a5 the autommatic, where Yess-skilied labor is employed, and these enaployees are even
making a greater record on the aulomatic than in the dorse, W bave records taken
feoun lhe Western Union News shawing that women bave mamtaired an averape
speed of @ message every 21 seconds far & Raues aod 15 mirates inoa dav. Lo other
worsls, 1 za messages i heurs, nra maxinium of 267 mes sages handled i vne hour
- Inrecent years the company has been trying its best, appacently, to climinate the
Motse operator and touse in its stead the antomatic mechice. Three to four gitls

HOLLYWOOD'S EDUCATORS

MARK MAY AND TEACHING FILM CUSTODIANS
and boys are wiially requived (o Qo the work that one eperator formerly did, thus
_n..”_h._.._._m:u._n__u_w the skilled worker” _”._.:_”_h'.__.q_?_._._u__ W.m__p._.?._.._._“_.... _u..m._.ulu_..mu_. ._.ﬂ_m..m_._.wr._.m“_._.h_u Ll Wiest-
ern Unien schools i the weas, TW, Carrall told the commission, *we graduate a
few female empleyecs We teach thean telegraphy, and if they desire Lo cantinge on
the Morse side atir, that is their privilege: but as a rule, we yraduare them inte the
aulamare service™ [ fodustriul Belatuns, 4150,

Chorles B Acland

he scholacly and historical status af the Payne Fund

Studies on children and the movies of the 19305 has
always been uncertain. ‘Lhe existing literature is ¢ven in-
consistent about how many there actually were, because of
a difference between the numnber of studies and the number
of volumes. Let's call it twelve stwdics, which includes Edgar
[7ale’s Alm appreciation text and Frederick Thrasher’s and
Fau] Cressey’s unpublished woek, but exchules W.OW. Char-
ters's and Henry Forman'’s summaries. Reading themn, they
are simultancously impressive and bewildering, Some were
aliead of their time methodologically and some were well
hehind. Despite a clear line to research developments in the
sociology of the Chicago school, the studies were too quan-
titative atd normatively driven to find a sure place in what
wotthd become the humanities-based [eld of film studies,
And they ave without directly continuous institutional in-
tluenee, unlike the wark of Paul Lazarsleld and his cobaort,
1o b considered anything but a curious anomalous eflort
lo U field of ass communication! In terms of cecep-

Ly, eyt wars inenbarily pogpilanly eneegizing hui
sM 5l Hiha,




sor ceathly dull as to virtuaily guacantee few would read the camplele waorks,
It appears that the Payne Fund Studies are interesting more for the fact that
they took place than for actual reseacch findings and iinpact,

Anul the findings, tentative and contradictory as they are, are themselves
part of the reason for this ambiguous status, The histaricat record has concen-
trated vpon Henry Forman® commissioned summary volume of 1933, e
Aowie Made Children, and his theee MeCall's articles in 13z as the delnitive
public face of the studies But Forman notariousty nwisted the detail of the
research into an iniceurately cohurent version of the negative influcnce of
metion pictares an children, The summary velunse did not reflect the actua)
studies, and some Payne Fund authors eriticized its anti-meovie sermonizing
tong, saying soin print.” 'This has been well documented in the best work an
the Pavre Fand Studies, Claildeen word the Movies: Medu Tffucnce and the Pavee
Fund Controversy by Garth Jowelt, Jan Jarvie, and Kathryn Fuller? Bt m.mmu
in the w30y, commentators noted the discrepancy betwean the presumed im-
pact of the studies and what they actually documented. The immediate criti-
cal appeatsals of the Payne Fund, scholarly roviews, Martiter Adlor's Art and
Pridence Qiw37 ) and Ravmond Maodev's Are T2 Movie Made? {1938) made it
tlear that a debate was in pracess, Far from being uniformly influential or ac-
cepted, the Payne Fund Stadies were deseribed in 1540 by John Marshall, the
eminence of the Rockefeller Foundation Hununities Division, as essentially
discredived.?

Jowett, Jarvie, and Fuiler put the studies anul their recepion in comtext,
highlighting the dissension antong the ranks of scholars nvalved, the variety
of methods, and neglected efforts, They alsa pick up on an underdeve|oped
theory of society ad the source of the studies’ failings, rather than the ser-
monizing of the Forman volume. They confirm that the Pavne Fund Studies’
legacy is not easy to assess, noting that major reforms like the work of Lthe
Legion of Decency and the enforcanent of the Production Code were al-
ready in the works before the appearance of the valumes. Stll, some current
vesvarch continues to see the studies and their reception as uniled and sin-
gularly momentons. For istance, Nicholss Sammond, in his generally ter-
rific bouk Babes in Tonworrorhund, claims, "More tha any other preceding dis-
cursive formation, discussions of the Payne Fund Studies would coment the
notion of a generic child engaged in a uniform practice of vivwing and deriv-
ing elfects from that practice applicable ta any ather child, repardless of race,

class, or gender”® In Fact, their most basic linling was 1hat 1)

Wl THT e
nerie cliild, Tnd insteadd that resadis « Peded oo range uf v fons i oo
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wer, cbucatiorn, familiarity with movics, family composition, neighberheod,
il cconumic sitvation, to name just 4 few Sammond claims that Samued
fensha, and his infamons studics with beds wired to measure sleep distur-
hanves and tachistoscopic tests of the effect of flicker on young eyes, deew
werly broad conclnsions despite inconclusive data” Actually, Renshaw com-
plamed to Fartuan about this miscepresentation, and here is what he and his
aulliors sunimarize: “We can conclude - . . that seaing some flms does induce
alisturlance of relaved, recuperative sleep in children. ... On the other L
cerlain films mav have an instructive or cathartic and sedative effect that is
v, We da not helieve that any sweeping gereralizalion can be made about
Hu "Lype” af film, or “type’ of child most likely to be influeneed.”

