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During my more than 30 years of teaching writing to international,
bilingual, Generation 1.5, and other students, I have been introduced
to, and attempted, all of the major pedagogical approaches. In the
1950s and early ‘60s, when the teaching of writing became an issue sep-
arate from the teaching of language, we were introduced to the current-
traditional methods, product-based approaches in which focus on
correct form dominated our work (see Johns 1997). When writing mat-
tered and wasn't just a reflection of speech (see the audiolingual
method), we were interested, first of all, in perfect representations of
words and sentences. Weiderman (2000) refers to this period in lan-
guage teaching history as “scientific”: teachers “proceeded in a lockstep
fashion, teaching bits of language from the grammatically simple (o the
grammatically more complex” (5). Our colleagues in first language
composition and the work in contrastive rhetoric also introduced us to
simple discourse forms. Comparison-contrast, cause-effect, and narra-
tive were three forms that we taught, in a lockstep mannet, as structures
for essays. There seemed to be only one ESL {and novice student) com-
position book, American English Rhetoric by Robert Bander, published by
Holt, Rinehart, and Winslon, that we were given to use in our composi-
tion classes. A typical chapter title was “The Expository Composition:
Developed by Comparison and Contrast.”

Influenced in the 1960s by world events and remarkable changes in
the United States, we began to question the approaches that concen-
trated solely on form and correctness, considering them to be too
constraining for the students we were attempting to liberate, Thus, there
occurred in composition instruction (and elsewhere) a major paradigm
shift: from focus on perfect sentences and perfectly structured texts to the
students, writers drafting and redrafting their assignments to solve
rhetorical problems through texts. The learner-centered “process” move-
ment, which continues to be basic to many composition programs,
concentrated its etforts upon developing the learners’ search for mean-
ing and their writing processes. Rather than devoting time to perfection
in student writing and stamping out errors, the teachers encouraged
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meaning-making, drafting, revising, and redrafting, all taking place in a
collaborative environment where students peer reviewed each other’s
work. Students were encouraged throughout the process to reflect, thus
developing a metacognitive awareness of their individual ways of
approaching, and solving, their rhetorical problems. For some students
and many teachers the process movement has, in fact, been liberating.
As we now know so well, perfection and form are not all there is to
successful writing.

However, there’s another side of the process story that needs to be
considered as we teach novice and second language students, many of
whom do not yet control the registers or syntax of acadeinic or profes-
sional Englishes. Jim Martin (1985), an Australian theorist, argues that
the process movement has benefited only certain groups of students:
those who are sufficiently familiar with the text products (“the genres”)
requited in professional or academic context. Martin maintains that
process approaches “promote a situation in which only the brightest,
middle-class, monolingual students will benefit” (61) since they are the
ones who have already begun to be initiated by their families or their
elite schools into the academic and professional discourse communities
they plan to enter. As Anyon (1980) and others have noted, most
schools are already structured by social class, preparing selected
students for certain types of professional lives. Support of these class dis-
parities has no place in our composition programs.

So what do we do? We attempt, in some way, to close the gaps
among rich, middle class, and poor as well as between those who speak
and write English in various registers with ease and those who don't. In
the theory and practice that is typical of post-process methodologies, a
variety of pedagogies designed to achieve these ends have been devel-
oped. Some of those efforts follow the work of the New Rhetoricians in
North America (see, e.g., Coe 2002), individuals who believe that to
understand writing, a person must first understand the context and
community in which the writing takes place. Others, such as the
Australians and English for Specific Purposes practitioners, argue that
we must teach the functional relationships between what a text should
do linguistically and its purposes for the communities in which it will
be read or published. In the Australian context (see Feez 1998), curric-
ula have been designed to demonstrate these functional relationships at
the text {“genre”) and sentence levels. Both text structure and syntax are
shown as contributing to success of a text in a specific context.

