e AT, o 2 S T A T

Japanese Colonial

Educationin
Taiwan, 1895-1945

E. Patricia Tsurumi

Harvard University Press
Cambridge, Massachusetts
and Lendon, England
1977




Lo

@ Conclusion

In 1895 the Japancse arvived in Taiwan with two-and-a-half de-
cades of building a modern education system behind them, With
this experience, they began to construct a colorial school system
modeled upon the one that was rapidly macuring in the home is-
lands. As in Meiji Japan, Taiwan's education was to consist of 2
large base of public el y schoals for the g | popul

pped by a small ber of specialized institutions for a select
few. In their first colony, the Japanese were determined to match
the impressive record their nation-building efforts were creating
at home.!

The basic approach was the same in Japan and Taiwan. Edu-
cation was a servant of the state. Its largest task, thar of universal
elementary schooling, was twofold. It was to unite the entire
population psychologically and instill loyalty to the state in each
of its members, and ac the same time to provide them with the
discipline, skills, and auitudes Japan's version of modemizati
required of its people. With appropriate socialization and prep-
aration to enter a labor force, Jag and Tai school-
children would both become effective instruments of Japan's na-
tional goals.

But Taiwan was a colony and its people, although of the same
Asian stock and with a partially-shared cultural heritage, were not
Japanese. The Taiwanese not only lacked any kind of emotional
commitment to Japan; they were entirely unfamiliar with every-
thing the fap state Tep d. While this was not com-
pletely unlike the mentality of many ordinary Japanese before the
Meiji Restoration, even the least nationalistic of late Tokugawa
commoners would probably have been easier material for modern
Japanese educators to work with." For one thing. despite impor-
tant linguistic variati le from different parts of the Japa-
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Realizing that they faced challenges far greater than those of
early Mciji, the Japanese in Taiwan dered if the Jap
language could be used to unify and natonalize the Tai
too, Officials debated this question, but to lzawa Shiji there was
really no choice. He had already decided upon Japanese lan-
guage-education before he left Japan. When a British Presby-
terian missionary, who had been teaching in Taiwan for twelve
years and had found it necessary to teach in the native languages
(although he had tried instruction in English ac first), urged him

to educate in the vernacular, Izawa only became more adamant !
Vernacular education might have imparted new skills and knowl-
edge, but would it have encouraged identification with Japan? As
a student of colonial education in British Malays noted:

Through the vernacular the child, 10 begin with, enters into the
thought and feeling of those with whom he it moat closely linked
both in the home and in the village; through the vernacular he
also enters into the minds of those who, In song and story, have
given voice to their deepest and inmost thoughty; through the
vernacular be becomes heir to the social customs and ceremonies
of his pecple. Thus the child comes to value his mother tongue not
only as a medium of self-expression, but also as the means whereby
he can secure for himself all thac is worthy of his loyalty and devo-
tion to his cultured past . . . It is the vehicle he chooses for the
expresion of his highest thoughts and feelings and of the loftiest
flights of his imagination. It is rare for great Uterary height, par-
ticularly in poetry, to be reached by writers using a foreign tongue
.. . It can be stated without hesitation that no system of the high-
est and most natural development of the individual can afford to
exclude the vernacular at any stage of progress.*

However, the Japanese in Taiwan were less interested in “the
highest and most natural develog of the individual” than
they were in the highest develop in each individual of loyalty
to Japan. They wanted 1o detach each Taiwanese from any past
he or she might perceive, Vernacular education in Taiwan would
have meant Chinese education. And the Chinese intellectual tra-
dition might well bave challenged some Jap goals.

On the other hand, administrators like Gots Shimpei and
Mochiji Rokusaburd were aware of the dangers of replacing old
traditions with new aspirations. The new education was not to
encourage natives to rise above their stations in colenial life. The
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pupils were not to think that they were equal to their Japanese
teachers —at least not for a long, long time, A critic of English
education in India has described the kind of situation which Tai-
wan's colonial administrators worked hard to avoid: "The edu-
cated Indian became ashamed of the language his parents spoke,
of their dress, their manners and traditions. He would not return
to the village but sought a life in the society he had leamned to
admire."™

Repeatedly, measures were taken to keep the common school
curriculum suitable for a predominantly rural clientele who
would take up the same occupations as their parents. Loyalty, fil-
ial piety, obedience to legitimate authority—all found within the
Chinese Confucian tradition—were emphasized with this end in
view. At the same time, great efforts were made to instill a very
non-Confucian idea in Taiwanese schoolchildren, This was that
manual labor was a dignified and honorable pastime for & scholar
as well as for anyone else, Again and again, educational authori-
ties urged teachers to show that the man who worked with his
head also worked with his hands. Children were taught to clean
and tidy their schoolrooms and 1o work in their school vegetable
patches, Japanese teachers were commanded to set good exam:
ples for the children to copy.