Ul issue at raot here is the way that "behaviorist” psyechological and social
w entistic methods from eaclier eras have become easy targets for humanities-
mlvrned contemporary scholacs, 1 am especially concerned that the rush
joward conclusions of ideclogical coberence can distort the historical record
aml resultin an undervaluation of the significance of sacial science and psy-
ielugy in the history of the study of film, if not "film studies” exactly. Lo re-
niiins essential to see what sets of knowledge, expertise, and understandings
abonl redia power were pulinto action inany given historical moment, even
il sucl thinking does not match the epistemological frameworks favored by
s hdars of taday. Doing so, as [ discuss in this chaprer, we can se¢ how en-
papedl scholars, reformers, progressives, and liberals willingly courled posi-
lms wf co-apted managerial influence.

| am not proposing to re-cvaluate, let alone rescue, the Payne Fund Studies,
[t L suggest that theyare but one slicaof 2 poswerful shift in attenlion to edu-
calwiial reform, and that Lo understand thein one needs to cut a wider swath
b wclude other activitics in media education, Diomg this tells us samething
alwout the flow of debate and expertise between the academy, philanthropic
ionndations, industey, and schools on the subjest of motion pictures, Through
the 19308, wqos, and 16308, fhe sheer volume of initiatives to deploy lm to
rapandd sites of tearning, to establish new voluntary educational societies, to
alvocate new teaching methads and technologies, to test and assess these new
directions, and to launch a fully functioning instructional {ilm production and
drtribntion industey remains remarkable, from the prewar American Coun-
il on Education (ace) studies to the postwar Ailm council moverment. These
reformers advocated @ modified Deweyian model of pragressive education
through technabogical means, emphasizing experiential learning, group-led

Jiwevsaon, wind steuctured delate, Broadly speaking, these elorts were part
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of an enactment of a modern mass-mediated public, as well as the production
of zelated hierarchics of cultural authority.

As away to indicate the limited influence of the Payne Fund, Jowett, Jarvie,
arud Fuller observe that few of the researchers had further interest in motion
pictuces once their contributions were complete, But among those few were
some impressive lang-term efforts, espucially by Mark May, Rdgar Dale, and
Samuel Renshaw —all three innovalars in the deployment and assessment
of media in changing educational contexts. What follows concantrates upon
Mark May's contributions to the institutionalization of the pioperly instruc-
tional deployment of motion pictures and of the role Tollywood was to play
in this new technological pedagogical formation,

Muy trained in psychology at Columbia Universily, with much of his re-
search concentrating on character—its formation, expression, and measure-
ment. With Hugh Hartshorne and Julius B, Maller, he spent five vears study-
ing character, which was part of the Character Education Inquity, Teachers
College, Columbia University, in cooperation with the Institute of Social and
Religious Research, under the supervision and with the participation of D,
E. 1. Thomdike. Published as Stndies in the Natare of Character in 1928 and
1oy, the fest volume was Studics in Deceit and the second Studics in Service
and Self-Cendrol, The work tried to measure a wide range of social activity, In-
ciuding cooperation, charitable behavior, service, school morale, and the role
of out-of-schoul expericnicc. They measueced self-contiol by ubserving persis.
tence and inhibition, using party games and assessing contributing factors. In
what was an expansive project, May and his colleagues studied more than
thousand children of various ages and various types of schools to do this work.

Thaugh not the focus of this stady, they did ask questions about and charted
meviegoing auwny the children they observed. In one of their general conchu-
siens an the relalivnship berween frequency of moviegoing and participation
L civic service activities, they [ound, *1t is apparent that other factors than
tnere 2ttendance at movies need Lo be taken into consideration, but even after
we have noted such concomitants as have been recorded we still find larger
diflerences in service tendencics between the regular and accasional moving
pictute attendants —between the addicts and the casuals — than it is easy to

understand.™ And on the relationship between moviegoing and self-contrl,
they wrote, " Thase who attend motion pictures less frequently than therr
sehoolmates do are inclined to exert greater etfort and greater self-restraint, It
I

is q question whether Hiis resules ax adirect vt of e [ LLRLITERN Hwmselven

Al AMNn

Teaching Fizm Custodians, [ne, lope,

ot lrvun characleristic ways in which habits of attendance on motian pictures

d
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npamong different sections of the population af a given communicy.
These ubservations, showing some differences without conglusive claims of
punnabity, echo in May's later Payne Fund study, Co-authored with his Yale col-
beagie Frank Shuttlewaorth, May contributed The Seciaf Conduct and Atfifiedes
# Mo Funs (1933), gathering material from three hundred frequent movie-
g, kidds (thiee Blms per week] and three hundred infrequent maviegoers
{leas 1110 ence per month ). They used the same Character Fducation Inguiry
developed in the carlier stady. Amony the general findings were that teachers
liwk [rss favorably upon the movie fans, but that peers rank them higher as
Pyl peaple and as “best friends.” On attitudes about crime, prohibition,
wra, [rareins, authority, and the like, thew found essentially no difference be-
tweent the yroups, concluding that the comenunity is a greater influence than
mud oy pictures! .
Al tnme, May wrote studies of theology in practice and of driving salety.
i st prominent work was at Yale University’s Institute of Tluman Rela-
lismin, ann appointment he held from w27 through to weo, and af which hewas
e o B 1gzs, At this Bockeleller-funded research center, hlay aversaw
' Drated research projects, including Joho Dwllard’s Caste and Class

B
it Sowadleern Tnen (i937). The goals of this institute were broad, and it was
an ellon Lo take Hie epistemadogical stakes of psychology [rom the clased lab
vontead vad inte messier sowial envitonments,The reseacchers saw categorics

Khy perception amd persuinality as invelving sucial stractares. T examine this,
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the inshitete constrected what at the time swas # figly novel interdisciplinary
cantext, in which anthrapology, maedical research, ceonomigs, Liistory, prioma-
lulogy, statistics, 2nd psychology would be in conversation with each mﬂ:_,.h Al
Tereie magazing put it, under May’s dircetion, the inslitute studicd an odd array
of E?.nm_ including prejudice, satire, detective storics, war, crimw, speech da-
mn.aF trestration, and reactions ta parking tickets 't The intellectual influences
af the day were many, bur Dellard gave special mention to Fdward Sapiv and
Sigatund Froud B s
So, with this sense of new divections in research, contemporary social phe-
natriena, and “real world” application, as well as his own academic promi-
nence, May hegan to work in an advisory capacity with the Motion Fictare
Pradurers and Distributors Association of America (Mproa), tMay's work
on character education and ideas for & human relations sevies interested
the MPrDA hecause of its potential appeal to a aeneral audience of teach-
ers aud students! Just as important, here was an accomplished academic, ar
A prestigious wniversity, who was truly committed to the exploilation of the
mu_,_am:._.r,,:..,_ potential of film. Knowledge of how flms might be used, what
kinds of filins benefit teachers, and what pedagogical advantage instructtonal
use held was stifl scant at this time. In essence, there was a premiwm placed
o those who could construct and interpret infarmation about film in :E.H-
enteriainment settings. Mark Lynn Anderson has examined the Payne Fund
Sudies in exactly this way, demonstrating their impact on the formation of &
cohort of professionil media cxperts whase primary gl was the exercise of
social control® In his efforts to work between acadentia and Hollywoad, May
was simifacly fashioning himsell an exemplac of the kind of influence ”nrmmm
new media experts tnight exerr.