The Writing Template Book addresses the needs of students who are
preparing for high-stakes assessments in contexts where they have
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little time to consider their writing processes. It provides for students
and teachers three types of templates: the thesis, the introduction/
roadmap, and the summary, representing three essential elements in
essay structures that are frequently required in high-stakes examina-
tions, nationally (the SAT"), internationally (the TOEFL® iBT), and
more locally, in many city, state, and provincial examinations. Ini-
tially, this volume will be useful for novice and ESL/EFL students as
they attempt to write under these timed, and stressful, assessment sit-
uations. However, the volume can also provide the “training wheels”
for writing sentences and paragraphs in a variety of genres for a variety
of contexts. Throughout, the author makes the connections between
essential discourse functions of essays and other genres (e.g., intro-
duction, argument} and the structures of sentences and paragraphs
that work. He provides a number of syntactic possibilities (see, e.g,,
Conclusion Templates) that teachers (and students) can vary accord-
ing to prompts or tasks. He demonstrates how these templates can
assist students to produce a text that is comprehensible even if errors
are made (Roadmap ‘Template Examples with Student Errors, pages
49-51). Fully as important are the vocabulary alternatives, some of
which are quite sophisticated. In the Do you Think Introduction
Template (page 45), for example, the author lists seven adjectives
(fascinating, difficult, tough, thought-provoking, interesting, multi-dimensional,
and provocative), each of which has a somewhat different semantic
value. This type of exercise enables teachers and students to examine
the differences among the choices, thereby indicating author stance on
the issue (see Hyland 2005).

As Kevin B. King notes in his introduction, “one size does not fit
all.” This book cannot possibly illustrate the large variety of sentences
that fulfill the functions in written texts. 1lowever, what it will do for
students—and do it well—is get them started, giving them opportuni-
ties to explore the syntax, vocabulary, and functions of sentences and
paragraphs in the assessments that determine their futures.

Using this volume, teachers can

¢ introduce and encourage student practice of one or more possi-
bilities in an essential functional category (e.g., Proposition
Template, Hedged Disagreement), varying the language and
syntax as the students become more proficient

¢ select one of the sentences produced by students in their prac-
tice and work through a paragraph that follows from that
sentence

Foreword
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» assist students in modifying the sentences produced to respond
to new, but related, prompts

» encourage students to find examples of sentences and paragraphs
that serve the same function in authentic texts from the worlds in
which they live

* help students to continue to practice sentence variation,
particularly in response to a vaﬁety of tasks and prompts—so that
eventually they will not need the training wheels provided in this
volume

As [ attend conferences such as that on College Composition and
Communication (CCCC) and talk to my colleagues who teach native
speakers, [ notice that textbooks with templates that serve rhetorical
functions have entered their worlds, as well. The Writing Template Book is
an excellent contribution to our pedagogical worlds, particularly for our
novice and ESL students who are preparing for high-stakes examinations.

Ann M. Johns, San Diego State University
September 2006
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INTRODUCTION FOR STUDENTS

> WHAT ARE WRITING TEMPLATES?

Most simply stated, templates are models. More specifically, writing
templates are skeletal syntactic frameworks—parts of sentences or para-
graphs with blanks to fill in with words of your choice. They are valuable
because they help the reader understand better what you are saying.
They help you, the writer, with organization, and they help you to
develop the kinds of sentence, paragraph, and paper structure that strong
writers display. They are also a guaranteed tool for getting better scores
or grades on standardized writing tests or on class papers. Why do I say
“guaranteed”? Because the syntax (the way words are put together in
phrases and sentences) is error-free and the diction is at a high level, so
the inclusion of the template will improve the way that your writing is
received, the impression that will he left with your reader.

2 WHy Do You NEeep TEMPLATES?

‘lTemplates are needed because most writing teachers and textbooks
simply give you advice on how to write. They don’t show you exactly how
to do it. Let's say you are someone who has never played golf and has
never seen golf played. You could read a book about how to hit a golf
ball, but when you actually tried to do it, you would have a very diffi-
cult time. Now what if a teacher not only let you see someone hit-a golf
ball, but also put his or her arms around yours and guided you through
the correct motions? This is exacily the kind of hands-on support that
templates can provide.