Japanese administrators reasoned that higher education, espe-
cially in law, literature, politics, and philosophy, would encour-
age unrest and even rebellion. Therefore it was to be avoided as
much a3 possible. Apparently this was the lesson they drew from
their studies of earlier and contemporary Western colonialism,
but they could have learned as much from watching higher edu-
cation in Japan.* Irresistible Taiwanese demands for higher edu-
cation were to be ch led into professional studies which would
produce the kind of trained natives the colony required. Thus,
during the first decades of colonial rule, higher education for
Taiwanese meant either normal school or medical school.

This attitude was not at all like that of British administrators in
India in the middle of the nineteenth century, who thought that
higher education in English would tumn Indians opposed to Brit-
ish rule into enthusiastic supporters of ir.

The young men, brought up at our seminaries, tum with con-
tempt fram the barbarous despotisms under which their ancestors
groaned, o the prospect of improving their national institutions
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on the English model. Instead of regarding us with distike, they
court our sociery, and look upon us as their natural protectors and
benef, the it of their ambition is to resemble us , . , So
far fram the idea of driving the English into the sea uppermost in
their minds, they have no notion but such as rivess their connec-
tion with the English, and makes them dependent on English pro-
tection and inscruccion.’

wrote Charles Trevelyan of the Bengal Civil Service in 1838.

Unlike the British, the Japanese did not particularly want to
replace ene high culture with another. They did not wish to sub-
stitute Japanese philosophy or science for Chinese clasical learn-
ing. Their main concern was to give a rudimentary education to 2
much larger number of Taiwanese than had ever gone 1o school
before.

What the Japanese Achieved

Implementation of the hopes for elementary education was, on
ihe whole, fairly successful. Although the commen schools prob-
ably convinced more Tai of the importance of boiling
drinking water and washing one’s hands after using the toilet
than of the majesty of the Japanese emperor, by the end of the
period these schools were touching the lives of even rather hum-
ble islanders, There were failures. Considerable wastage occurred
in the cammon school system. Many who entered the first grade
did not finish, probably because, as in Burma, when children
were old enough to be useful many parents kept them home.*
And in poor areas ¢ hools, patronized only by a handful
of children of the local well-to-do, stood apart from the main
stream of community life.* For many common school graduates
there were difficulties in retaining language and other skills while
living and working in an all-Taiwanese environment.!” Despite
superficial influence in some spheres of Taiwanese life, the over-
all record of Japanecse clementary education, in terms of the
number of people it reached and what it taught them, is impres-
sive. By the end of the colonial period it had gained widespread
acceptance. Indeed, the limitations of common schooling during
the last part of the Japanese period stem st least as much from
government-general reluctance to increase investment in com-
mon schools as from Taiwanese attitudes toward these schools.

The resolution to curb higher education was much harder o
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carry out, As the years passed, Taiwanese pressure for advanced
schooling became increasingly difficult to resist. Reluctanty ad-
ministrators concluded in 1915 that it was probably less danger-
ous to tolerate a secondary academic school for natives within the
colony than to drive ambitious young Taiwanese to Japan. And
when the economy proved ready to absorb indigenous parapro:
fessionals and technicians, an autocratic governor-general man-
aged to initiate and expand vocational studies at secondary school
and college levels despi i e from old Taiwan hands.
Shortly afterwards, when the policy of assimilation was announced
and the 1922 education rescript was promulgated, this too was
partly in response to Taiwanese pressure for higher education.

