bring something into a country, probably to he
sold

informal sector - an area of the economy which i
unregulated and involves individuals working foy

themselves, not paying taxes of necessarily oh

Ying
employment law

LEDC  Tess ccononie ally ll"\r'l"“‘wd ‘"Uﬂ"‘! ,-

makze ot crop that i the staple crop in

MEDC  more economically developed coun

migration  the movement ol peaple

mobile phone  (elephone that connect
Ao radio masts

mud hat - taditional house found in Afrie
made of wood, sticks and a thatched rool

multinational o large company with intere
several countries

rural i the countryside

sewage - domestic waste including huma

shanty town o whole area, usually aroun
makeshitt housing made trom found objects

shopping habits - the way in which people
4 they may shop daily or once a week

sockal -~ things that are to do With people a
people got on with each other

tourism Al industyy

hvolved in the organisa
apetation of holidays 4

tourist - 4 person who N on holiday

rban - a built up areq yuc I as a town of ity
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Students use atlases and maps
Afica at difterent scales to

fully develop their knowledye

nd understanding
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Students us

develop thelr knowledge and understanding of Africa

:‘ Srudents use atlases and maps
8 0 of Alrica at different scales
students recognise the
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and the UK

{ Students present information

% B and draw simple conclusions

Students recognise there are

| 8 shmilarities and differences
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& environments and cultures

Sludents present and evaluate information 1o draw
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Students recognise and appreciate the

almilarities and ditfe

sences between

people, places, environments and

cultures and how th
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Into Rise and  British Look at
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Helawork

v
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Graphicacy /
*

%

Communication

Variety of scale /

Location

Aspects of UK o ‘/
Parts of the world

Physical geography 5
Human geography / %
People-environment
Personal experience

Contemporary
context

Enquiry approaches

*

*

Maps & GIS ¥ *
*

Fieldwork

Responsible action /

Issues in the news /

& N\

Use of ICT

Curriculum links

KEY: \/ major focus/fully developed ¢ additia