In the w308 popular reports cmphasized the sirena's longstanding inter-
ustin educalion, in pacticular repeating the fact that soon aller the group's for-
mation, William Hays, its head, cxpressed his interest jn :u__.._:w.”q._d.m_.:.:., far
the benefit of education 1o a meeting of the National Education Associntion
{WEa)in Roston in 1922, Between 3w and carly 1936, the MEPDA collected
a thausand school curticula, press clippings, and tp._._._u:m puablished state.
ments by educators in an effort to ascertain the possible educational value
af non-current theatrical shorts!® This activity notwithstanding, education
was hardly the core concern of the arganization, (o say the least, though it
was a powerful public relations tool, Whatever advancement in wducation e
Mepn A may have eventually subsidized, its primary foeus mever wavered from

the well-being of its mensber | bollywaod stadim.
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M.ay's licst cantact with the indusery lably appears ta have been atten-
mie at the wPPDA conference of educatars and civic leaders on film as a4
bpas by ko] gy, AL this event, the s rroA established the Committes on
%o 14l Values in Motion Pctures, with Floward LeSourd (the dean of Buston
Luversity Graduate Schaoll as chair and on which May served, This com-

mitiee developed the experimental use of shortened frarures, which began
o earnest i 1933, and hecane the “Scerets of Suecoss series” lhe series
wumsisied of eight prints of bweaty one-ree] works taken from “quality” (s
ik e available 1o schools, cunning from 1954 to w36 the Alms demaon-
sl cxcerprs of “social value” for use in character education, which was
snlerstood a3 a secular version of religious education.! $chool interest in the
P tots of Stccass” sories was substantial, but it was not easy to regularize
Muaye o, With prints available in 3gmm only; it required schools to negotiate
couperatian with lacal theaters 1o open their doors ta classes. The Mprna
eiinated that over six hundred thousand students sow these films over two
yrats, 4 sizable audience given that this program was essentially exploratory
by i, Still, general distribution would require the ability 1o handle much
langewr muimbars,™ Teo expensive to maintajn, tao carnplicated ta organize, and
bk fraught with uncertainty about econamic nnpact an theater owers, the
g was unsustainalle, Moveover, the mrroa did not wish ko continue
wippusting the “Secrets of Sugcess” serics in part die to cangerns abaur re-
beasaiy member films for distribution by non-member organizations.”
And yot, as a testing ground, the MEeL A appeared to convince many that
e ing the teaching role of film was not an option. ln 1936, May and Le-
Nonrd designed a plan to build on the findings, and shitt the goals, of the Cam-
e an Social Values in Mation Pictures snd of the Payne Fund Studies™
[he1v proposed program would ofler illustrative films, depictions of human
relativne, coverage of wirld news, and methods of eritical discussion of what
wndents would be sesing, the latter described as "a peycholagically sound
method of censarship.” = The fvst year of the plan would invelve arrnging for
Ve filis nsed by the Committes on Social Values, that is, the “Secrots of Suc-
vew” lilmg, and preparing some new ones, then testing them experimentally

11 abud thiny schouls, During the next yeara wider selection of films would

b eilered, “The members af the comuittee wers to be cetained i an advisary
v apan ity Dristeibution of the filous was to return to the industey after that two-
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af Alice Keliher, bat with significantly more ambitions plans®* The mpppa
apreed to Keliber's expevimental use, provided films werz in itvnun format
only and were exclusively exhibited in schowl, which responded ta soane of the
exhibitor and studio concerns about the “Secrets of Success” pragram. Kehi-
her's mowe expansive project undertook the editing af other feature ilms, with
special emphasis an questions of secial life. Even though in May 1936 Keliher
was not aptimistic that she would receve suppart for this,** the Rockefeller
Foundatian, thraugh the General Bducation Board, did back the ¢tlort. The
praject ran for two years, 1036-38, and then received 4 fina] year's grant for
1938-139. Topics selected were o "cyltivate sucial demaocracy, promale a feel-
ing of responsibulity for war, and break down racial prejudice . .. [and show]
parent-child celationships, efects of divarce on children, family adjustments,
the obligations of friendship, the functioni ng of Jaw i the connunity,”* The
Human Relations project treated the “Secrets af Suceess” films as an initial
offering, soon adding newsrecls, travelogues, and other subjects.®” In ather
wards, the character education pragrams were 4 startinng point for o wider
application of film in education, rather than the main focus. Using seventy-
live truncated Alms to chact and study pedaygogical uses, Keliher's program
recorded the discussions following such films as Black Legion (1937}, Fury
{1936), and Atice Adunis (1935}, Al these excerpted films were for the pro-
gram'’s exclusive use, and did not ¥o into general distribution?? Keliler made
explicit the fact that her commission, and not the industry labby, would have
control over usage of the films, by which she meant critical analysis and dis-
Cusstart of the hlms in guestion. She was, reasonably. concerned about undue
Inlerterence from the mainstream industry in her experiment, This reguest
hid the apparent blessing of May and Hays.2
Before the TTuman Relations series had been planned and launched, May
visited Hollywood with Hays and ather board members i July 191 to discuss
a possible appointment to an merpa educational film commitree, May re-
ported to Marshall at tke Rockefeller Foundation that he had decided not o
accept the position as a salaried member, preferring to act as an independent
advisor®® The need for even more formalized study led ta the invitation of
Mark May to prepare a repart thraugh the summer of 1936 to reconumend fur-
theriction on the part of the MreoA. His main puint, ane that was formally
launched in September 1036, was the establishment of a0 Advisvry Commit.
tee on the Use of Motion Pictupes in Eclucation, made uprol leading educators
and with May appainted its head 2 Efectividy, this waks a traasdorenaion of (he

AL AT

Prioa’s Commiltee on Social Values inta a non-salaried Advisory Commit-
s iliarthe expertise and Faniliaviey witl the sarlicr program was not lost 3
Several factars encouraged the MPPRA and participating merabers of the

Meeul b such an Advisory Committee. These included praise for their work
Foti cducators at home and abroad, and 1he growing twmber of grants for
uthel vxperimental instructional projects by the American Council on Edu.
kitiennunl the Linivessity of Minnesota. Other sparks of activity in the aeea of
Wl alranal flm included the aforementioned Human Relations profect, and
D tinrnation of the American Film Center and the Assaciation of School