Officials claimed that the 1922 edice abolished all ethnic dis-
crimination in the schools, in accord with the accelerated assimi.
lation policy. But Taiwanese knew better. Assimilation under
Den, in spite of his hopes and reforms, still meant assmilation
chiefly at the bottom of Japanese society, just as it had meant
under Akashi. Elernentary schoal lessons for Taiwanese were still
cewritten to delete tales of humble japanese who rose to dizy
heights. Taiwanese who could afford it sill sent their offspring to
Japan to study, because it was easier for Taiwanese to enter Ja-
pan's first-rate colleges and universities than to gain admission to
the integrated institutions of the colony. Official insistence that
discrimination had been abolished only increased the resentment
of Taiwanese intellectuals, especially among those who could not
afford to go to Japan to study.

In India, British education soon mocked Charles Trevelyan's
optimism, as from its embrace emerged forces for a militant and-
British movement,'! Ironically. in Taiwan, where authorities had
tried hard to withhold the higher education Trevelyan recom-
mended for natives, many highly educated islanders responded
much as Trevelyan had expected the Indians to do, Of course,
while British education in India usually meant liberal arts, most
Taiwanese intellectuals were products of specialized professional
training. In the British colony “the study of English history and
political theory indoctrinated the native intelligentsia with ideals
and aspirations i patible with the existing political order in
Indin.”* Educated Taiwanese had usually been prepared for
careers in medicine, pedagogy. applied science, or commerce.
Even so, before the period was out hundreds, perhaps thousands,
of Taiwanese had studied such subjects 2s law, literature, arts,
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political science, economics, philosophy, and pure science mainly
in the colleges and universities of Japan. A g these peopl
too, alienation from their rulers seems to have been compara-
tively weak,

Consequences for the Taiwanese

What consequences did Japanese education have for the Tai-
wanese identity? They were perhaps not very significant for the
majority of the population. In the villages Chinese patterns of
family and c ity life continued, Intergroup warfare, com-
mon before 1895, no longer existed but old allegiances remained,
as did ethnic subgroup separations that were reinforced by differ-
ences in dialect and custom. However, the Japanese presence
often softened the edge of these divisions, especially in the cities
where working-clas Taiwanese from all quartens of the island
lived together. Since most of the Japanese resided in the cides,
differences between Taiwanese and Japanese lifestyles were most
visible there, Thus urban experience may haye aided formation
of a "Tai consci # g city Tai of all
clames. At the same time, most of the modern improvements
associated with the Japanese were in the cities and the Japanese

phere was strongest there. The Taihoku tcacher's explana-
tion of his pupils' blessings as Japanese subjects must have seemed
less remote than the same message when preached in village
schools.

The relationship between Japanese education and the identity
of the Taiwanese middle and upper classes is a much more com-
plex problem. Certainly Taiwanese intellectuals educated during
the colonial period absorbed at least an overlay of Japanization.
But how deep did the overlay go and what was at the core?

Much of the Taiwanese experience would have been familiar to
other nationals who acquired higher education under 2 colonial
regime. In many ways the Taiwanese student in Tokyo was cousin
to young Indochinese in Paris and Indians in London, Happy or
not with their situation, these intellectuals had entered the domi-
nating country’s culture. Like colonized elites elsewhere, even
Taiwanese intellectuals who opposed Japanese rule sometimes
clung to Ja instirutions and values.

_.M_mu E.n_ mﬂ-aﬂ“n between the 1920s or 1930s student in Tokyo
and most of his three and a half or four million compatriots at
home probably was not as severe as the gap that separated Wes:-
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ern-educated Indians, Indochinese, Indonesians, and Africans
from the masses in their countries, Indeed, as Taiwan's adminis-
trators were so fond of pointing out, Taiwanese and Japanese
were both Asian peoples and did share some common traditions.
But perhaps by the 1920s or 19305 it was equally impertant thac
the Taiwanese university or college student in Japan had begun
his or her education with the samie or & similar curriculum as that
with which a large number of Taiwanese of all classes as well as
nearly zll Japanese had become acquainted. Western colonial
school systems, on the other hand, tended to be composed of dif-
ferent kinds of schools for different groups or clases of natives at
each level of schooling, At the elementary level especially, these
included a variety of vernacular schools, partly vemacular
schools, and schools which taught in the language of the colonial
ruler." Many of them were vastly different in kind as well as in
standard from European schools, but ambitious natives often
were expected to move from such institutions into more Western-
ized schools at & postprimary level. And the educational link
was not the only factor that made the Taiwanese intellectual
seem less an outsider in metropolis or colony. Under fifty years of
Japanese colonialism life in Taiwan generally became much
cloger to life in Japan than was the case in any colony under West-
ern rule.!® Perhaps because of this, educated Taiwanese were
spared some of the anguish of the assimilated intellectual caught
between two worlds.'*