When you have read and written thousands of papers, you develop
these templates. But this process takes a very long time. Using writing
templates is a shortcut to that proficiency, a shortcut helpful if you are
a non-native speaker of English or if you have not already mastered writ-
ing. After using templates a number of times, the syntax will implant
itself automatically in your head, and eventually it will become second
nature to use these syntactic frameworks.
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9 WHAT ABOUT STANDARDIZED TESTS LIKE THE SAT®
AND THE TOEFL®?

Templates impose a structure, so your writing is better organized. In
addition, the grammar and vocabulary in the templates automatically
elevate the level of your writing. As a result, most student writers benefit
from going into the SAT® or TOEFL® armed with a few templates.
While we know that graders and raters of these tests use specific
criteria when evaluating, we also know that they read very quickly and
develop a holistic impression of a piece of writing—an impression that
is significant when assigning a score. We also know that vocabulary and
diction are a large part of what goes into the forming of that holistic
impression, which is all the more reason to use templates. In fact, some
graders report confidentially that they read only the introduction and
conclusion, and they may be very impressed by the implicit organiza-
tion of the introduction, as well as by the template conclusion. Many
writing teachers might agree that they do the same thing when reading
essays—that they don't need to read the whole paper to know student
level or evaluate the writing. As a result, you should go into the SAT" hav-
ing memorized a thesis sentence template, an introduction/roadmap
template, and a conclusion template. For the TOEFL", you should also

have a summary template. The wotk you put into memorizing these will
pay off. Don't panic if you can't remember the templates completely;
using only part of a template will be of significant value. Before you start
writing your essay or even read the question, write your templates either
on a computer screen or on one of the pieces of scrap paper given to you.
Then read the question and begin your writing.

An LA Times editorial writer and test-grader offers this advice:
“Prepare a few highly burnished words that can be applied to almost
any situation. A prepared sentence or two wouldn’t hurt. One essay
struck me with its well-wrought line: ‘It may be the case, then, that
secrecy has its own time and place in our vast world. I was dazzled by
the calm maturity of that sentence until I realized it could well have
been composed in advance. No matter. 1 gave the kid credit for plan-
ning” (Klein, “How I Gamed the SAT",” 3 April 2005).

Before we close, a word of caution is in order. With templates, as
with clothes, one size does not fit all. That is—you can't just plug your
topic into the right place and expect the template to work perfectly. The
template is not an intelligent computer. At times you need to change the
syntax or the word form (e.g., make an adjective a noun). Usually, this
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is that templates are available for the kind of writing most people do in
the real world—that is, past high school or college. At one time, one might
have argued that these functions (recommendations, etc.) were part of
what we should be training our students to perform. But in the Internet
age, that argument is no longer robust. Students can easily find unimag-
inative, simplistic templates for these functions themselves. Another
response might be that our writing instruction should be directed toward
areas that templates do not address, primarily areas that involve thought,
analysis, and argumentation. It is precisely these areas that I want (o
address, with templates in mind, to explore how our methods of writing
instruction might profit from cross-fertilization via templates.

We already teach vocabulary, transitions, outlines, and even structure
: by means of a five-paragraph essay (whether you agree that the five-
i j‘ paragraph structure is valuable is irrelevant here). That structure is,
} ‘ arguably, a kind of template. What we have largely ignored or under-
‘ emphasized is help with the syntax necessary to create those larger
structures. In effect, we say, “Ilere are the bricks (vocabulary), the mortar
(transitions), and the scaffolding (essay structure), now you put it
together.” Every architect learns reticulation (setting square stones on
edge diagonally) from a master, a mentor, but writing students are left
to their own devices to discover what the verbal equivalent of reticula-
tion is. What I suggest is that we show students what this syntax consists
of via templates that are general enough to be used in virtually any struc-
tured essay, which differentiates them from the templates for specific
‘ functions (recommendations, etc.) that have been mentioned.