[1hon | abiraries in 1938.** A perenaial problem to the development of niction
P et in edugation was thar schools were not investing substantially in pro-
Jws tons hecanse af the lack of flens, and fes films were being released [or in-
Wi tenal usage by the Hollywood majors due to the abseace of projectars,
Wil s special relation to the mainstream entertainment industry, the Advi-
Wiy Conunittee was in a goad position to Jobby for the release of films “to
reak the deadlock in the educational film movement,” which it did* The
members of the apeDa stifl worried what effect such distribution would
bave tpony their theatrical releases, so the focus rested upan films that had
vompleted their theatrical cun, But, bevond the public relations advantage of
Hullywind supporting education, these experiments in educational Alm were
#lar . way o test the waters for what secondary markets trught exist for these
ohl peachucts, What new value might the studio libraries hold for educational
i kets? “Thie Advisory Commitroe ackneoswledged that classroom wse was still
tehatively uncharted recritory far film, so it recommended intensitied support
b eesearch on flm and education. And, always mindful of the public per-
veprion o Hollywand involvement, ail study was Lo be undertaken by a third
panty, rather than the industry or the Advisory Committee itself, even if one
e e i her would direct and make tequests for certain kinds of research. This
hoite wl impartiality tuened the rescarch dimension back to educators, schal-
iw, aned philaitbropies ™

Aleeling foe the Grst time on February o, 1937, and then fve more times in
s the Advisory Committee operated with the unshakable belief that co-
operation hetween the Bl ndustey and educators was entirely possible. 1he
memhirs were well aware of the delicate nature of such an idea, and vowed
e awsire that schoals would nut sense an encraachment of advertising and
that culnlutors would i [eel taey were lasing revenie or facing a new come
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requirgments far releasing Alms for classroom wse, and weilken into livensing
contracts with scheals, was that the logo of the aeiginating sludio would be
clearly visible and presented with each screening. A first step was to take stock
of existing films and to coordinate existing information en [l use, The Advi-
SOT¥ Lopunitice spent guite a bit of tima at these carly meetings watching
non-current shorts and discussing how they might be treated and assessed™
‘Lhe idea to bepin with o cwmprehensive survey of existing films and their
classroom potential agpears to have come from Hays himself*

For this survey, analyzing [ling was on the basis of four criteria: content,
presentation, and probable effecls and function in relation o existing materi-
als Accordingly, members of the committes assessed cach film to ft one of
several proposed fitm series, ncluding citizenship, parenting, accupatiorn, con-

"

swiners, leisure, health and safety, and “personality adjustment,” which were
to fall in line with the Human Relations films"" Suveving trade journals, they
consteucted a list of abaut three thousand shorts, divided into travelogues,
suemics, historicals, sports, animated carloons, musicals, pupular science, na-
lure studies, metodrama, comedy, and vaudevitle. Setting melodrama, com-
cdy, and vaudeville aside, panels of cducators reviewed correspomsding films
Reviewers recorded a synopsis, asscssed possible solyects and grade levels,

Al prapesed Leaching wes, They alse were to dake mote al lingalas

Mparn

‘This inventory was taken in the summer of 1937, with viewing panels forart,
Talegical science, elementary education, music, physical education, physi-
val science, and social studies, Participants previewed a total of 1,595 filnas, af
which goz were theatrical shorts and o1 were instructional tilis (tan East-
s, ERPI, and Bray, all af which sere afhliated with the Merpa. The panels’
voncluding assessments found S4¢ flns acceptable as they were and 234 ac-
veptable with minor modifications ™ Panelists alvo screened some filons of
wwn-member companics an a limited hasis, including those of Insteuctional
Filins, Inc, Cutlobn, Gavmont-Bricish, and the yacat A lnal 164 passed
all stages and were made available for school bse”? Reconunendations to the

MErna from the Advisory Committes were for funds to produce a catalopue
ol these select [ilms, for immediate arrangements to make the films available
toschaots, foe continued support far a Ailm preview program, and fora grant to
stuly in detail the dara compiled during the previews in the summer of 137

‘Ihe previewing work of this committee through that sunwner received can-
sulecabile public attention, Film Daily erroneonsly described it as a survey of
liiteen thousandd sharrs?™ The New York Linies covered the Nea meeting in
tretroit and Lhe presentation of the Advisory Comsmittec’s wark as a water-
shed mroment for mechanized instruction. Under the banner "Machine Age
wels Bducation Trend,” the article described experimental methods to teach
wdv deiving to groups using simulated antomobile conlrals, lantern slides, and
[utinl-od-view Hlms shot through windsereens, Mack May, promating the work
al'the preview panels, commented that the wrowing interest in “life stadies” as
aresprecied area of education would be greatly sdvanced by the use of Bloi to
duepdct realistic situations

with 1 catalomie in process, the details of how best to circalate recom-
nwnded films, in a way agreeable to e Helivwoead majors, still needead to be
testluied. The Advisory Committer was not equipped fo be a distribution out-
he, 5a the committee was .Encﬂ.cﬁ_.ma as A :os-?._u._ma COMPATy, in the state
nl New York, and renamed Teaching Film Custodians (7T} on December &,
. The “custodians” part of the game was to make unambiguous the facl
thal Hrey were but caretakers of the filims and that osnership of the films re-
mined with the original studios'® The Advisory Committee became its fivst
burarcl, with May as the head, 4 position he went on to hold for forly years
until wes. The committee continued te aperate, serving the dual function of
an MEP et advisory organ and 3 sepacate incorporated entity, with the most
ohivious alvantuge af cosmetic appearance ol aom’s-longth aperation from

Eleallyweomad ™
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The catzloguee itemized the serecened, evaluated, and recomnmended Helly-
woad shorts and was availabde in w30 The st vear of rre's ilm distribu-
tion —the 13y 40 school year— did net include m_u_....m_.:m.Em tar specific pro-
grams {or filin, as the e was hoping instead to gauge market intecest from
school demand alone

mg, including ses’s “Crime Dacsn’t Pay” series,
Cify of Wau {1034}, Marine Circus (1910), and Puagodas of Peiping (131), costa
rental rate of S15 per year or 30 far three years™ Users of the vro —which
included schapls, school baardy, state departments of education, and univer-
sity systems — entered into licensing agreements for either ane-year tenms or
three-vear termis.™ The g catalogue included about 450 Alms, thouwgh some
were not yed actually avaitaldle due to technical problems, Tn particular, the
Technicelor Olms could not be supplied us a result of the challenge and ex-
pense of reducing them to 16mm * Haivs did premotional work for the Tec,
appearing At an ¥4 conference and introducing the TRe as an indusiry ce-
sponse ta the growing intevest in classraoimn (ilms. Reportedly, demand was
highest for historical worls and travelogues that focased on sacial and eco-
nomicJife® Updating its offerings, the rre completed a new catalogue, Fifims
for Classreom Use, in 1gqa, adding 141 new Ghins and dropping about oo due
ta tow demand or unavailability® To assist in the deployment of Alrs in spe-
cific classroom contexts, the Tre produced study guides to accompany Alm
rental, dodng so with assistance fram the Mational University Extensian Asso-
ciation.® Tn what was a notable source of bewilderment for the 1u¢'s direc-
tors, demand tor films in high school social studies classrooms remaincd low.
As a consequence, they agreed to support 3 preliminary study on this need,
conducted by Howard Wilson of Harvard University,