Contact with Chinese students in Japan, experiences on the
Chinese mainland where schools became fairly accessible to them
after 1920, and China's epoch-making modern history itself
brought many Taiwanese intellectuals closer to their Chinese
heritage. Yet they continued to feel at home in other places, com-
fortably moving back and forth g Chi Jap and
Taiwanese colleagues. Affinity with China was part of the anci-
colonial mo despite government hostility toward iden-
tification with China, but the movement contained & local, Tai-
wanese content too. For Taiwanese intellectuals who rejected
Japanese imperialism, Chinese influences were often germane
However, the identity of these men and women was by no means
primarily a national one.

While the deeper question of cultural or national identity can-
not be answered definitely, it is clear that Japanese education
brought decisive change into the lives of all classes of Taiwanese.
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Schools were effective innovators because they were an inregral
part of a parcel that contained other instruments of change—
railroads, telegraphs, post offices, streamlined landholding ar-
rangements, agriculture testing stations, hydroelectric works,
agricultural cooperatives, factories, banks, law courts, hospitals
and clinics, policemen, and the hoks system. Of course the edu-
cational impact was greater among some groups than among
others.

The Taiwanese opposition to Japanese rule which emerged
after 1920 was also a product of Japanese education. After a taste
of a freer life in the ruling country, returning students under-
standably found the restrictions placed upon them in colonial
society harder to bear. In addition, Taiwanese who never left the
idand reacted against discrepancies between schoolbook descrip-

ions of the Japanese empire and the realities of colonial life. Yet,
fespite their restlessnes and r Japanese-educated is
landers did not necessarily reject the world their conquerors had
created; schools in Taiwan and Japan tended to turn out less
aggressive rebels than did srudy in China. Police repression also
helped keep the anticolonial mo in legal ch ls, but a
large proportion of the diac d were genuinely more inter-
ested in acquiring bigger shares of existing economic, political,
and social rewards than in fundamenully disturbing the status
quo. The paucity of nadve content in school curricula irritated
them, but generally they lashed out at the niggardly education
provisions for their children, in comparison with what was of:
fered to colonial Japancse, rather than at the education system
itself.

The Changing Status of Women

One group for whom Japanese education meant particularly
radical change was the female half of the Taiwanese population.
Nothing in Chinese high or folk culrure supported public educa-
tion for females. Yet, as Table 13 in Chapter Seven illustrates, by
1985 one quarter of the Taiwanese female elementary school-
aged population was in school, and nine years later this percent
age had jumped to 60. They studied the same curriculum as their
brothers, and although textbooks did deal with differences in
boys' and girls' roles, a surprising amount of the books’ didactic
content was addressed to both sexes.V Pictures and ...oq.wn-, in
readers and ethics books portrayed both sexes deing similar
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things; little boys as well as lirdde girls could be found doing do-
mestic tasks, like caring for an ill mother or sweeping up rubbish,
In elementary school and at higher girls' school Taiwanese girls
became as enthusiastic participants as their brothers in gymnas-
tics, crack and field, swimming, tennis, basketball, and volley-
ball, Durivg the latter half of the period the high Taiwanese
demand for higher girls' school shows how acceptable female
education had become, for although attendance at such a school
could help one acquire credentials as a teacher, for many it was
essentially a finishing school experience.

Increased schoolgoing for girls was closely related to other new
directions for women. An end to footbinding and entrance into
the colony's industrial work force were two important changes.
For twenty years the government encouraged Taiwanese to give
up the custom of binding womea's feet to produce a “lily-foot” of
approximately half the normal size, a practice common in China
since at least the Sung dynasty (960-1126). But officials concen-
trated on supporting native efforts, aware that this reform would
be most effective if initiated by islanders themselves.

