INTRODUCTORY LESSON: LUNCHROOM FIGHT II

MATERIALS
Student Handout - Lunchroom Fight: The Evidence

Student Handout - Lunchroom Fight: Evidence Context Handout

Student Handout - Suspension Report

COMMON CORE ALIGNMENT
Page 61 - #1 (Gr. 6-12), #2 (Gr. 6-8), #4 (Gr. 6-8), #6 (Gr. 11-12), #8 (Gr. 6-12),
and #10 (Gr. 6-8)

PLAN OF INSTRUCTION

o Introduce Lunchroom Fight.

If you have completed the first Lunchroom Fight lesson, you can say:

When we did the first Lunchroom Fight activity, we focused on sourcing.

You wondered how two accounts of the same event could be different if

no one was lying, and you considered why some accounts might be more
reliable or trustworthy than others.

Today you’re going to receive evidence from eyewitnesses and others
connected to the fight in the lunchroom. Your job is to figure out who
should get suspended for starting the fight. In order to figure that out,
you’re going to need to source, contextualize, and corroborate. In other
words, you're going to need to read and compare multiple pieces of
evidence in order to figure which are more reliable and how they all fit
together to fill out the story of what happened in the lunchroom that day.

If you have not completed the first Lunchroom Fight lesson, you can say:

Today you’re going to receive evidence from eyewitnesses and others
connected to a fight in a lunchroom. Your job is to figure out who should
get suspended for starting the fight. In order to figure that out, you’'re going
to need to source, contextualize, and corroborate. In other words, you’re
going to need to read and compare multiple pieces of evidence in order to
figure which are more reliable and how they all fit together to fill out the
story of what happened in the lunchroom that day.

e Hand out “Lunchroom Fight: The Evidence” and “Lunchroom Fight:
Evidence Context Handout.”

Explain:

Read through the headnote and all the evidence. Then go back and identify
pieces of context that shed light on who started the fight. Write each piece
of context in the correct part of the first column of the handout.
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For example, from the headnote we learn that Justin’s father fired Max’s
mom and dad. So we’re going to write that in the “Town context” part of the
handout.

Continue doing that for all the evidence. You need to find at least TWO
additional pieces of context for each of the areas of context.

Review student answers. Potential answers:

(a) Outer circle: Town

e Justin’s dad fired Max’s mom and dad.
e The economy is not strong.
* Max mentors younger boys and helps out at church.

e Justin has moved around a lot.

(b) Middle circle: School

e Justin is a new kid and shy.
e Max is popular but lately has been depressed and withdrawn.

e Max and his friends are mean to Justin in the hall and glare at him in
English class.

e There is tension in the school as a result of the reorganization plan.

(c) Inner circle: Cafeteria

e The fight happened while the boys were in line.
e Max pushed Justin.

e Justin punched Max.

e Max and his friends were joking around.

e After students share their answers, have them go back and fill in the second
and third columns:

Discuss student answers.

(a) Students will likely say that Max, Justin, their parents, and Max’s friend
are all unreliable because they are clearly aligned with one side.

(b) Students may say that Jamie, the cafeteria worker, and the bystander
are reliable because they don’t have a vested interest in either side.

(c) Some interesting discussion may come up around Max’s girlfriend (who
we would predict would side with Max, but in fact says that he’s been
mean recently), and the English teacher (who we would predict would
be neutral, but whose comments suggest that he feels for the boys
whose parents lost their jobs, and might have turned a blind eye to
their teasing of Justin).
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(d) The important point to discuss here is the role that context plays
in painting a full picture of what happened and why. If students
eliminate all the “unreliable” evidence, they would throw away some
critical contextual information (e.g., that Justin moved around a lot
or that Max’s friends think he’s weird). It would be difficult to paint
a full picture of what happened using only the information in the
“reliable” evidence (because bystanders typically see the events from a
distance). Remind students that even if they believe a source is mostly
unreliable, it may still contain some useful information.

Note: Students may question whether the information in the headnote is reliable
or not. Students would be right to question the reliability of the headnote
information. If they do so, congratulate them on their impressive sourcing

skills, but tell them that for the purposes of this exercise, they can assume that
the headnote gives reliable information. They should focus on which sources
corroborate information in the headnote and whether those sources are reliable.

o Have students fill out the "Suspension Report” independently.

Have students share out their answers.

(a) As students share answers (and potentially disagree about who should
be suspended), encourage them to use the terminology of historical
thinking (context, source, reliable, corroborate, evidence, etc.).

(b) Explain that all the lessons in this unit on Reconstruction will be about
using all the skills of historical thinking to evaluate evidence and come
to conclusions about what happened in the past.
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( RVACKA V JIDELNE: DUKAZY )

JMENO: DATUM

ZAKLADNI INFORMACE

Jste feditelem Skoly, ktery se snazi zjistit, co se stalo pfi konfliktu v jidelné. Konflikt nastal mezi
Robertem a Tomasem. Robert je novy zak. Je tichy, nesmély a nema moc kamaradu. Pristéhoval se
do mésta pfed mésicem se svymi rodici. Robertlv tata pfijel pfevzit hlavni firmu ve mésté. P¥i
reorganizaci propustil mnoho lidi véetné rodi¢l Tomase. Tomas je oblibeny zak, je velmi pratelsky a
je s snim zébava. Kazdopadné v posledni dobé je trochu samotarsky a posmutnély.