Initially, the 1Fi dtew up contracts for the films it handled with cach indi-
vidual studio, emphasizing that only non-current filins that had completed
Lheir theatrical run were of interest, with Paramoennt the last holdout until
19415 The agreements allowed for the use of shart subjects for exclusive, non-
prodit use in scheals in the continental United Stares, though this eventually
expanded to Canada and beyvand, The TRC renewed the three-vear contracts
for the use of these films for another three years in 19425 The goals of the
TEL, a5 explained to _._._n_._i...nh-m_.,::ﬁwn“__, ERPT, mmly rnwm_.. wilh the laudatery
expansion of educational service. Another goal was the stimulation of a mar-
ket for projectars, and hence an eventually profitable elwcational (lm pro-
duction and distribution industry, The T3¢ w. "pusitive that this adided vn-
couragement as in nwany instances proved the determmning o in enalbiling

se heal systens o eguip e sk Baildhigs e the posges s alcassioom
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lilims”™ A further objective saw the public relations benefils of putting an edu-
cational gloss oa Hollywood enterprise. This “goedwill for the motion picture
mdustry” among teachers and administrators would assist in “the softening
of L charge of monopoly againse the industry in educational circles,” which
avse when iley found that desired flms were unavailable for educational
w8 Al all indications were that interest in the Alms the 7o offered was
prowwing, By the end of 1945, more than 10,300 THC 16mm reels were cleculat-
i at 323 film ibraries

ltut these rocls were a1l still short subjects, Other seholarly work has sug-
prested that the rre circalated excerpted feabures in the 1930s, which it did
™ Sueh trancated Alms were available in a limited and experimental basis
list through the "Secrets of Succuss” program and then through Eeliber’s
Uwnunission on Human Relations, but they were not in general distribution
HLthe 19308, The release of feateres, however excerpted, remained asignilicant
stvnliling block, The market impact was uncertain, and it was not completely
olear low permanent the tarn to film education wiould be. Alice Keliber had
plants o begin reating the Human Relations filos openly. John Marshall com-
mented on the unlikelihnod of the Rockeleller Foundation supperting such
a L, as Kelher moved the commizsion away from its experimental and re-
weare]) stage® Marshall addressed Cael Milliken, the MPPDATS executive sec-
relary, on this subject, and Milliken reiterated the fact that the [lms rermain
the property of the origimal Hollywood producers. With the TreC gaining
sea, Milliken, as one of its tnustecs, ceconunended that that arganization
amgelil L2 jna position to divert some of its rental revenue to Kelihers com-
wssien 2 Keliher hecame vice-president of the American Film Center favrc}
vy and announced that distributicn of the Human Relations films was
then gvailable from the arc, thaugh officially the Human Relations project
Bl heen completed and there were no comtracts for such distribution®” She
anilind these Glms over to the TEC by April 8, 1943,%* though the Ty did not
vl huve the green light for their distrilution either.

I negotiate excerpted feature distribution, to work on an ongaing basis
wilh the 13, and to get the studios on its side, the Mproa formed another
ctenitter in 13 composed not of educaters but of industry representa-
tves: N Ieter Ratlwon, president of neo; . Robert Bubin, vice.president
ol Luoww's Tnc and Juseph Have, vice-president of Warner Bres® "The lumi-
aaties lent supparl and credibility in the eyes of the studios to the release of
e erpbed Beatuce dilois, As aresalt, Hiwe st roud of e contracts with the

vl 11 g8, sl Bodle Feadures aned shorts, U lnbike e _:._:.,._:_.._..m L,
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this contract extended faran anlimited time peviod.™ The revised contracts of
146 ailowed for evcerpting of features, distribution to any educational arga-
nization, and opened up the posability for seloctive international distribution.
Shoctly thereafier, e Chcbowe fucedent [1943) became Due Brocess of the Law
Drenied and parts of Song of Leve (1950) became The Schenaann Story, Later in

the 1950, the TR offered a reel on racial prejudice clipped from Something of

Vidue {1057} and a reel titled The Executive Intervten cut frarm The High Cost
of Loving {1055).7" Selected and reconstructed Almg were only leased, shawn
without an admission fee, and reguired no royvalty payment. And, important
ta the members of the newly renamed MIrRa —now Matian Picture As-
sociation of America (MPAA) - prints, as always, identified the originating
stidio.’

The postwar activitles of the TR were more aggressive and confident, In
[y respeets, the prewar and svar periods were times of information gather-
ing, stock taking, and exploratory market testing; coordinatinn and consoli-
dition characterized Hloliywoods relation to educational film during the post-
wear years, [t wis tiken for granted that b did oot simply inject ideas into
the braing of mudiences, bat that the Alm viewing and Alm discussian situation
was an indispensable vehicle for the promoetion and maintenance of demo-
aratie life, Wilh this view, the postwar Mras made educational activities an
even more solid aspect of its activities, In 1943, when Eric Johnston took the
hetm of the Meas —icidentally only after Edmuand E. Day, the president of
Cornell University and a longstanding Tre board member, turned down the
position — bie continued steong support of the TEC and expanded its activities,
The e, forinstanee, helped the development of specific aundiovisual educa-
tian programs, such a5 one elaborate distance education experiment run lyy
the State af Webraska, JTahnston alio established the Division of Educational
Services at the meaa in September 1948, with the TFC board member Roger
Albright in charge. To keep things cozy, Albright took up the position of direc-
tor of Educational Services of the rre.™ Qne primary activity of this division
was to coordinate the ingreasingly varied ellarts of Lhe Meas in educational
matters. The 7re subsumed this division of the Mraa in s