In 1900 the administration backed u natural foot society or-
ganized by a traditional medical practitioner named Huang Ya-
chich. Governor-General Kod himself h d the socicty by
attending its first large meeting, and later by presenting members
(who were men who had sworn not 1w allow their sons to marry
girls with bound feet) with silk sashes upon which, in his own cal-
ligraphy. he “wrote the Confucian maxim that filial piety began
with our not daring to injure our pemons.”'* Huang's argument
for giving up the custom was both traditional and revolutionary.
He wanted women to be better able to serve their families and
menfolk in familiar ways, but he also suggested that they play
new roles. In the society’s inaugural address he stated:

Now Taiwan has become a part of the Japanese empire, and the
government is carrying out reforms, The Taiwaness are also a
people of reform . . . We must continue striving forward, hoping
that women can keep their Heavenly endowments, Natural-footed
women can pound the mortars, draw water from the wells, and
sew garmenus diligently in the service of theit in-laws. Going one
step further, they can enter schools to study the Jupanese lan.
guage, embroidery or calligraphy, and perhapsapecialize in arith.
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metic, accounting, science or other fields, If successful, they 15
create a worthy livelihood and greatly help society by asutng
men who are too busy to accomplish certain deeds. '

Huang and his followers made some gains but for at least &
decade unbound feet continued to be a popular target of male
ridicule. However, by 1914 feeling had grown fairly strong. and
Lin Hsien-t'ang’s influential family in Taichd organized another
anti-foot-binding society which successfully persuaded hundreds
of women to let out their bindings. The following year Gq..u.._,
thorities decided that such action could be made mandatory: On
the fifteenth of April, an official order of prohibition was issued.
The decree was effective and by August more than 769,000 womn-
en had obeyed. Recalcitrants were forcibly dealt with, more and
more Tal complied, and the lisapp , owing
to strict government prohibition and the development of public

Inst it
?n.D:Mq il feer moved into the factories N_x_ Mmmmo%m
were beginning to appear. In 1914 there were only 5.
M.”Modﬂ.”oqrﬂw””mru Emnn but about 28 percent of these ...__M..qa
female. While the factory work force ﬂnwwumnﬂ each year, the
female proportion of it did pot rise significantly undil the __»”n
1980s; in 1938, out of 95,641 factory workers 35,878 or roughly
§7 percent were women, and three years later this percentage ex-
ceeded 40, More women were employed in some industries than
in others. They outnumbered male laborers in the manufacture
of woven goods —mainly the fiber hats which became a THM_-»
island export. In the largest manufacturing industry, noo_wn_uaw.
they amounted to about half the number of men employed by : e
middle of the 19305 and by 1941 amounted to 50,941 out M a
work force of 67,020, But very few women were ever na_uu_w__ﬁ in
machinéry and tool production. Employers preferred nm—MQ
workers, female as well as male, who had been te schoal. m.._.
cated men vastly outnumbered their female counterparts for
decades: it was 1998 before there were even half as many girls in
common school as boys, But as the gap narrowed during the —H..-
years of coloaial rule the proportion of schooled factory workers
. ko e mo_.““”umr._.. women secking jobs in

chooli even more impo L

o%ﬁ“mvﬁﬂ-. By 1943, 98 percent of the females employed in

J
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offices and shops had been to school and almost all of these were
at least common school graduates, while at the very least 38 per-
cent were graduates of higher girls' school, or of equivalent or
higher institutians, ™ More of these white collar women may have
been Japanese than was the case for factory workers, but the bulk
of them were native islanders.™

Only a few Taiwanese women began carcers after completing
specialized professional studies, but their importance far ex-
ceeded their numbers, As pioneers in prestigious new ficlds they
provided for females role models that had never before existed.
Their appearance was probably one of the most radical of all the
changes that occurred during the Japanese period. Unfortu-
nately, however, data available on these truil breakers are scanty
and imprecise. In educational statistics those who studied in Ja-
pan are often hidden away in private schook or miscellancous
schools categories. While biographical dictionaries published
during the calonial period reveal the educational backgro s of
hundreds of Taiwanese men, in only one entry in one dictionary
is the subject a woman." However, thanks to a Chinese Who's
Who published in Taiwan during the postcolonial period, and to
other sundry scattered sources, it is known that by the end of the
period Taiwanese women had been trained both in the colony
and in Japan for careers in medicine, midwifery, dentistry, peda-
gogy, commerce, home economics, esthetics, economics, and sci-
ence. B