While writing templates are of great value to students on stan-
dardized tests, they also have instructional benefits within the standard
writing curriculum. First, they teach organization in a hands-on way.
: When students actually experience an imposed structure and practice

: using it, it tends to rub off. Further, noun clauses, inverted subject/verb
’ order, subjunctives, and other difficult structures are scaffolded so
that students can use them correctly. Tdiomatic expressions that good

writers use and that few non-native speakers of English and emerging
- native writers would ever use become a standard part of their writing
Tepertoire.

‘ My own complete conversion to templates occurred when | found

myself lecturing for the n® time about stressing the limitations of one's
work in a conclusion. Whereas the tex(s [ had been using primarily taught
that conclusions restate the main points, [ had asked students to see their
work as part of an intellectual continuum, where they were writing in the
present, cited the past, and then in conclusion pointed to directions that
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This claim does not come without some version of an Augustinian
confession. I have felt at times like a philistine, an apostate, abandoning
the “intern model” of teaching writing. What 1 mean by that is the typi-
cal long-term process of writing as an intemship in the physician-
apprentice sense—long hours and little sleep, along with the sense that,
although the process was seriously flawed, unnecessarily harsh, and bur-
densome, the interns did it, emerging scathed but knowledgeable, Why
shouldn't the new crop of interns be similarly brutalized?

In my view, it is unfortunately rare that the effort is made by students
- to dissect the syntactic structure of an argumentative or analytical essay. It
is as if we expect students to intuit this structure rmagically or, in the
humanities version of medical residency, expect our writer-interns to go
through the same lengthy apprenticeship we did and to emerge as equally
capable writers. But on the whole, this is a fantasy and does a gross dis-
service to the majority of student-writers who show the same disincli-
nation toward writing that many of us with strong verbal intelligence
have often felt toward math. We feel free to rail at how poorly math is
taught but are similarly uncritical of the tedious and antiquated
methodology often employed in teaching writing, the results of which
are unsatisfactory to a growing number of writing teachers.

Caveat: Students need to note that one size does not fit all. They can't
just plug a topic in the right place and expect the template to always work.
Some syntax needs manipulation. Usually, this is easy. Will errors be
made? Sure. But such syntax errors would probably be consistent with
similar usage errors in the student’s paper, and the resulting essay will still
be superior to what would have been written without the template. Tem-
plates are no panacea. We still have to do our job. No matter what we
teach students—citation, organization, or support for an argument—they
will make mistakes from which they will learn. Templates are no different
in this regard. And templates will be internalized; they will teach.

Some colleagues are worried that if template use becomes wide-
spread, all papers will look alike. The cynic's response is that too many
are already alike, in their incompetence. My answer is that while some,
OT even many, papers may bear syntactical resemblance in certain parts,
for the most part, the papers will be better than what we are seeing now.
Similarity wins, hands down, over incompetence. Good students will
eventually develop their own templates. For them, however, the process
of intuiting the syntax of an introduction/roadmap or a conclusion will
be accelerated. We are training our students for the real world, where
clarity and content are what count. No one ever complained that the
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scaffolding for all of Louis Kahn's buildings looked the same. The scaf-
folding comes off and you get the architecture; the syntax comes off in
the readers” heads and they get the ideas.

Other colleagues have raised the question of plagiarism in tem-
plates. This is a non-starter. Plagiarism is most fundamentally the theft
of ideas. There are no ideas here; there is only syntax, which in most
cases is just parts of sentences. Templates are patterns, and no one owns
a pattern that has been used millions of times. Even the rare short com-
plete sentences in these templates have been used in their entirety tens,
if not hundreds, of thousands of times. They are mainly transition sen-
tences, acting like one-word transitions. Further, every template in this
book came from another source. I didn't make them up. So no teacher
can say, “That phrase, linked to that phrase, minus a {ew original words
in between, further linked (o that phrase came from Kevin King's book,”
for that author got the phrases from someone else. They are not mine,
and they are not anybody else’s. They belong to the English language.
They are the linguistic commons, and everyone has a right to them.
Moreover, numerous writing texts use rudimentary templates. Ready to
Write More, a textbook by Karen Blanchard and Christine Root,” gives
the following templates for topic sentences and thesis sentences:

| causes of
There are several | reasons for
| effects of

One writing teacher at my former school advised using the following
templalte in her written instructions for an essay: “A good model for the
last sentences of vour first paragraph would be:

This advertisement seems to be about but is really
about . I will argue that "

Obviously, these texts and teachers are not teaching anyone to
plagiarize. The writing templates in this book are different from these
examples only in that they are designed for specific parts of any essay
studenis may write; they are much more comprehensive and more
expansive, and they use more sophisticated language and structures.

?Karen Blanchard and Christine Root, Ready (o Write More: From Paragraph to Essay
(Upper Saddle River, NJ: Pearson, 2004).
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] 9 TEMPLATES AND STANDARDIZED WRITING TESTS
(SAT®, TOEFL®)

While the goal of writing templates is not simply to enhance scores on
standardized tests, templates are very effective tools for such tests. I
believe that students armed with templates will outperform a similar
group of students without templates for a couple of reasons. First,
organization is, while not assured, at least significantly enhanced by a
roadmap template. At whatever point in the writing process students
create a roadmap, referral to that segment will help the students to
ascertain whether or not they have followed their plan. Second, graders
of such tests, who are being paid a sum for each graded essay, generally
allow themselves about three minutes to evaluate the writing. Some
graders will look only at the introduction and the conclusion, the two
areas where templates can be most useful. The writing there will be better
and more impressive than in similar sections in the exams of students
who do not have templates. While there is, as yet, no empirical evidence
to supporit this claim, disbelievers would be hard-pressed to come up
with more compelling reasons for the theoretical template-less group
equaling or surpassing the performance of the template-armed group.

Caveat: Going into a standardized test situation, students may forget
some ot even much of the template they had hoped to use, but some skele-
ton of it will probably remain, so that a student may recall sornething like:
What I've argued here is ... and Only furter studies will show ... . Just
remembering a few components will result in students performing
better than they would have without the template.

| 29 CONCLUDING REMARKS

I hope that writing teachers will expand the repertoire of their instruc-
tion by assigning essays for syntactical analysis, allowing students of all
profidency levels to discover on their own the syntactical structures of
good essays. With that our story comes full circle, for those students will
l : arrive at structures similar to the ones I have presented.

+ Only longitudinal study will prove or disprove what I think is the

: case—that students who use templates for various parts of their papers will
| eventually lose their need for templates, and that the various syntactic
' structures that comprise many good conclusions, introductions, etc., will
be imprinted in the heads of the students who used templates to a much
greater degree than in the heads of the students who never used then.




THESIS SENTENCE TEMPLATES

A thesis sentence is a sentence in the introduction that tells the reader
what the topic or argument of the essay is. Experienced writers have lit-
tle difficulty writing thesis sentences. This is because they have read and
written thousands of them.

You, the emerging writer, don't have it so easy. So, you have to
accelerate the process. You do this via thesis sentence templates. A
thesis sentence template is the basic machinery of a thesis sentence,
what makes it work. It is like a car minus the hood, the doors, the en-
gine, the side panels, the wheels, and the air conditioner. On that basic
structure, thousands of different cars can be built. From a thesis sen-
tence template, thousands of thesis sentences can be constructed.

The introduction for any piece of writing is very important. This is
where you establish a relationship with the reader. The introduction will
always be read, while the body of the paper might sometimes be glossed
over (not carefully read) by graders of standardized tests like the SAT" or
TOEFL’.

S How THE THESIS SENTENCE TEMPLATES WORK

Each type of thesis sentence presented in this section is followed by two
or three examples of how very different thesis sentences can be written us-
ing the template. Then you will write two or three thesis sentences of your
own using the template. If you find the template difficult, just do one sen-
tence on your own. But the more you practice, the better you will be at
writing templates. Note that when suggestions for filling in the blanks are
supplied, the small list represents just a fraction of the thousands of pos-
sible words you could use, as long it’s the same part of speech.