The M pa A setup the Commission on Motion Pletures undee the American
Council on Education with a grant of 25,000 a year for live years, beginning
in 19447 Betraying cross-membership of three individuals on the conunis-
sivn and on the board of the 71, being howsed at Yale, and Mark Moy aggain

i3 the position of chairman, this hudy was supposed Lo aperate mulependent ly

L dudentity the classooun [ newds and develogs Blm senes o “training far
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democratic citizenship.” With this project, May addressed producers divectly,

itemizing the kinds of flms needed, including those that motivate, inform,
demonstrate, and build art appreciation 2nd values™ 'This is extensively item-
ieed in the final veport of the Commission on Motion Pictares, appearing
i 19497 'The commission’s nbjectives were to help Blm producers mest the
perceived educational needs of postwar America and, reflecting the pericd’
iterest - consensus building, “to organize flm content aleng a middle
vrse bebween the extreme educational philosophies”™ 'lhe report identi-
lied five tanget topics and audiences: global geography tor junior high schools,
vsuws of democracy for senior high schoels, math fee secendary schools, and
art and music appreciation for multiple levels, The commission prepared 141
{ilng treatments, sending 117 divectly to producerss, hoping to divectly influence
1he cuoperation between the users and makers of educational lms"™ The rec-
snendations weee then to be acted upon by educational hlm producers,
with the Arst a series of geography films produced by Louis de Rochemont for
Flnited Woald Filims,

Another initidtive, the Motion Picture Researcl Project, used contralled
experimental situations to determine the best types of teaching Alms, Alter-
nate versions af Olms would be rasted with school children, Funds for this
vantie fromn bath the Mraa and the TEo, and the Institule of Tluman Bela-
s ran these studies with blay as one of the cesearchers, The results were
publishied as Leinning from Filimer in 19527 Yet another eflor! was W produce
vxperimental educational hlms whose construction and topics wauld be ap-
[eewed by the commidssion, would be wested by the Motion Ficture Rescarch
Praject, and whose [inal project would be disteibured by the rec® Through
Rathyon'’s cammitlee, the Mraa put forward S1oe.0c0 fur seven educational
tibines, which Eric Tahnston said would "serve as o standard for praducers of
classeoan flms.” Arthor Mayer, the seoretary of war's consultant on Glo mat-
ters, eversaw production with approval from a scrutinizing body of educarars,
amd with the e distributing the films natianwide npon completian™

[is the expansivencss of this postwar activity, the ¢ffarts to coordinate all
anprects of the cducational feld are apparent, Intervelated programs included
A paled dilm praduction wing, a film testing wing (Mation Picture Research

v of Mlotion Mickures for the

Mapect), a market research wang (Commis
At b and destribution wing {r el The key terms wsed during this pericd

were Loordinat v ard inbegraisn, ond ere o miniatuee veesion ala vertically

et ated mdustry was being developed, Hhe invalvement ol ventral Bguares
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tantly, whatever educational or scholariy merits there were, the actions taken
were manitored uoambiguously and closely thrangh the connections af the
sponsoring industry, benefiting their pwn understanding of this rising market
of 1o instructional flm. Where the Payne Fund Studies wondered about
the nature of influence of moviegoing upon children, the Payne Fad author
Mark May, and the )¢, developed mstructional programs as the proper and
“useful” function of flm, never leaing industrial interests outside theic activi-
livs, For its part, Hollywoor, aoted for its self-congratulatory nature, routed
the public relations, legacy, and nascent market value of these prajects, For
instance, a dinner celebrating the industry's contributions to education took
place at the Beverly Hills Hotel on the occasion of the T ki's fifteenth anni-
cersary i which included the velease of a promotional film the TF¢ Sfary. At
1 parallel event on the East Coast, they patted themnselves on the hack at the
ilunore Hotel in New York City, where Mark May bestowed honorary serolls
tor Fric Johoston and the cight MPaa studia heads for their commitment b
cediation ™
Adtivity continued for several decades more, with icreaseyd attention Lo
wtdiovisial techimolisgics amd redevision, From g Lo wsag, e 1060 ran sev-
eral worksliops and canferences, and supported the Lake Okt Leadership

Conterenees on audiosinual education of e sea's Pepasiment ol Auodia-

LA

b

Visual lnstruction (pavi)® The Tro provided financial support for Davi
Field Service, which lelped schools and universities get andiovisnal pra-
arams off the ground ® The e c acquired the rights ro distrilute "Cavalcade

of America” television programs in the eachy 19503, and developed [lms for

langmage acquisition with the Modern Language Association, beginning in
e All of the TFC's materials were handed over ra Indiana University in
1973 a8 it veased operations.

'The TEC was just one organization advancing the place of filu in educa-
tional institutions during this periad. Comparable records of activity could
chronicle the contributions of ather initiatives, Mediating the interests of the
mainstream commerial flm industry, however, the TRC was im a uniquely in-
fluential position that kept Hollywood majors invohed in this growing mar-
ket and that assisted in promoting the very notion of screen education, fur-
ther integrating moving images with ether aspects of contemporary life. 1.t
me reiterate that the activity documented here invalved more than simply
licensing (hns, It involved assessing film usage, compiling catalogues, writing
sudy guides, testing vsage and effectivencss in closed settings, menitoring
discussions in classrooms, surveying teachers, proposing flms, and editing
lvatures, In other words, this was a miassive effort to study and adwance par-
ticular kinds of film usage. 'Lhis enterprise fell immediately on the heels of the
Iwyre Fund Studies. That famous project atfered a varied assessment of the
clleets of muotion pictures upon children and helped galvanize 4 sense of con-
vern aboul film entertainment. But wo [ully appreciate the period, we must also
recognize the lasting contribution of the flm educationalists to the develop-
ment of ideas abaut how Alms are made to be “useful” and Lo the expansion of
an institutional structure to secve those nations.

U3 the place of character education in this histery, Eric Smondin precisely
descrilies it as a shift in American education to erase boundaries between

«lasspoosny sulijects and social life®* Most surely, the cormmitiment to the idea

ol character education was & reason why the characler education expert Maek
ALy was swept into work with the seen A and the Pavie Fund to begin with,
And yet, reviewing the activity, it s Smportant to understand that character
education poals connected with other pedagogical, industrial, and organiza-

tomal goals. 'The language of making edwcation keep step with a changing

winld  modernizing the classroom and making i relevant—-was evident in
avny initiatives, 1ol all of which refleet the specific approach of character
valu abmn as a .._.___._._......r Character education was 3 way to Wn_.._nn...r.ﬁ_w interests

ard values, amd andderdogacally riddled einterprise, to e certain, As 3 first
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step, to vest and break the preeeived logjam to the development of madern
Ltechnlogized education, aud witl it laongh a new industry, charucter educa-
L was a way ta produce malerial with the widest possible appeal 1o schools,
sithaut srepping on the Loes of state and school boaed curricula, It was the
fiest wave, to be followed by programs that responded to specific lopics and
subject needs, ted ever more closely to classroom lessons., The comman ele-
ment, as the subjects changed, was the situation, namely the prometion of
screen-mediated teaching: the il occasion, with civil discourse, guided by a
leader, prompted by some [orm of scrzen engagement.