Most of the highest-ranking female profesionals appear to
have been trained in fapan, and this in itself was no mean feat.
There were very few colleges or other facilities in the ruling coun-
try to accommodate the most ambitious of the hundreds of thou-
sands of Japanese girls who were graduating from higher girls
schools by the late 19808, In 1914 the first three women ever to
enter @ government university enrolled in Tohoku Imperial.
From then on the government universities regularly admited
small numbers of women students, and by the late 19308 at least
three or four Tai had gained entrance.® Only two
or three of the private universities recognized women and per-
mitted coeducational awtendance at lectures; and while in 1837
the jap gover pported ninety-six universities and
higher educational institutions for men, it provided on the high-
est level only two higher normal schools for women, plusa coedu-
cational music school in Tokyo, ¥ There were also fifty specialized

Conclusion / 223

colleges for women in 1937, out of which six were governmen-
tal, " Competition to enter most women's colleges was seiff, but
several hundred Taiwanese women managed to get a college edu-
cadon, many of them in medicine.**

Employment opportunities were always less generous for pro-
fessional Japanese women than for their male counterparts. Alier
the Manchurian incident in 1931 which led o a full-scale Japa-
nese occupation of Manchuria, the loud demand of the antimod-
ernists that patriotic Japanese women should firss and foremost
be "good wives and mothers” made the situation even more diffi-
cult*® Thus after 1951 Taiwanese graduates of women’s colleges
had to face not only longstanding islander prejudices against pro-
fessional women but also a Japanese climate of opinion which was
becoming lesy and less tolerant of them. Given the circumstances,
it is amazing that any of them entered professional life.M

Higher education sent Tai as well as men into
polides, in spite of the authorities' disapproval: Individual wom-
en-were active in both conservative and radical wings of the anti-
colonial movement. Although they achieved central leadership
roles enly in leftist circles, @ women's rights moyement Was an
integral part of the moderates” campaigns. .

Given the direction the Japanese nation took after 1981, itis
rather ironic that Japanese colonial policies pushed Taiwanese
women into professional and public life. When the Japancse oc-

picd the Philippines during the course of the Pacific War, they
were not entirely happy to find thousands of Philippine women in
professional life and hundreds of them elected to public office
(they had gained the franchise in 1987). After surveying condi-
tions in this former American colony, they were “forced to con:
clude that the position which women occupy in the Philippines as
a political factor, direct and indirect, cannot be ignored."™* But
they saw no reason to allow this situation te continue. “The char-
acter of political activities of women should be changed," recom-
mended Royama Masamichi in a report commissioned by the
Jap military administration. He continued:

When the women of the Philippines again turm their sitention
10 matters relating to family, education. nutrition, public bealth,
morality of men, and so forth, they will find in those ficlds an
important mission for them to discharge, apparently negative, _w,_:
asczually distinetly positive, In this sense, the women of the Philip
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pines will profit by the example of their sisten in Japan, who work
quietly and unoberusively in the family and for the neighborhood
asmociations, enabling their husbands to work plecel
freed from the cares of their families, thus drawing to ?aun_.iw
the unbounded gratitude and respect of their men. Y

The Japanese in Comparison to Other Colonial Rulers

In comparison with the educational opportunities other colo-
nial rulers offered the people they dominated, the Japanese in
Taiwsn were far from niggardly, With the exception of the
Americans in the Philippines, no other colonial power in Asia or
elsewhere approached native education with anything like the
seriousness of purpose of Japanese educatorsin Taiwan. The care
that went into formulating and executing educational plans was
Eﬁgaﬂﬁ .—.J.ﬂ wEmvﬂaR excepted, no colonial education
systemn under a Western flag received such a generous in
funds and skilled un.uonhurw e it