ZDROJE:

Robert: ,Zacal si ten kluk - Tomas. Ja jsem jen stal ve fronté a on do mé poradné vrazil.
Absolutné nechapu proc¢. Prosté na mé vyjel. Vlastné se vibec nezname a prudi mé od chvile,
co jsem zacal chodit do téhle $koly. On a jeho kamoS8i na mé vzdycky na ¢estiné ¢umi. Nechapu
kvali cemu.

Tomas: ,Ten kluk je normalni blazen. Otocil se a z ni¢eho nic mi jednu vrazil. Stal jsem tam
S kamarady, v klidu jsme se bavili a on se najednou otocil a jednu mi vrazil — absolutné
bezduvodné. Je to fakt magor. To vam fekne kazdy."

Erik (Tomasuv dobry kamaréad): , Ten novy kluk si ur¢ité zacCal. Prosté z niceho nic zautocil. Je to
magor a mysli si 0 sobé, Ze je néco vic — kvuli svému tatovi.”

Antonin (byl u té situace): ,Byl jsem dost daleko od fronty, ale vidél jsem, Ze Tomas a jeho
kamaradi byli docela hlucni. Nevim, co pfesné fikali. A pak jsem najednou vidél jak lidi
roztrhavaji Roberta a Tomase od sebe."

Jana (Tomasova pritelkyné): ,Nebyla jsem u toho. VSechno, co mizu fict je, Ze Tomas se
podledni dobou chova divné. Nevim, co se déje, ale neni ve své kuzi.“

Kucharka: "Skupinka klukt se navzajem postuchovala. Myslim, Ze to byla nehoda — nékdo
vrazil do toho nového kluka a ten to Spatné pochopil.”

POKRACOVANI
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Tomasova mama: "Tomas by si nikdy nic nezacal. Je to moc mily kluk. Vim, Ze to ma ted’
t62ké, kdyZ jsme pfisli o préci, ale stejné by se s nikym nezadéal prét. Casto radi mladsim klukim
a pomaha u nas v kostele. Muzete se zeptat kohokoli ve mésté."

Robertiv tata: ,Jsem si stoprocentné jisty, Ze Robert by nikomu nezkrivil ani vias, kdyby nebyl
vyprovokovan. Véfte mi. Museli jsme se nékolikrat stéhovat, Robert tedy bohuzel vi, co je to byt
novacek ve skole. Vzdycky peclivé sleduju, jak se zafadi a pokazdé si brzy ziskal kamarady.
Robert by nikdy Zzadny konflikt nezpisobil, to neni jeho styl.”

Michal (spoluzak ze tridy, ktery byl na ¢estiné s Robertem a Tomasem hodinu pfed obédem):
Dneska jsem neSel na obéd a s Tomasem a Robertem se moc nekamaradim, ale vS§imnul jsem
si, Ze se Tomas a jeho parta navazeli do Roberta, kdyZ to nevidél ucitel. Nemlatili ho, jen si z néj
utahovali a Robertovi to nebylo prijemné.

Ucitel ¢estiny: Abych byl upfimny, moc mé neprekvapuje, Ze se to stalo. Ve $kole i ve mésté je
citit napéti kvuli propousténi. Hodné lidi nastvalo rozhodnuti nového vedeni a i ja musim fict, Ze
mé to hodné prekvapilo. Ma to hrozny dopad na lidi a mé je vSech mistnich klukd lito.”
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( RVACKA V JIDELNE: PRACOVNI LIST - ZAPIS DUKAZU )

JMENO: DATUM

ZADANI
Pouzijte diikazy z pracovniho listu a doplite nasledujici tabulku. V kazdém fadku by mély byt
alespon dva dikazy.

MESTO: Co se dé&je ve mést&, co by Kdo to fekl? Vysvétlete, jestli je tento
mohlo vysvétlit, pro¢ doslo ke rvacce zdroj spolehlivy a pro¢.
v jideln&?
SKOLA: Co se délo ve zbytku $koly Kdo to fekl? Vysvétlete, jestli je tento
(tfeba na ¢esting) zdroj spolehlivy a proc.
JIDELNA: Kdo to fekl? Vysvétlete, jestli je tento
Co se stalo v jidelné? zdroj spolehlivy a pro¢.
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( RVACKA V JIDELNE: PODMINENE VYLOUCENI )

JMENO:

4 )

SUSPENSION REPORT

(1) Co se stalo vjidelné? (Prosim urcete zdroje informaci)

(2) Podle mého uvazeni by mél byt podminéné vyloucen tento zak:

. Dtivodem tohoto rozhodnuti je:

Principal Signhature Date
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