This illuminates some of the wark Aay published as an educational pelemi-
cist, [0 1941 his tract titled Education in 2 World of Fear began by proclaimmg,
“The daminating emaotien af the world today is fear Never in history has the
behaviar of as yreat a proportion of the inhabitants of this carth been so ex-
tremely motivated by a common anxiete”™ His concern was that the fear
of totalitarianism woubd lead peaple to apathy and Lo reject the prospects
of liberal demperacy. Madern education fgared as the best defense. He rec-
emmended an active managament af fear: "o eritical Limes we s steera
middle course bebweaen the alarmists whose anxieties are unduly high, on the
ane hand, and those wha wanld Tull us o sleep ina sense of false secarity, on
the other The task o education is to teach people how 10 manage thelr anxi-
cries and kold them proportioeal to the realities of the danger”® The voice
of a future “cold warrior” is already making itself heard, Postwar, he devoted
mare effort diccctly to the advancement of psycholegical wartare; while con-
timuing as the divector of the vro, he alse acted as the chairnian of the LLS.
Advisory Comumission on Information, from 1943 @ w6, where he central-
ized all _.uqc_.:,,m_.:ﬁ._m and pavchological warfare aperations, and drew stronger
ties between government operations in this area and academics.™ This was a
liberal humanism that could sidle up nicely nexl ta a cald war policy of infor-
matkivg CIAAg e,

It closing, what we confront in the gore of Mark May is one career-long
illustration of the lasting impact of psychlogy and social science upoen the
emergence of 4 coordinated field of cducationally useful film and of the in-
velvement of major media corporations in the supply of educational inateri-
als to 115, reachers and community leaders. Accardingly, this did not pro-
duce 4 generic national spectator or unified ideslogical formution at the level
of sulyject matter. In Fact, if sything, we see the methoduwlogical implements

and vateporizing schentis, fran the sieveys, evalwations, interviews, group

discninion, aml cimpirical experiments, patting brwanl ways o organive

LI ,

il segment @ public as a fledpling educational market, This often addressed
prade-Jevel in addition to age, in so doing fortifying an idea about develap-

tnent and miaturation, This is sot the first momeot of an biterest in cducational

media, but it did represent the consolidation of ideas Hhat put technolopy in
lhe classroom, redefined the space of where learning takes place, made Em&m
appear to be indispensable to modern education and skili acquisition, offered
evidenee of e perceived advantages in gquantifiable results, and saw a now
halanving act between industry, government, and the engaged, albeit tech-
nagratic, schelar In short, AMay and the urganizations he led helped estaly-
lish the procedures for participation in screen-mediated publics, This was a
e gemonic moment in which industry and educalion conlributed cqually ta
postwar ideals of liberal citizenship while solidifying a stratum of media ex-
puets who spoke on hehalf of that screen puldic and a business sector, eventu-
slly converting what began as gaod public relations inta fhe lucrative world of
rducational techaelogy,

M TES

v ke Lasting instilutional inthience of the Dayne Fund Stoclies can b found in edie

eativn, espedincly mowhal will comne to be callid *meds: teracy,” bur even hwre this
infhuenee ax been only arcasion:lly acknuwledged,
Feeman, Char Marie Made Childbien, "l the Mavies — But Mot 1o Sleept” "MMovie
Madpess” and "Moeldad by Mlevies”
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Comumiztee on Social Values in dlosian Tictures, sarme went ficther Lo wive dack
My credii for the coupecation received frem Hays for the “Sevrets uf Success” test
program, Jat Machall Diariss, mlervicw with Mark May, Augast 1, 1935, RAC, 3.
“Secrers of Sricvess Mamaal far Discussion Leaders,” Gevera] Lducation Board, Bocke
feller Archive Center | heceafler GERY, 10 series Syt bow 285 folder 2066; “The -
vewapment of a New Techaigue fur Teachivg Claracter Education by the Discussion
Nlethind with the Use of Fxewrpts fromn Pliotoplays” lasary way, asmas, 1 and
M May, "What L Characier Edacalion?," 21, 55 60, This serics has peen discussed
by Marey, Hollysued Onsiders; and Jacahs, ~Reformers aved Spectators,”

“The Develapinent af'a New Techaigue for Teaching Charaeter Education,” 1.
Cravid Stevens Interviews, with Alice Keliher, Ilay
B3 fulder zaén,

19305, DEH, Lz serics 8327 box

David Scevens Ioterviews, with Mark May and Howard LeSourd, March i, 103,
G, L2 Serics 8327 bow 283 folder 206a.

Lester From Pogressive Education Association (hercatter #ea) to con, stamped
veceived June 19, 1936, GED 1.2 serics 632,7 box 283 folder 2060, 4-a. [tis mteresting
Uust the developient af critical and discerning snectatess, ones that “would not so
readily be varcied away by inberior products” went b the namze of censorship (*Re-
suest to Board of Directars for action an extension of Ceomomission on Huoman Re-
latjons buelget” stamped received May 7, 1036, GED 12 series 612.7 box 283 folder
2960, 5 . .

Lutturdoam pea to aEa, stamped received June 19, 1936, GEB 1.2 secies 62,7 Doy 1By
folder zydo, 6-8.

Travid Stevens Interviews, with Alice Keliber, Al e wpat, nkb LD geries 63207 hox
283 fedder zyfo; Josepi Lusey was ome of the key production prrsomwel involyed
will this; for mare detail an this important poject ses Kridel, "Liducational Filin
Projects of the wiss”

Davdd Stevens lnterviews, with Alice Keliber, May 5, 1936,

“Raquest Lo Boarel of Tirectors,” 1.

[bid. !

Teaching Fibm Custodians, "The1ec Stery,
“Heguest ta Board of Lirectors,” 6,

2B-3ug

Jorha Marshall Diarics, ictorview with Mark May, Augusl 2, sz, RAC, 2,
"Revia” 5 aml Teacheng Filn Custodians, "The 1ec Sleey,” 29
"Request w Beand of Directors,” 1.