In U_._zmv and French colonies the advanced educadon that
selected clites received was famous for its high standards. But the
maze of vernacular and Ewropean (Chinese, vernacular, and
Mcqovo.nb in Indochina) schools which formed the base of the
mn_cn-r_—an& pyramids in Dutch and French colonies made it
impossible for all but a very few natives to get the preparation
necessary for entrance to the fine schools at the top. And for the
general populations, Dutch and French colenial governments pro-
vided very little education. When the Dutch left Indonesia after
centuries of rule only about 10 percent of the population was lit-
erate —one of the lowest rates in the area.” The stinginess of ele-
mentary schooling in the Netherlands Indies was rivaled only by
its counterpart in Indochina.* The story was the sume in other
parts of &n, globe: in 1939, after a grear increase in elementary
“wo“w_ﬁ“..”nn_”oﬂ rmq natives, the French in Morocco were able to

a t about 2 percent of ; . .
rsabend Svoo_.w the Moroccan scheol-aged popula

As colonial educators, the British were more liberal, although
the szandards of their higher institutions were not considered as
excellent a1 French or Dutch.*" In Britain's overseas territories,
governments and missionaries tended to concentrate upon the
education of the middle and upper classes and to rely upon a
n:smin of downward filtration to reach the masses.*® Because
public suppont for educaton in British colonies ¢ ly ook
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the form of grants-in-aid to recognized private schools, govern-
ments frequently were less directly involved educationally than
was the case eisewhere and had greater difficulty ensuring that
educational planning remained an integral part of general policy
making.* Allin all, there was a good deal of laissez-faire in Brit-
ish colonial education. Perhaps this was why British colonial
schools frequently failed eicher to provide people with m arketable
skills or to foster hoped-for artitudinal change but did succeed in
turning out individuals totally unfit for traditional occupations
and lifestyles**

Some of the success of Japanese education in Taiwan, as in the
Philippines, was because the new rulers took over a people who
already possessed a well-established tradition of leamning and
schooling not pletely unlike the one being introduced. Even
on the outskirts of the Ch'ing empire, Chincse schools and schol-
ars were teaching the clasics to young members of the gentry
class. Japanese language, which employed Chinese characters in
its script, was not as strange 10 literate Taiwanese as Western lan-
guages might have been, Similarly, in the Philippines, the Ameri-
cans inherited a land that had acquired a strong taste for lesrning
from the Spanish friars.# English, which replaced Spanish as the
medium of instruction, was not as different from Spanish as, for
instance, a non-European language would have been. !

However, s ]. S. Furnivall has illustraed in his scudy of Burma
under the British, a high educational base at the beginning of a
colonial period does not guarantee still higher educational levels
at the end of the period:

The progres of education under all fts forms in Burma during
the period between 1928 and 1940 shows a notable contrast with
thar achieved in neighbouring countries . . . Sixcy yean ago Upper
Burma, under native rule, had far more children at achool than
any country ouwside Burma in the mopical Far Eax; in 1900
Burma as & whole still held the lead, but by 1640 it had sunk to the
fifth place, and in respect of instirations managed or helped by
Government, was litdle ahead of Netherlands India, where general
public instruction dates only from 1907 . . . It might be claimed
sixty years ago that Burma wai the best educated country in the
tropical Far East, with the possible cxception of -.rﬂ v.&,mvﬁgﬂ. It
would be difficult to repel the charge that at the time of its separa-
tion from India it was the worst educated.
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One of Furnivall's shrewdest criticisms of colonial education in
South and Southeast Asia was that it did not prepare individuals
for “the business of life” but only for "the life of business” few of
them would ever pursue.** Colonial educators in Taiwan and the
Philippines were exceptional becsuse the school systems they
fashioned seriously artempted to prepare their students for “the
business of life.” Amenican education was meant to prepare the
Filipinos for independence: the Japanese was meant to assimilace
the Taiwanese completely, In spite of such diametrically opposite
goals, public education in the two countries shared a2 great deal,
In no other colenies did rulers devote s0 much energy to indoc-
trinating the subject people in their own world view, while at the
same ime taking excraordinary pains to present this view in a way
which would be in harmony with the local environment, *

The United States, which at least officially did not intend to
rule che Philippines forever, sieadily increased native participa-
tion in colonial political processes over the years and allowed Fili-
pino critics of American rule wo publish freely under a “policy of
permitting full i b short of acts of sedition. "
Thus it does not seem surprising that —unlike nationalist move-
ments under less permissive rulers —Filipino anticolonialism re-
mained within constitutional and legal orbits. What is more
astonishing is that in Taiwan, where the political climate was so
different, the anticolonial movement should tread similar paths,
In Taiwan improved standards of living for many retarded alien-
ation from the regime. But in both countries acceptance of the
rulers’ education appears to have acted as an important force for
moderation in the choice of methods for political protest.