By the time you finish writing your versions of all of the template sen-
tences, the syntactic models that native speakers have in their heads will be
more firmly implanted in your head. Any time you write an essay, review
the templates. Keep a favorite in mind, one that you can use whenever you
need it, especially when writing under the pressure of time constraints.

You are not expected to be able to use all of the thesis sentence
templates successfully. The idea is for you to find a few that you can use
and reuse with confidence. In preparation for a writing test, memorize a
couple of them, and use the one that seems to fit the topic best.
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Question: Should we have more nuclear power plants instead of relying on oil?

- Example e SRS

Whether we have more nuclear power plants or not is a provocative
question. It raises further questions: What are the dangers of nuclear
power plants? How much oil is left in the ground? Is solar power an
alternative to nuclear power?

Note | | i

g 1. Questions of all kinds can be added to the template. In the last
W8 example you will notice a question beginning with ls.

Your Question: Do you think that all students should go to college?

Your Example

Your Question: Do you think boxing should be banned?

Your Example
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Thesis Example: The washing machine was the greatest invention of the 20™ century.

Example

| do not suppose that people who have never washed clothes by hand
will agree with me. | do expect that the elderly will wholeheartedly
accept my thesis, and | hope that younger folk will listen to the stories
of their grandmothers or great-grandmothers, who worked their
fingers to the bone and spent countless hours washing clothes by
hand. Only further study will prove, or disprove, what | think is the
case—that millions of hours have been saved by women who have
washing machines.

Your Thesis: Big drug companies should sell their products to very poor countries at a
fraction of the price they charge in the United States.

Your Conclusion

Your Thesis: Lotteries are bad because they encourage very poor people to spend their
money on tickets when they have almost no chance of winning.

Your Conclusion
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Examples

Here is the last body paragraph of a sample essay response that was
rated a 4 (from The Michigan Guide to English for Academic Success and
Better TOEFL® Test Scores, page 176). See how the diction level with the
template raises this sentence to level 5 (the student’s introductory
phrase, a transition According to the lecture could be considered vapid).

According to the lecture, environmental sex determination has three kinds of sex
types that are male, female, and both types.

a. Any explanation of the fact that sex determination would be
incomplete without mention of the three kinds of sex types: male,
female, and both types.

b. Not to mention that sex determination has three kinds of sex types
that are maie, female, and both types would be an oversight.

c. To omit from our discussion that sex determination has three kinds
of sex type—male, female, and both—would be an oversight.

Your Turn

Two other first sentences of last body paragraphs from the same source
follow. Try to improve them with the use of the templates. The sentences
may be imperfectly constructed, so you can make any changes you want.
Note that not all sentences can be transformed with all three templates.
For example, (a) does not work well with the following example, so you
can only use (b) or ().

Some other species, such as birds and butterflies, have totally different chromosomes.

b.
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essay without the template, which is in bold print, then read it with the
template. See what a difference the organizational feature of the tem-
plate makes!

SAMPLE RESPONSE

The main point here is that there are some types of sex determination on the
earth. It depends on the species.

In addition, | want to point out that the sex of human being is determined
by the production of hormones. As everyone knows, every beings have DNA. In
human case, the 23" pair of chromosomes in the cell has influence to human sex.
Human being has the X chromosome and the Y one. If the 23 pair was XX, the
human is female. On the other hand, if the pair was XY, the human is male. So the
sex of human being is decided by the pair.

Also of importance is the fact that some kinds of fishes can change their own
sex after they were born. The mechanism is unknown, but actually the sex can
change from the male to female if there were only two males or females. Moreover,
the tempareture of water influence to fish’s sex. High tempareture bring them to
male, low tempareture bring them to female, and middle tempareture bring them
both sex.

The final feature that | would note is that some other species, such as birds
and bataflies, have totally different chromosomes, W and Z. The mechanizm of sex
determination is similar to human being, but of course it is not exactly some as
humans because of types of chromosomes.
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