"Reporl of Advisory Conmitte om the Use of Mation Pistures in Eduzation,” ca.
Erecumher igam, aniras.

wite, B lonw Hallyweud Serves Eduecation through 1 re,” 845

*Hepart of the Advisery Committes un Motion Fictures in Evducation,” Qetober |,
1937, AMIAS, T

Ibid., 1

"Tevue,” ).

Tolu telarbaall 1% rvicw I tlark ay, Augaed o, g, wae

"Ryt b e Aalvinery Cmntbee v Mot Picbares i B atian”

s, 1

A Ak ]

Tbid. : 4.

Thed., =,

Thad., 6.

i, £

lbid. & o

WiLl, “How Haollywoad Seives Falucaticy through vre)” d4s Five subrommittess
revivwed the Alens: art cdocation, chaired by D Boyal B Feroun, viee-presideat of
the Bhade Lsland Schmal of Design; slemenlary edusation, chaiced by Mrs. Bess B
Lare of the New Yark Erhical Culture Schoal; seience and nature study, chaimed by
L, Pantd Manm of the New York City Public Schouols; physizal edacation, chaived by
Lre Jay B Nash, an education prafessor at New Yara Ulniversity; and social studdies,
chaired by Frofessor Kach AW, Bigelow of Teachers College, Colombia University
{01 Erlrs Studied for Use i Schools,” New Yarr Tines, July 3, 037, 9],

"Tepart of the Adviscry Commitlee o hinsion Pictures in Educalien,” 14
“Eduzational Croup Byes 15,000 Sluort Sebjects” Fime Daily, July 2, 0837, 1-2-
Bunice Barnard, “hachioe Age Sets Education Trend,” Now Yark Tines, July 4. 1937,

53

Teaching Fri Custodians, “The 7re Stary” 2.

e Brst bazed ol diveckors gonsisted of D Freduerick H, Bair, the superincendent of
sehoels in Treowville, BY.; Dn Tsaiakh Bowntan, the president <f Johns Hopiing Lini-
versityy L, Karl T. Campton, the presdent of o D Edmund E. Day, the pros-
dent af Corpell Usrersity; D E. Givens, the secrstary of the National Edurcatien
Assodiativn: L, Roval B Farum, the vice-presidert of the Riode lsland School of
Lresigns T Mark A My, the directer af the Tnslitute of Human Relations at Tals
University; and N Jay B, Mazh, an vducation prafessos at s Tnigqo Ore, James B
Aoe]l, the president af Yabe University, and I, Francis 3pautding. the dean af Har-
vard L'iveraity's Graduate Sehoal af Fducativan, joined the boasd i, Teachiug Film
Cistedions, *Lhe v Story” 2y 30) The Hree trustees weee 3dilliken, Angell, and
Crivens {"Revae, a), Carl Milliken, a fonmer Rupubdizan goverrar of bame, sy
twenty years as the vaecutive sgerctary of the MOPDA, cesigning in 147, but sraying
011 s L mAGAEInE trustee of Ui, a pavst e had hald sisce 1o (Ex-Ciov, Milliken of
Muaine was 81, New York Times, May 2, v, 170,

Teaghing Filin Custodans, “The vy Steey,” ao.

“Repwsret af the Wo of Teachiyg Lilm Custadians, Ine." May zq, 1949, AMPAS, 1
‘Thomas M. Pryae, “Bulfilling 2 Premise: Film Preducers Open Theic Vanlrs to Pro
mote Edwcatian by Pictures,” New York Tines, July o, 1943, 113

e et ol the Wark of “Teaching Film Custadians, Inc,” L

Il 2.

Haink, 3. g
vavhing Fila ¢ ustedians, T Bepart of the Prasidant for the Year 1941, June 26,
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Loetter, Seeretary, TEC, e [ [ Stevenson, RRR, April i, 1040, AMEPAS, 1.

Mhid., 1,

Teaching Film Custadians, " The e Stomg” 5o,

Jacobs, "Refermears v Spectaters,” makes this mistake, which many who refas to
Lier pround-breaking aceicle thea repeal,

John Blasshall 13iazies, talk with Alice Keliber, 3March i, 00, Rac.

John Biasshall iazies, inservicw with Carl Bilken, May 15 g3, RAG,

The address for the Human Relations Aln distribution is the sare as that of the A v e,
45 Rockefelar Mazy, in Ooroer co3o CAzsociation of S:hool Filen Libearies, Mens-
ferler, Chetalber 1o, g, ¢, 8, GEB Series .2, ok azg, folder s, pac ) eliber rezigned

frum the associate director position to retuen bo her teaclung post in education at

W inthe spring <f g0 [ Joha Alarshall Diaries, intersicw with Tronald Sle

Sarch 13, 4o, BAL, 2.

Faln &arsival: Diaries, Conferance ou Moticn Mictaves, Apsil 6, w3 BaL, L
Teaching Lilm Custadiang, “FHhe rro Sory,” 10,

.

"An Anniversane for ke Fducatna! Soecen and AV Guide, Thecerabier 1938, 822,
Teaching Bl Custadians, "The e Steoy” 17,
L., yo.
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R Blay, “Fidms and Teachmy Functions.” 129, 340, 245
AL AMay, Pi s
flezs, "The Literaturve in AudioWiswal lnstruction,” 153,
i, 555 50

iy el Lunsdaine, Learad
?. vay, "Fdueatioral Projects” 100-101, 223

“Fund Set to Test Classraom Filos,” e April 3, 1044, x2.
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an wisual edvcation be 1 panacea for misery and sul-

fering? Although this link may secm nadee and hope-
losaly dated, it is not sa fur removed fram the idea of sacial
imprevement through the enlightencd application of tech-
natogy that continnes ro characteize our own Jday. 1 the
years immediately tallowing Woreld Wiar T1, the mwss media
took on a aew signifcance and the study of communication
emerged to analyze the effects of these secial wchnologies
and to direct their implementation, legacies af which are
with us still, lhe wartime experience of propaganda as well
as the polarization of the globe inte the uneasy entente of
the cold war- a war of ideologies - gave ample reason far
attending to the importance of the mass dissemination of
ideas. The United Maticns Educational, Scientific and Cul-
tural Organization {UNESC @) was intimately involved with
the rew landscape of mediated international communica-
tiwai, Although the interest in mass media took many forms
in this periad, ne activities in the field took place with as
ik pcral aut ity as tHavse eadorsed 5. an arganization

with the mamdate of wlolval peace, Desiganed Lo doder peace