American rulers of the Philippines spent much more of their
colony's revenues upon education than did the Japanese in Tai-
wan. A survey of Philippine education in 1925, for instance, re-
ported that "out of a general government expenditure of slightly
more than P 100,000,000 educational contributions from taxes
amount to ¥ 23,000,000."*" But the Japanese probably expended
educational funds more effectively, at least at the lower levels of
the school system. The 1925 Philippine survey also reported that
82 percent of Filipino schoolchildren did not get past the fourth
grade of the six-year elementary school course, that many
dropped out after the first or second grade, and that the average
length of time taken to complete four grades was five years.* As
lare as 1946 Filipino educators reported that only 58 percen: of
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the country's elementary schoolchildren continued in school after
the second grade, and that large numbers of youngters were re-
peating grades or taking longer than one year to pass each
grade."

Generally. segregation in Western colonial education did nor
stop at a demarcacion between ruled and ruler. With the
exception of the American Philippines, most administrations
tended to make different qualities of schooling available ro dif-
ferent classes or groups of natives.*® Dutch scheals for natives in
Java were erganized strictly upon class lines: the offspring of Java-
nese aristocrats alone were permitted to enter first-class native
schools, while a second-class grade of native school accommo-
dated the sons of commeners.** Similarly, the British in Malaysia
established special elite schools for selected Malays of good birth
and much more primitive facilities for most of the rest of the pop-
ulation.* Japanese education in Taiwan was much more egali-
tarian. In the beginning the Japanese made overtres toward the
better-educated natives, but a single school sytem was estab.
lished for Taiwanese of all clases and no Taiwanese class or group
was denied access to it. For some individual Taiwanese families,
Japanese education funcrioned as a vehicle of soaring upward
mohility.* In fact, by the end of the period education had clearly
become an important determinant of membership in the island's
native middle and upper classes.

But the Japanese claimed too much for this egalitarianism
when they declared that after 1922 Taiwanese and Japanese in
the colony were treated alike educadonally. Abolition of
educaticnal discrimination in 1922, they argued, proved that,
unlike the racially prejudiced Western nations in Asia, Japan did
not discriminate against or exploit the people it ruled. This atti-
tude of self-deception or hypocrisy—or perhaps a combination of
the two—remained strong in Japaness government circles long
after 1945, As late as 1964 the Japanese foreign ministry pub-
lished 2 book which still complacently claimed that Japanese ed-
ucation in Taiwan was aimed at integrating the Taiwanese and
raising their cultural level and that the Japanese were unique
among colonial rulers because of the abundant tducational op-
portunitics they gave the people they ruled.* In actual fact, how-
ever, the Japanese in Taiwan were much like other colonizers in
their atdtudes toward the people they governed. And the Tai
wanese, whether or not they were aware of this. knew that Japa-
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nese residents in Taiwan showed no signs of willingness to give up
their privileged position even after the amimilation pelicy was in
full force."

Heritage for Postcolonial Taiwan

The Taiwanese paid dearly for Japanese education, but it did
give them some positive assets with which o start postcolonial
life.** Training of teachers and physicians, urgenty needed in de-
veloping countries but generally neglected by colonial regimes,*’
was emphasized during Japanese rule in Taiwan, The traditional
contempt for manual work, which Gunnar Myrdal found so per-
nicious and tenacious in South Asian countries, is relatively weak
in posteolonial Taiwan.**

In Asian Drama Myrdal has described the type of educated
young people he believes developing countries need today: “In
their effors to modernize their economies and adopt advanced
technology, the South Asian countries need young people who
. . - have functional literacy, mastery of basic mathematics, cer-
tain mechanical skills, especially in the use of tools and machin-
ery, & basic knowledge of the sci¢nces and of the world around
them, and rational atitudes toward work. Thun prepared they
will be adaptable and mobile, ready for advancement.”* The
schools of Taiwan contributed a great deal toward mastery of
such skills and formation of such atritudes.
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